
<-contents                                                                                                                                                                         page 1

This is an annotated, hyperlinked bibliography of mostly recent material for  
learning about and advocating elements of progressive and student-centered  
education. It concentrates on aspects of mainly primary and pre-primary education  
that have often appeared endangered by governmental policies.

Some topics are underrepresented, either because references to them have been collected  
elsewhere, or because those topics were not specifically targeted here, but deserved not to be  
ignored when apparently worthwhile references became evident.

Each topic in the table of contents, below, is hyperlinked to that section of the bibliography, and  
most complete references are hyperlinked to their article, if the copy of this document is in the  
associated 'early learning' folder, or to an external website. Many of the documents referenced  
may be freely used for academic purposes, but some have more restricted permissions and  
should not be accessed or shared except in the context of those.

I have color coded elements of the references to make browsing easier. This green color represents my 
own comments. Section headings and implied cross references from a reference to a different  
heading are Magenta. Blue signifies the titles of sources, mostly journals and books. Red is 
reserved to draw attention either to article dates more recent than 2006, or to articles which I  
have been able to take the time to find of special merit or deserving of attention. 

Ideally, this bibliography would include more articles before 2007, and would have evaluated the  
bibliographies also of the papers it cites. That was not possible, but I have often given a cursory  
indication where papers' bibliographies look promising. Perhaps additional references could be  
added as time is found to explore these.                                             -Clifford Skoog, 27/10/2011
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ARTICLES THEMATSING PLAY 

The Role of Pretend Play in Children's Cognitive Development 
Doris Bergen, Miami University
Early Childhood Research & Practice, v4, 1, 2002 
http://ecrp.uiuc.edu/v4n1/bergen.html
also refs:
Bergen, Doris, & Mauer, Daria. (2000). Symbolic play, phonological awareness, and literacy skills at three age levels. 
In Kathleen A. Roskos & James F. Christie (Eds.), Play and literacy in early childhood: Research from multiple  
perspectives (pp. 45-62). New York: Erlbaum. ED 456 904.

Fisher, Edward P. (1992). The impact of play on development: A meta-analysis. Play and Culture, 5(2), 159-181.

Kim, Sook-Yi. (1999). The effects of storytelling and pretend play on cognitive processes, short-term and long-term 
narrative recall. Child Study Journal, 29(3), 175-191. EJ 605 419.

Neuman, Susan B., & Roskos, Kathy. (1992). Literacy objects as cultural tools: Effects on children's literacy 
behaviors in play. Reading Research Quarterly, 27(3), 202-225. EJ 447 054.

Pellegrini, A. D. (1980). The relationship between kindergartners' play and achievement in prereading, language, and 
writing. Psychology in the Schools, 17(4), 530-535. EJ 236 155.

Roskos, Kathleen, & Neuman, Susan. (1998). Play as an opportunity for literacy. In Olivia N. Saracho & Bernard 
Spodek (Eds.), Multiple perspectives on play in early childhood (pp. 100-115). Albany: State University of New York 
Press. ED 426 776.

Does Play Make a Difference?  How Play Intervention Affects the Vocabulary 
Learning of At-Risk Preschoolers
Myae Han, Noreen Moore, Carol Vukelich, and Martha Buell

American Journal of  Play, summer, 2010
http://www.journalofplay.org/sites/www.journalofplay.org/files/pdf-articles/3-1-article-does-play-make-a-
difference.pdf
from discussion:
Indeed, more than 60 percent of the children in the EIVP + Play intervention moved from being assessed as  
at-risk to scoring within age-level averages after just four months of intervention.The EIVP + Play also  
proved a more powerful intervention for growing an expressive vocabulary, a more challenging gain than  
receptive vocabulary. It is also noteworthy that while the children in both groups displayed similar patterns  
of word learning based on the curriculum-targeted words, those children in the play group evidenced a  
more pronounced learning trajectory.
This Journal could, in general, receive much more attention from Waldorf educators and their advocates
—articles tend to be freely available online.
http://www.journalofplay.org

Here is another website with a similar agenda:
Empowered by Play
http://www.empoweredbyplay.org/

http://www.empoweredbyplay.org/
http://www.journalofplay.org/
http://www.journalofplay.org/sites/www.journalofplay.org/files/pdf-articles/3-1-article-does-play-make-a-difference.pdf
http://www.journalofplay.org/sites/www.journalofplay.org/files/pdf-articles/3-1-article-does-play-make-a-difference.pdf
http://ceep.crc.uiuc.edu/eecearchive/digests/ed-cite/ed426776.html
http://ceep.crc.uiuc.edu/eecearchive/digests/ej-cite/ej236155.html
http://ceep.crc.uiuc.edu/eecearchive/digests/ej-cite/ej447054.html
http://ceep.crc.uiuc.edu/eecearchive/digests/ej-cite/ej605419.html
http://ecrp.uiuc.edu/v4n1/bergen.html
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BOOK
Play=Learning: How play motivates and enhances children’s cognitive and social-
emotional growth
Singer, D., Golinkoff, R. M., & Hirsh-Pasek, K. (Eds.) (In press).  New York, NY: Oxford University Press. 
2006
Hosted conference at Yale, June, 2005
http://udel.edu/~roberta/play/book.html
This site includes pdf preprints of most of the book chapters, three of which are given below:
Play = Learning: A Challenge for Parents and Educators
http://udel.edu/~roberta/play/Golinkoff.pdf
A sort of mainfesto with lots of alarming facts, anecdotes, and references to authoritative findings.
Standards, Science, and the Role of Play in Early Literacy Education
James F. Christie, Arizona State University, Kathleen A. Roskos, John Carroll University
http://udel.edu/~roberta/play/Christie.pdf
Again, too much here to summarise.
The Cognitive Child vs. the Whole Child:  Lessons from 40 Years of Head Start
Edward F.Zigler, Sandra J. Bishop-Josef
http://udel.edu/~roberta/play/Zigler_Bishop.pdf
from conclusion:
Four decades of research and practice, offer unequivocal evidence for the critical importance of play for  
children’s development. Play has been found to contribute to development in several domains, including 
social, emotional, and cognitive development, including language, numeracy and literacy. Play is children’s  
work (Zigler, 1987). Thus, the current attack on play defies the evidence and is misguided.
The history of pro and anti play policy and lots of findings are here.

Play and school readiness.
Bredekamp, S. (2005).  In E. F. Zigler, D. G. Singer, & S. J. Bishop-Josef (Eds.), Children’s Play: The 
Roots of Reading, (pp. 159–174). Washington, DC: ZERO TO THREE (www.zerotothree.org).
/early reading/EJ877614.pdf
OUTSTANDING overview of the role of play and character of play relevant for the young child's path into  
schooling. Very readable, detailed, interesting, eloquent, and relevant—could even be used as a handout to  
emphasise the validity of the Waldorf approach, and the importance of not ceding this territory to  
premature 'academic training'. Constructivist emphasis with significant reference to Vygotssky. But it does  
not much explicitly criticize 'early reading' programs, though that seems to me implicit.
From references:
Bergen, D. (2002). The role of pretend play in children’s cognitive development. Early Childhood Research and Practice, 
4(1). Retrieved March 19, 2003, from http://ecrp.uiuc.edu/v4n2/bergen.html.

Berk, L. E., & Winsler, A. (1995). Scaffolding children’s learning: Vygotsky and early childhood education. Washington, 
DC: National Association for the Education of Young Children.

Bodrova, E., & Leong, D. J. (1998). Adult influences on play: The Vygotskian approach. In D. P. Fromberg & D. Bergen 
(Eds.), Play from birth to twelve and beyond: Contexts, perspectives and meanings, pp.277–288. New York: Garland Press.

Bodrova, E., & Leong, D. J. (2001). The Tools of the Mind project: A case study of implementing the Vygotskian approach  
in American early childhood and primary classrooms.  Geneva, Switzerland: International Bureau of Education, UNESCO.

Burns, S. M., & Brainerd, C. J. (1979). Effects of constructive and dramatic play on perspective taking in very young 
children. Developmental Psychology, 15, 512–521.

Christie, J. F., & Enz, B. J. (1992). The effects of literacy play interventions on preschoolers’ play patterns and literacy 
development. Early Education and Development, 3, 205–220.

Corrigan, R. (1987). A developmental sequence of actor-object pretend play in young children. Merrill-Palmer Quarterly, 
33, 87–106.

Davidson, J. (1996). Emergent literacy and dramatic play in early education. Albany, NY: Delmar.

Dickinson, D. (2001). Large-group and free-play times: Conversational settings supporting language and literacy 

file:///home/cliff/Desktop/early%20reading/EJ877614.pdf
http://udel.edu/~roberta/play/Zigler_Bishop.pdf
http://udel.edu/~roberta/play/Christie.pdf
http://udel.edu/~roberta/play/Golinkoff.pdf
http://udel.edu/~roberta/play/book.html
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development. In D. Dickinson & P. Tabors (Eds.), Beginning literacy with language: Young children learning at home and  
school (pp. 223–256). Baltimore: Paul H. Brookes.

Elias, C. L., & Berk, L. E. (2002). Self-regulation in young children: Is there a role for sociodramatic play? Early  
Childhood Research Quarterly, 17(2), 216–238.

FAN: The Child Mental Health Foundations and Agencies Network. (2000). A good beginning: Sending America’s children 
to school with the social and emotional competence they need to succeed. (Available from the National Institute of Mental 
Health, Bethesda, MD).

Fromberg, D. (1999). A review of research on play. In C. Seefeldt (Ed.), The early childhood curriculum: Current findings  
in theory and practice (3rd ed., pp. 27–53). New York: Teachers College Press.

Jones, B., & Reynolds, G., 1992. The play’s the thing: Teachers’ roles in children’s play. New York Teachers College Press. 

Levy, A. K., Schaefer, L., & Phelps P. C. (1986). Increasing preschool effectiveness: Enhancing the language abilities of 3- 
and 4-year-old children through planned sociodramatic play. Early Childhood Research Quarterly, 1(2), 133–140.

Morrow, L. M. (1990). Preparing the classroom environment to promote literacy during play. Early Childhood Research  
Quarterly, 5(4), 537–554.

Owocki, G. (1999). Literacy through play. Portsmouth, NH: Heinemann.

Roskos, K., & Neuman, S. B. (1993). Descriptive observations of adults’ facilitation of literacy in play. Early Childhood 
Research Quarterly, 8, 77–97.

Schrader, C. T. (1989). Written language use within the context of young children’s symbolic play. Early Childhood 
Research Quarterly, 4(2), 225–244.

Schrader, C. T. (1990). Symbolic play as a curricular tool for early literacy development. Early Childhood Research  
Quarterly, 5(1), 79–103.

Shonkoff, J. P., & Phillips, D. A. (Eds.). (2000). From neurons to neighborhoods: The science of early childhood  
development. Washington, DC: National Academy Press.

Smilansky, S. (1968). The effects of sociodramatic play on disadvantaged children. New York: Wiley.

Smilansky, S., & Sheftaya, L. (1990). Facilitating play: A medium for promoting cognitive, socioemotional, and academic  
development in young children. Gaithersburg, MD: Psycho-social & Educational Publications.

Snow, C., Burns, S., & Griffin, P. (Eds.). (1998). Preventing reading difficulties in young children. Washington, DC: 
National Academy Press.

Whitehurst, G., & Lonigan, C. (1998). Child development and emergent literacy. Child Development, 69(3), 848–872.
Children’s perceptions of high and low quality classrooms. Early Childhood Research Quarterly, 16(2), 209–236.

INDISPENSIBLE
Crisis in the Kindergarten: Why Children Need to Play in School, 2009
This one we should already be somewhat familiar with. The highly relevant and recent parts of the  
bibliography are too extensive to justify excerpting.
/early reading/kindergarten_report.pdf

Emergent Literacy :
http://www.earlychildhoodnews.com/earlychildhood/article_print.aspx?ArticleId=212
By Ruth A. Wilson, Ph.D,  2007
Also treats play related activities
From references::
Dickinson, D.K. & Beals, D.E. (1994). Not by print alone: Oral language supports for early literacy development. In D.F. 
Lancy Children’s emergent literacy. Westport, CT: Praeger, pp. 29-40.

Green, C. & Halsall, S. (1991). Literature’s role in the language and cognition of the young child. Early Development and 
Care, 67, 39-52.

Halsall, S. & Green, C. (1995). Reading aloud: A way for parents to support their children’s growth in literacy. Early  
Childhood Education Journal,23(1), 27-31.

Lancy, D.F. (Ed.) (1994).Children’s emergent literacy. Westport, CT: Praeger.

Moffett, J. (1994). Forward. In D.F. Lancy, Children’s emergent literacy. Westport, CT: Praeger, pp. xvxix.

Stroud, J.E. (1995). Block play: Building a foundation for literacy. Early Childhood Education Journal,23(1), 9-13.

http://www.earlychildhoodnews.com/earlychildhood/article_print.aspx?ArticleId=212
file:///home/cliff/Desktop/early%20reading/kindergarten_report.pdf
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The Case for Play : How a handful of researchers are trying to save childhood
TOM BARTLETT
The Chronicle of Higher Education, 57, February 25, 2011
/early reading/-The Case for Play.pdf
excerpt:
Pretend play isn't just about vocabulary. A 2007 study published in Science looked at how 4- and 5-year-
olds enrolled in a school that used the play-based, Vygotsky-inspired Tools of the Mind curriculum 
measured up to children in a more typical pre-school. The students in the play-based school scored better  
on cognitive flexibility, self-control, and working memory—attributes of "executive function," which has  
been consistently linked to academic achievement. The authors conclude: "Although play is often thought  
frivolous, it may be essential." 
    With evidence like that, you might think that guided pretend play would be universally embraced. In fact,  
according to Leong, it's fast disappearing...
Excellent summary for handing out etc.

In Defense of Play: Beginning the Dialog About the Power of Play
Janice Myck-Wayne
DOI: 10.1177/1096250610376616
Young Exceptional Children, 2010 13: 14
/early reading/In Defense of Play_ Beginning the Dialog About the Power of Play.pdf
Well presented and written summary of arguments for play, and the threat to it. UNEVALUATED 
BIBLIOGRAPHY

Playworlds of Children and Adults: Cultural Perspectives on Play Pedagogy
Mind, Culture, and Activity, 17: 11–13, 2010
/early reading/Playworlds of Children and Adults_ Cultural Perspectives on Play Pedagogy.pdf
Introduction to special issue on play

Creative Pedagogy of Play—The Work  of Gunilla Lindqvist
Monica E. Nilsson, Stockholm University
Mind, Culture, and Activity, 17: 14-22, 2010
/early reading/Creative Pedagogy of Play—The Work of Gunilla Lindqvist.pdf
Abstract:
This article presents the work by the Swedish play scholar Gunilla Lindqvist, particularly what she calls  
creative pedagogy of play and  playworlds. Creative pedagogy of play is an educational  approach, which  
advocates the joint participation of children and adults in a collectively created and  shared world of fiction
—a playworld. Gunilla Lindqvist’s pedagogy was designed to investigate how  aesthetic activities can  
influence children’s play as well as the nature of the connections between play and the aesthetic forms of  
drama and literature. Lindqvist based her theory on Vygotsky’s theories of art, play, semiotics, imagination,  
and creativity. Her main idea is that children develop consciousness in dialogical interactions with adults  
and peers when encouraged and invited to play in a  fictitious world where reality and imagination are  
dialectically related. This article is a homage to her  work—it attempts to present her writings through an  
appreciative and expository fashion.

file:///home/cliff/Desktop/early%20reading/Creative%20Pedagogy%20of%20Play%E2%80%94The%20Work%20of%20Gunilla%20Lindqvist.pdf
file:///home/cliff/Desktop/early%20reading/Playworlds%20of%20Children%20and%20Adults_%20Cultural%20Perspectives%20on%20Play%20Pedagogy.pdf
file:///home/cliff/Desktop/early%20reading/In%20Defense%20of%20Play_%20Beginning%20the%20Dialog%20About%20the%20Power%20of%20Play.pdf
file:///home/cliff/Desktop/early%20reading/-The%20Case%20for%20Play.pdf
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Using the Transformative Power of Play to Educate Hearts  and Minds: From 
Vygotsky to Vivian Paley and Beyond
Ageliki Nicolopoulou, Aline Barbosa de Sá, Hande Ilgaz, and Carolyn Brockmeyer, Lehigh University
Mind, Culture, and Activity, 17: 42–58, 2010
ISSN 1074-9039 print / 1532-7884 online
DOI: 10.1080/10749030903312512
/early reading/Using the Transformative Power of Play to Educate Hearts and Minds_ From Vy...pdf
Abstract:
This article argues that Vygotsky’s analysis of children’s play and of the ways it can serve as a powerful
 matrix for learning and development has two important implications that are not always fully
 appreciated. First, children’s social pretend play can promote development both in the domains of
 cognition and language and in dimensions of social competence, such as self-regulation and cooperation.  
Second, tapping play’s value in the education of young children is not purely a matter of alternating 
didactic/academic instruction with unstructured free-play periods. We also need to devise educational  
practices that systematically integrate the play element into the curriculum in carefully structured ways that  
simultaneously engage children’s enthusiasm and provide scope for their own initiative and creativity. One 
concrete example of a play-based activity that can do this successfully is the story-telling/story-acting  
practice developed by Vivian Paley. Drawing on a recently completed 2-year study of this practice in  
several preschool classrooms serving low-income 3- to 5-year-olds from diverse ethnic backgrounds, we  
focus on an individual case study to illustrate how participation in this practice can generate mutually  
reinforcing benefits in language and social competence for the children involved. In the process, we  
consider the significance of both peer-group relations and socio-emotional relations with adults and their  
complementary roles in helping promote these competencies.

Adult and Child Development in the Zone of Proximal Development: Socratic Dialogue 
in a Playworld
Beth Ferholt and Robert Lecusay, University of California, San Diego
Mind, Culture, and Activity, 17: 59–83, 2010
ISSN 1074-9039 print / 1532-7884 online
DOI: 10.1080/10749030903342246
/early reading/Adult and Child Development in the Zone of Proximal Development_ Socratic D...pdf
Abstract:
This article analyses adult and child development in the zone of proximal development in an educational  
practice based in Vygotsky’s theories of play: the playworld educational practice. The playworld  
educational practice is a central component of a Scandinavian play pedagogy that  promotes shared 
responsibility amongst adults and children for engaging in adult–child joint play.  The playworld practice,  
which is based on a work of children’s literature, includes joint adult–child  scripted and improvisational  
acting and set design. We explore conditions under which playworld  activities create a zone of proximal  
development that fosters development in both adult and child. Our analysis, based on data from a K-1 
classroom, expands Vygotsky’s concept of the zone of  proximal development so that we see not only the  
unidirectional development of a child toward an adult stage of development but also the simultaneous  
development experienced by adults participating in the zone with the child.

The Playing Learning Child: Towards a pedagogy of early childhood
Ingrid Pramling Samuelsson & Maj Asplund Carlsson (2008)
Scandinavian Journal of Educational Research, 52:6, 623-641
/early reading/playing-learning.pdf
Abstract:
From children’s own perspective, play and learning are not always separate in practices during early  
years. The purpose of this article is, first, to scrutinise the background and character of early years  
education in terms of play and learning. Second, to elaborate the findings of several years of research  

file:///home/cliff/Desktop/early%20reading/playing-learning.pdf
file:///home/cliff/Desktop/early%20reading/Adult%20and%20Child%20Development%20in%20the%20Zone%20of%20Proximal%20Development_%20Socratic%20D...pdf
file:///home/cliff/Desktop/early%20reading/Using%20the%20Transformative%20Power%20of%20Play%20to%20Educate%20Hearts%20and%20Minds_%20From%20Vy...pdf
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about children’s learning in preschool related to the curriculum of early years education and, finally, to  
propose a sustainable pedagogy for the future, which does not separate play from learning but draws upon 
the similarities in character in order to promote creativity in future generations. Introducing the notions of  
act and object of learning and play (by act we mean how children play and learn and with the object we 
mean what children play and learn) we will chisel out an alternative early childhood education approach,  
here called developmental pedagogy, based on recent research in the field of play and learning, but also  
related to earlier approaches to early education.
Very extensive and well developed with interesting references to alternative schools. RECOMMENDED
Despite many articles in swedish, the UNEVALUATED BIBLIOGRAPHY looks worth exploring.

Differences in practitioners’ understanding of play and how this influences pedagogy 
and children’s perceptions of play 
Karen McInnes, Justine Howard, Gareth Miles & Kevin Crowley, School of Psychology, University of 
Glamorgan, Pontypridd, UK , and Centre for Children and Young People’s Health and Well Being, Swansea 
University, UK
Early Years, 31:2, 121-133, 2011
/early reading/play differences.pdf
abstract:
This paper presents research that examines the links between practitioners’ understanding of play and its  
relationship to learning, their pedagogic interactions with children and children’s own perceptions of their  
play. Previous research has shown a mismatch between practitioners’ understanding of play and their  
practice. This research identifies how differences in understanding of play, especially the role of the adult,  
by practitioners in two unrelated settings are associated with variation in pedagogic interactions  
emphasising choice and control. Furthermore, it is argued that these differences are reflected in differences  
in children’s use of the cue of adult presence as a defining feature of play and not-play activities.
Intriguing UNEVALUATED BIBLIOGRAPHY.

Playful structure: a novel image of early years pedagogy for primary school classrooms 
Glenda Walsh, Liz Sproule, Carol McGuinness, and Karen Trew
Early Childhood Education, Stranmillis University College, and Queens University Belfast, Belfast, UK 
Early Years, Vol. 31, No. 2, July 2011, 107–119
/early reading/playful structure.pdf
abstract:
Playful structure is a new pedagogic image representing a more balanced and integrated perspective on 
early years pedagogy, aiming to blend apparent dichotomies and contradictions and to sustain and evolve  
play-based practice beyond Year 1. Playful structure invites teachers and children to initiate and maintain  
a degree of playfulness in the child’s whole learning experience, even when the learning intentions demand 
a supportive structure. Thus, playfulness becomes characteristic of the interaction between adult and the  
child and not just characteristic of child-initiated versus adult-initiated activities, or of play-time versus  
task-time. The paper is based on intensive observations and interviews with teachers in Northern Ireland  
who participated in a play-based and informal curriculum. This paper explains how playful structure rests  
on complementary processes of infusion of structure into play-based activities and infusion of playfulness  
into more structured activities, illustrated by cameos. ‘Infusion’ suggests the subtle blending process that  
allows apparent dichotomies and contradictions to be resolved in practice. 
Worthwhile UNEVALUATED BIBLIOGRAPHY

file:///home/cliff/Desktop/early%20reading/playful%20structure.pdf
file:///home/cliff/Desktop/early%20reading/play%20differences.pdf


<-contents                                                                                                                                                                         page 8

Constructive Play: A Value-Added Strategy for Meeting Early Learning Standards
Walter Drew, James Christie, Sharon Johnson, Alice Meckley
Format: Journal Article / 7 pages
Publication Date: July 2008
Journal Info: Young Children 63 (4): 38-44.
synopsis:
As a structural element of education reform, early learning standards shape the content of instructional  
curriculum, set the goals of professional development, and establish the focus of outcomes assessment.  
Many early childhood teachers are concerned that the standards movement and its narrowing of  
educational goals are pushing aside classroom learning through play in favor of more didactic forms of  
instruction. This article proposes to reconcile constructive play with the standards movement. The authors  
present three key principles, derived from their own experiences, that explain why developmentally  
appropriate constructive play is an ideal instructional strategy for meeting early learning standards. A  
chart identifies connections between Arizona early learning standards and research supported constructive  
play.
JOURNAL ARTICLE UNAVAILABLE THROUGH U LIMERICK.

Three decades in: Priming for meta-analysis in play-literacy research
Kathleen A. Roskos, James F. Christie, Sarah Widman and Allison Holding
DOI: 10.1177/1468798409357580
Journal of Early Childhood Literacy, 2010 10: 55
 /early reading/Three decades in_ Priming for meta-analysis in play-literacy research.pdf
from abstract:
In this literature review, we examined 30 years of play-literacy inquiry through a quantitative lens in order  
to identify, assemble and summarize studies of sufficient methodological strength to form a corpus of  
research that encourages meta-analytic thinking. First, a multi-phase search of the literature was  
conducting yielding 192 studies that addressed pretend play and early literacy variables. Subsequent  
screening resulted in a total of 16 studies that met inclusion criteria, constituting a corpus of primary  
research that quantitatively measured play-literacy relationships in early childhood educational settings  
serving children ages 3–7.... 
This highly academic paper nevertheless includes a balanced presentation of many interesting ideas and 
positions. It includes a fascinating bibliography, which is too large to meaningfully excerpt here.

Mindbrain and play-literacy connections
Kathleen A. Roskos and James F. Christie
DOI: 10.1177/1468798410390889
Journal of Early Childhood Literacy, 2011 11: 73 
/early reading/Mindbrain and play-literacy connections.pdf.
Abstract
Research on the relationship between play and early literacy flourished in the 1990s but slowed to a trickle  
at the start of the new millennium. As we see it, play–literacy research is stuck in a theoretical and 
methodological rut. Two promising conceptual frameworks – connectionist and dynamic systems theories –  
can supply the thrust needed to get this important area of research moving forward again. We give  
examples of how Fischer’s dynamic skill theory provides analytic tools for examining data on play  and 
literacy, including partially ordered scaling of items (POSI), dynamic modeling, and dynamic assessment.  
These new tools and theoretical lenses have the potential to answer the essential question: Does play make 
a difference in early literacy development?
High-level treatment of theory and history. Recommended.
UNEVALUATED BIBLIOGRAPHY looks very interesting

file:///home/cliff/Desktop/early%20reading/Mindbrain%20and%20play-literacy%20connections.pdf
file:///home/cliff/Desktop/early%20reading/Three%20decades%20in_%20Priming%20for%20meta-analysis%20in%20play-literacy%20research.pdf
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DEVELOPMENTAL AND NEUROBIOLOGICAL TOPICS

Using Developmental Science to Transform Children’s  Early School Experiences
Adapted from a chapter, “Rethinking early schooling: Using developmental science to transform children’s 
early school experiences” written by Sharon Ritchie, Kelly Maxwell, and Sue Bredekamp to be published in 
The Handbook of Developmental Science and Early Schooling: Translating Basic Research into  
Practice (O. Barbarin & P. Frome, Eds.) , 2009
Chapel Hill: The University of North Carolina, FPG Child Development Institute, FirstSchool.
/early reading/Bredekamp.pdf
From intro:
Developmental psychology and education have grown apart. Too often, advances in developmental science 
are unrelated to educational programs for young children, and early childhood educational practices tend 
to either ignore scientific findings or reflect outdated theories and research. 

The rift is even wider as we move up to elementary school. Few elementary teacher preparation programs 
include any signicant coursework on child development. Despite the fact that research has 
repeatedly shown the impact of children’s development on how they learn, programs typically focus on 
subject matter (e.g., math, science, and literacy) or instructional strategies (e.g., how to create an effective  
lesson plan). 

Well presented and written maybe useful in emphasising validity of Steiner/Waldorf.
UNEVALUATED BIBLIOGRAPHY

We Feel, Therefore We Learn: The Relevance of Affective and Social Neuroscience to 
Education 
Mary  Helen Immordino-Yang and Antonio Damasio
Mind, Brain, and Education, Vol.1, No.1, 2007
/early reading/We Feel Therefore We Learn_Relevance of Affective and Social Neuroscience to Education-
Immordino-Yang-2007.pdf
Abstract:     
Recent advances in neuroscience are highlighting connections between emotion, social functioning, and 
decision making that have the potential to revolutionize our understanding of the role of affect in education.  
In particular, the neurobiological evidence suggests that the aspects of cognition that we recruit most  
heavily in schools, namelylearning, attention, memory, decision making, and social functioning, are both  
profoundly affected by and subsumed within the processes of emotion; we call these aspects emotional  
thought. Moreover, the evidence from brain-damaged patients suggests the hypothesis that emotion-related  
processes are required for skills and knowledge to be transferred from the structured school environment to  
real-world decision making because they provide an emotional rudder  to guide judgment and action. Taken  
together, the evidence we present sketches an account of the neurobiological underpinnings of morality,  
creativity, and culture, all topics of critical importance to education. Our hope is that a better  
understanding of the neurobiological relationships between these constructs will provide a new basis for  
innovation in the design of learning environments. 
The authors are very distinguished researchers, and their prestige together with the cogency and basis of 
their argument can support the already holistic Steiner/Waldorf approach. UNEVALUATED 
BIBLIOGRAPHY

BOOK
Stanislas Dehaene: http://www.dana.org/news/cerebrum/detail.aspx?id=24206
Brain-Based Suggestions for Teaching Reading
Reading in the Brain: The Science and Evolution of a Human Invention
http://www.amazon.co.uk/Reading-Brain-New-Science-Read/dp/0143118056/ref=sr_1_1?
s=books&ie=UTF8&qid=1317140011&sr=1-1
includes ref to;

http://www.amazon.co.uk/Reading-Brain-New-Science-Read/dp/0143118056/ref=sr_1_1?s=books&ie=UTF8&qid=1317140011&sr=1-1
http://www.amazon.co.uk/Reading-Brain-New-Science-Read/dp/0143118056/ref=sr_1_1?s=books&ie=UTF8&qid=1317140011&sr=1-1
http://www.dana.org/news/cerebrum/detail.aspx?id=24206
file:///home/cliff/Desktop/early%20reading/We%20Feel%20Therefore%20We%20Learn_Relevance%20of%20Affective%20and%20Social%20Neuroscience%20to%20Education-Immordino-Yang-2007.pdf
file:///home/cliff/Desktop/early%20reading/We%20Feel%20Therefore%20We%20Learn_Relevance%20of%20Affective%20and%20Social%20Neuroscience%20to%20Education-Immordino-Yang-2007.pdf
file:///home/cliff/Desktop/early%20reading/Bredekamp.pdf
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National Institute of Child Health and Human Development. (2000). Report of the National Reading Panel. Teaching 
children to read: An evidence-based assessment of the scientific research literature on reading and its implications for 
reading instruction (NIH Publication No. 00–4769). Washington, D.C.: U.S. Government Printing Office. 

Rayner, K., Foorman, B. R., Perfetti, C. A., Pesetsky, D., & Seidenberg, M. S. (2001). How psychological science informs 
the teaching of reading. Psychological Science 2:31–74.

What does the Brain have to do with Learning?
Jennifer M.  Worden,  Christina Hinton,  and Kurt W.  Fischer
Phi Delta Kappan Magazine, 92 (8) May 2011
/early reading/brain.pdf
Reasonable and interesting introduction with cautionary qualifications.
UNEVALUATED BIBLIOGRAPHY, but it is short, and there are several recent references there worth  
pursuing.

Philosophical Challenges for Researchers  at the Interface between Neuroscience and
Education
PAUL HOWARD-JONES
Journal of Philosophy of Education, Vol. 42, No. 3-4, 2008
/early reading/ed and neuroscience.pdf
abstract:
This article examines how discussions around the new interdisciplinary research area combining  
neuroscience and education have brought into sharp relief differences in the philosophies of learning in  
these two areas. It considers the difficulties faced by those working at the interface between these two areas  
and, in particular, it focuses on the challenge of avoiding ‘non-sense’ when attempting to include the brain  
in educational argument. The paper relates common transgressions in sense-making with dualist and 
monist notions of the mind-brain relationship. It then extends a brain-mind-behaviour model from cognitive  
neuroscience to include a greater emphasis on social interaction and construction. This creates a tool for  
examining the potentially complex interrelationships between the different learning philosophies in this  
emerging new field.
Those who wish to get clearer about how to approach mind-brain-learning issues, or to be able to think  
about them, or be able to point out naive, arrogant, or foolish positions about them, may benefit from this  
article.
The UNEVALUATED BIBLIOGRAPHY also appears to have many current and authoritative references.

Neuroscience and Reading: A Review for Reading Education Researchers
George G. Hruby, University of Kentucky, Lexington, USA
Usha Goswami, University of Cambridge, UK
Reading Research Quarterly  •  46(2)  •  pp. 156–172, 2011
early reading/neuro and reading review.pdf
From conclusion:
As we hope we have made clear,  the potential of  neuroscience  to help expand our understanding of 
reading processes, their development, and their occasional dysfunction is profound. We hope that our  
review of the research provides a helpful overview of the terrain and the issues confronting any attempt at  
an interdisciplinary conversation between literacy education research and neuroscience research. A  
successful interdisciplinary conversation could helpfully address many questions about literacy and its  
instruction and development. Until such time as knowledgeable literacy education scholars prepare  
themselves to engage in such a conversation, the full promise of the biological sciences for analyzing 
educational issues will remain obscure.
Technical but accessible review of current issues. Worth reading for getting a handle on the subject and 
perhaps for calling overly simplistic theories and practices into question.
UNEVALUATED BIBLIOGRAPHY has many recent references.

file:///home/cliff/Desktop/early%20reading/neuro%20and%20reading%20review.pdf
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Detecting the Ambiguity of Sentences: Relationship to Early Reading Skill -- 
EJ697388
Cairns, Helen Smith; Waltzman, Dava; Schlisselberg, Gloria – 2004
Communication Disorders Quarterly, 25:2 • pp. 68–78
/early reading/Detecting the Ambiguity of Sentences.pdf
from abstract:
The authors of this article report on a preliminary study of 18, 4- and 5-year-old children, followed by a  
longitudinal study of 44 children, who were tested in the first, second, and third grades. The children's  
ability to detect the ambiguity of lexically ambiguous sentences (e. g., "The children saw the bat lying by  
the fence") and structurally ambiguous sentences (e. g., "The girl tickled the baby with the teddy bear") was  
assessed in the preliminary study and in Experiments 1 and 2, which were conducted when the children 
were in the first and second grades, respectively. Ambiguity detection skill was found to be related to first-
grade reading readiness and to second- and third-grade reading achievement. The results suggest that the  
detection of lexical ambiguity develops in first grade, correlates highly with reading readiness measures,  
and is a strong predictor of second grade reading ability, indicating that it is a precursor of reading skill. In  
this study, the ability to detect structural ambiguity emerged in second grade and was a predictor of third-
grade reading ability.
UNEVALUATED BIBLIOGRAPHY

Why Ambiguity Detection Is a Predictor of Early Reading Skill
Lorain Szabo Wankoff, (!), Queens College, City University of New York
Helen Smith Cairns, Queens College and the Graduate Center, City University of New York
Communication Disorders Quarterly, Volume 30 Number 3, May 2009  183-192
/early reading/Why Ambiguity Detection Is a Predictor of Early Reading Skill.pdf
from discussion:
We have suggested that the ability to switch meaning based on context is a precursor to the lexical  
processing ability underlying ambiguity detection and that homophone detection is a precursor to the  
metalinguistic skill associated with ambiguity detection. Cairns et al. (2006) suggested that the ability to  
make grammaticality judgments and correct ill-formed sentences is a precursor to  the structural  
processing ability that underlies the detecton of structurally ambiguous sentences.
The findings of this rather technical paper also appears to support Deacon's ideas about the developmental  
processes associated with symbolic activity, and diminish any approach to reading that relies on decoding 
as explanatory. UNEVALUATED BIBLIOGRAPHY

Teaching And Learning In A  Post-DAP World
Elizabeth Graue 
World, Early Education & Development, 19:3, 441-447 (2008)
/early reading/developmental.pdf
Eloquent guest editorial treating conflicts between mandated ECE (Early Childhood Education) standards  
related programs and DAP (Developmentally Appropriate Practices). UNEVALUATED BIBLIOGRAPHY

The Curriculum Superhighway
Thomas Armstrong
Educational Leadership, May 2007
/early reading/The Curriculum Superhighway.pdf
Attractive, colorfully written, magzine-like article that counters current trends in favor of more  
developmentally appropriate educational orientations and practices.

file:///home/cliff/Desktop/early%20reading/The%20Curriculum%20Superhighway.pdf
file:///home/cliff/Desktop/early%20reading/developmental.pdf
file:///home/cliff/Desktop/early%20reading/Why%20Ambiguity%20Detection%20Is%20a%20Predictor%20of%20Early%20Reading%20Skill.pdf
file:///home/cliff/Desktop/early%20reading/Detecting%20the%20Ambiguity%20of%20Sentences.pdf
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From Montessori site: Iverna Gardens
http://www.iverna.com/
selected refs:
Elley, W. (1992). How in the World Do Students Read? IEA Study of Reading Literacy The Hague: The International 
Association for the Evaluation of Educational Achievment

Goddard Blythe, S. (2009), Attention, Balance and Coordination - the A, B, C of Learning Success. Oxford: Wiley-
Blackwell

Goddard Blythe, S. (2008). Developmental Readiness – The Foundation for Learning Success. Oxford. October 2009

The relationship between musical ability and literacy skills
http://onlinelibrary.wiley.com/doi/10.1111/j.1467-
9817.1994.tb00057.x/abstract;jsessionid=1ED17C346FB37D7F4FFB05692D089D44.d03t01
Sheila Douglas,  Peter Willatts
Article first published online: 1 NOV 2005
DOI: 10.1111/j.1467-9817.1994.tb00057.x
Journal of Research in Reading, Volume 17, Issue 2, pages 99–107, September 1994
from abstract:
Research has shown that a relationship exists between phonological awareness and literary skills. It has  
been suggested that a structured programme of musical activities can be used to help children develop a  
multi-sensory awareness and response to sounds. The relationship between musical ability and literacy  
skills was examined in a study that showed an association between rhythmic ability and reading. A further  
pilot intervention study showed that training in musical skills is a valuable additional strategy for assisting  
children with reading difficulties.

Relations among musical skills,  phonological processing, and early reading ability in 
preschool children
Sima H. Anvari, Laurel J. Trainor,*
Jennifer Woodside, and Betty Ann Levy
Department of Psychology, McMaster University, Hamilton, Ont., Canada L8S 4K1
J. Experimental Child Psychology 83 (2002) 111–130
/early reading/anvari_et_al_2002.pdf
from summary:
     The results of this study indicate that music perception skill is reliably related to phonological  
awareness and early reading development. Furthermore, music perception is predictive of reading skill  
even when the  variance shared with phonological awareness is removed, suggesting that  skill in music  
perception is related to auditory or cognitive mechanisms beyond those tapped by phonological awareness.  
It is important to note that the tasks used in this study measure beginning music and reading skills; these  
children are in the early stages of letter identification or at most read a few words. Thus the relation being  
discussed is between early reading and early music development.
     These results are broadly in agreement with previous studies that have examined the relation between 
music and reading. Atterbury (1985) found that 7- to 9-year-old poor readers were impaired in tonal  
discrimination. Barwick et al. (1989) found that tonal memory and chord analysis abilities were related to  
reading abilities in 7- to 10-year-olds. Lamb and Gregory (1993) found that pitch discrimination was  
related to phonemic awareness in 4 and 5-year-old children.

Inattention and Impulsivity: Differential Impact on School Readiness Capacities  
Author(s): Tyler Sasser and Karen Bierman
Society for Research on Educational Effectiveness 2011 ED518857
/early reading/ED518857.pdf
from conclusion:

file:///home/cliff/Desktop/early%20reading/ED518857.pdf
file:///home/cliff/Desktop/early%20reading/anvari_et_al_2002.pdf
http://onlinelibrary.wiley.com/doi/10.1111/j.1467-9817.1994.tb00057.x/abstract;jsessionid=1ED17C346FB37D7F4FFB05692D089D44.d03t01
http://onlinelibrary.wiley.com/doi/10.1111/j.1467-9817.1994.tb00057.x/abstract;jsessionid=1ED17C346FB37D7F4FFB05692D089D44.d03t01
http://www.iverna.com/
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Overall, these findings suggest that during the preschool years, it is important to differentiate between 
attentional and behavioral regulation difficulties. In this study, children who had isolated difficulties with  
behavioral regulation and showed elevated impulsivity alone (without inattention), performed in the  
normative range on school readiness measures that reflected cognitive (language, emergent literacy) and 
behavioral (social competence, aggression) functioning. In contrast, children who had difficulties with  
attention regulation, and showed elevated inattention alone (without impulsivity) were at considerable risk,  
exhibiting significant delays in the acquisition of language and emergent literacy skills, the acquisition of  
social competencies, and the control of aggressive behaviors. Children who had difficulties in both areas  
(impulsivity and inattention) also showed deficits across the cognitive and behavioral domains, with  
behavioral difficulties that were more extreme than children with inattention only. 

Essay for the Spencer Foundation January 2002
Cognitive Development and Education: From Dynamic General Structure to Specific 
Learning and Teaching
Kurt W. Fischer & Mary Helen Immordino-Yang, Harvard Graduate School of Education
/early reading/Fischer+Immordino-Yang_2002_CognitiveDevelopmentAndEducation.pdf
Sophisticated summary of cutting edge learning theory: uses learning reading as example.

Imitation and Variation: reflections  on toddlers’ strategies for learning
MARITA LINDAHL & INGRID PRAMLING SAMUELSSON,
Department of Education, Goteborg University, Sweden
Scandinavian Journal of Educational Research, Vol. 46, No. 1, 2002
/early reading/imitation.pdf
ABSTRACT: The process of learning for young children is primarily a question of learning in the present  
and being able to utilize that which is learned in totally new settings or situations in the future. In this  
article we will illustrate how learning is a question of developing an understanding of, or creating ways of  
experiencing, aspects or phenomena of the surrounding world. Imitation is an important ingress into  
learning for young children. Additionally, variation provides insight into the cognitive world of very young 
children. Both imitation and variation are interwoven in the strategies for learning used by children. Two 
observations and analyses are presented. In the first observation a toddler attempts to master a skill and in  
the second observation a group of children are playing on a slide.
Beautifully described observations of children's learning. UNEVALUATED BIBLIOGRAPHY

An evolutionary perspective on reading and reading disorders, 2006
Mary Helen Immordino-Yang and Terence W. Deacon
In K.W. Fischer, J.H. Bernstein & M.H  Immordino-Yang, eds., Mind, Brain and Education in Reading 
Disorders, Cambridge University Press
/early reading/Immordino-Yang+Deacon_2007_EvolutionaryPerspectiveOnReadingDisorders.pdf
Overview: An evolutionary perspective on reading can contribute to understanding dyslexia and other  
learning disorders. Human beings evolved speech over many thousands of years, but writing and reading  
are recent inventions, only a few thousand years old. People perform reading by a kludge of processes that  
evolved for other purposes, with wide variation in component processes across people and languages.  
Research on brain anatomy and function shows strong localization of spoken language functions, but an 
evolutionary approach suggests that localization will be much more variable for reading. Also, children  
process language across many more brain regions than do adults, suggesting that dyslexia in children may 
involve more brain systems as well. Processes involved in reading vary from lower-level, modality-specific  
processes such as vision and hearing, to mid-level linguistic processes, to higher-level processes of memory 
and attention. Spoken language involves a tighter integration across levels than does reading, and reading 
requires a greater contribution from higher-level processes because of its recent origin.
OUTSTANDING, cutting edge, and high level. See also TOC of its book:
http://ebooks.cambridge.org/chapter.jsf?bid=CBO9780511489952&cid=CBO9780511489952A013

http://ebooks.cambridge.org/chapter.jsf?bid=CBO9780511489952&cid=CBO9780511489952A013
file:///home/cliff/Desktop/early%20reading/Immordino-Yang+Deacon_2007_EvolutionaryPerspectiveOnReadingDisorders.pdf
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Reading and the Brain: What Early Childhood Educators Need  to Know
Nancy Frey • Douglas Fisher
Early Childhood Educ J (2010) 38:103–110
DOI 10.1007/s10643-010-0387-z
/early reading/fischer.pdf
Abstract:
This manuscript focuses on neuroscience research that may have applicability for early childhood  
educators. Beginning with cautions about the usefulness of  neurosciences, we offer reviews of several  
ideas that can inform the practice of early childhood educators. We begin with the understanding that  
reading is not innate, meaning that every brain must be taught to read. We continue with  the idea that  
language learning physically changes the brain  to remind early childhood educators that their instruction  
can be powerful. We note the research focused on repetition that leads to automaticity, a key finding from 
reading research that results in skilled readers. We also discuss the importance that visuals play in learning 
and then note that children are hardwired to imitate others, which is why teacher modeling is so important.  
We conclude the article with future research needs and implications for educators.
UNEVALUATED BIBLIOGRAPHY looks pretty good, with many classic sources.

The Evidence Base for Improving School  Outcomes by Addressing the Whole Child 
and by Addressing Skills  and Attitudes, Not Just Content
Adele Diamond, Department of Psychiatry, University of British Columbia
Early Education And Development, 21(5), 780–793
ISSN: 1040-9289 print / 1556-6935 online
DOI: 10.1080/10409289.2010.514522
/early reading/diamond.pdf
conclusion:
It all comes back to the importance of action for learning and the fundamental interrelatedness of the  
different parts of the human being (the social, emotional,cognitive, and physical parts) and of all human 
beings to one another. Academic achievement, social–emotional competence, and physical and mental  
health are fundamentally and multiply interrelated. The best and most efficient way to foster any one of  
those (such as academic achievement) is to foster all of them. Each of the diverse disciplines specializing in  
any aspect of these has an important piece of the whole to contribute.We need to see the human being and 
human development  is one whole, that those who care deeply about developing cognitive competence,  
social skills, emotional wellness, or physical health and fitness are not in competition, that one component  
is not more important than any another, and that we have much to learn from the insights and accumulated  
wisdom of our counterparts in their fields and specialties.
An eloquent high-level rationale for holistic education.UNEVALUATED BIBLIOGRAPHY

Using Brain-Based Teaching Strategies to Create Supportive Early Childhood 
Environments that Address Learning Standards
Pam Schiller and Clarissa A. Willis
Young Children, July   2008
National Association for the Education of Young Children
/early reading/naeyc.org_yc_200807_PrimaryInterest.pdf
semi-arbitrary excerpt:
Multisensory practices make sense: The more senses involved during learning, the more likely the brain  
will receive and process information. By using multiple senses to learn, children find it easier to match new 
information to their existing knowledge (Schiller 1999; Willis in press).
• Use real materials. Familiar and tangible objects demonstrating concepts can help make ideas concrete.       
For example, rather than talking about birds with 5- and 6-year-olds, go outside to observe them, then 
make a graph of all the different birds the children see and hear. Seven- and 8-year-olds might begin 

file:///home/cliff/Desktop/early%20reading/naeyc.org_yc_200807_PrimaryInterest.pdf
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classifying birds by common characteristics or migration patterns.
 Use chants and rhymes. Rhythmic patterns stick in the brain. For kindergarten, use Chicka Chicka Boom       
Boom, by Bill Martin Jr. and John Archambault, to teach the alphabet. For first and second grade, use a  
chant like the one below to practice spelling words.

It’s time to spell! 
Let’s show what we know. 
It’s time to spell! 
Ready, set, go!
Shhh, shhh, shhh, shhh, shhh, shhh 
Spell bear. 
Bear. B-e-a-r.
Shhh, shhh, shhh, shhh, shhh, shhh 
Spell chair. 
Chair. C-h-a-i-r.
....
• Make it fun! Sing, dance, play games, and laugh. These activities use multiple senses and at the same       
time increase memory (Jensen 2005).
• Provide natural environments. Use places where an activity would ordinarily occur—home, school,       
outdoors, the zoo, or anyplace where learning is more meaningful than sitting at a desk. For example, when 
studying nature, go outdoors for a nature hunt rather than show children pictures of trees.
Well presented and illustrative of parallels with Steiner/Waldorf. Posssibly useful.
UNEVALUATED BIBLIOGRAPHY

Understanding children from 0 to 3 years of age and its implications for education. 
What's new on the babies' side? Origins and evolutions
Sylvie Rayna & Ferre Laevers 
European Early Childhood Education Research Journal, 19:2, 161-172 (2011)
/early reading/zero to three.pdf
Special issue editorial.
Intriguing UNEVALUATED BIBLIOGRAPHY

What young children give to their learning, making education work to sustain a 
community and its culture
Colwyn Trevarthen∗
European Early Childhood Education Research Journal, Vol. 19, No. 2, June 2011, 173–193
/early reading/trevarthan.pdf
ABSTRACT: 
The policies and administration of early education and support for social development constantly need re-
defining, or re-inspiring, by taking into account the perspective of a young child. They must acknowledge  
the intuitive abilities and values, and growing initiatives that are present in the child from birth and that  
motivate learning. Innate impulses of human imagination, with strong aesthetic and moral feelings, make  
sharing of experience and building of meaningful memories possible for a young person. They also  
determine the suffering that follows if they are not respected. Economists advise that this creativity of early  
childhood as a resource in itself – government and business, policymakers and managers need to  
understand what healthy and confident young human beings, if they are treated fairly, will contribute to  
future industry, prosperity and well-being in society (Heymann et al. 2006; Sinclair 2007; RAND 
Corporation 2008). Well-trained and experienced teachers of young children are also major contributors to  
social and cultural health of the community. They know, in practice, what inventive and helpful intelligence  
children have to offer. Unfortunately this creativity of young children is often outside the imagination of  
those who are preoccupied with managing the complex artefacts and routine structures of the adult world,  
and who deal with the problems of adult society and its employments.

file:///home/cliff/Desktop/early%20reading/trevarthan.pdf
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Trevarthen is a 'grand old man' of childhood research, and he deserves to be read. This is, moreover,  
beautifully and persuasively written. UNEVALUATED BIBLIOGRAPHY

Companionable learning: a mechanism for holistic well-being development from birth
Rosemary Roberts, Centre for Research in Early Childhood, Birmingham, UK
European Early Childhood Education Research Journal, Vol. 19, No. 2, June 2011, 195–205
/early reading/birth to three.pdf
ABSTRACT: 
Set mainly in a UK context between 2003–2007, this article presents selected findings from a doctoral  
study, Companionable Learning: The Development of Resilient Well-being from Birth to Three; and from a  
series of subsequent studies carried out in English settings. Two questions have been explored: firstly, what  
are the interdependent components of young children’s holistic well-being and, secondly, what does well-
being development look like in practice? A holistic conceptual model for well-being is proposed, with four  
constructs of agency, belonging-and-boundaries, communication, and physical wellbeing.‘Companionable  
learning’ is seen as a powerful mechanism for well-being development. Four areas of companionable  
learning development were found to be companionable attention, authority, apprenticeship, and allowed 
time and space. Rich well-being situations often involve food; familiar companions and experiences; and 
going out. The need for well-being play and the importance of collective well-being are explored. These  
findings raise implications for curriculum and pedagogy in settings, for early years’ workforce and 
training, and for government policy.
The 'model' given here both supports Steiner/Waldorf practices, and can be used to critique other  
established and proposed practice.

CONSTRUCTIVISM IN CLASSROOMS AND KINDERGARTENS

Got Standards?  Don’t Give Up on  Engaged Learning
Judy Harris Helm   
 Young Children • July      2008, National Association for the Education of Young Children. 
/early reading/naeyc.org_yc_200807_JudyHarrisHelm.pdf
semi-arbitrary excerpt:
Learning is easier for children when new information is connected to what they already know, not taught in  
isolation. Research in early cognition indicates that by the time children are 4 years old, they have 
developed a complex, interconnected knowledge base about the world and how it works. Catherwood 
(1999), in a review of early cognition research, concludes that the task of early educators supporting 
cognitive development may be to help children articulate their knowledge and link that knowledge to verbal  
expression.
Well presented, elementary, and practical about active learning.UNEVALUATED BIBLIOGRAPHY

A conceptual framework for understanding children as agents in the transition from 
home to kindergarten 
Mei Seung Lam, Hong Kong Institute of Education
Andrew Pollard, University of London Institute of Education, UK
Early Years, Vol. 26, No. 2, July 2006, pp. 123–141
/early reading/A conceptual framework for understanding children as agents in the transiti...pdf 
The transition from home to kindergarten, for most children, is the first and major ecological transition in  
their educational life. Kindergarten is the first educational setting in which children make sense about  
‘school’ as a place to learn and about themselves as ‘pupils’. In this transition, children cross a cultural  
boundary from home to kindergarten and, in fact, they commute between the two cultural settings. In  
Vygotsky’s view, children are active culture learners. How they cope with, and adapt to, the novel  
kindergarten is crucial to their ‘pupil career’ in their life-long learning. Thus, this paper aims to provide  
early childhood education professionals with a framework to understand children as agents in the  
transition from home to kindergarten. This paper begins with a review of the concept of transition. It then  
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presents a conceptual framework of the understanding of children as agents in the transition from home to  
kindergarten. Major elements of the conceptual framework are derived from sociocultural theory, and 
analyses of ‘rites of passage’ and ‘pupil career’. This highlights the relationships between layers of context,  
stages of transition, and adaptation outcomes. 
This paper, with its Vygotskian perspective and treatment of 'rites of passage' may be of interest to  
Steiner/Waldorf educators, both from the standpoint of how its ideas mesh with their practice, and because  
it can offer rationales for such practice.Large, fairly recent UNEVALUATED BIBLIOGRAPHY

Vygotskian perspectives on using dramatic play to enhance children’s 
development and balance creativity with structure in the early childhood classroom
Amita Gupta, North Academic Center, School of Education, The City College of New York, USA
Early Child Development and Care, Vol. 179, No. 8, December 2009, 1041–1054
/early reading/vygotsky-drama.pdf
Abstract:
What kind of environmental and administrative factors support the balance between  child-centred and 
teacher-directed practices in the early childhood classroom? What  specific aspects of children’s  
development are nurtured by this pedagogy? These and  other pedagogical issues are addressed in this  
article as it describes how a particular curriculum on dramatic play was initiated, implemented and 
developed with a group of four year olds. The article includes a detailed discussion of the step-by-step
 process of how this curriculum was developed and an analysis of the multi-dimensional development in  
children that occurred as a result of this project. The discussion is framed within a Vygotskian perspective  
as connections are explored between this curriculum, children’s development and specific Vygotskian ideas  
such as language and cognition, the zone of proximal development, cultural signs and tools, socio-cultural  
construction of knowledge and the notion of willpower. This project on dramatic play may be viewed in  
terms of guided participation in which the children were active learners in a classroom community of  
people who supported, challenged and guided novices as they participated collectively in a cultural  
activity.
Lengthy, detailed, and worthwhile narrativeof class experience with student centered learning.
UNEVALUATED BIBLIOGRAPHY

NO ADVANTAGE FOR EARLY READING 

Montrose Blog
RESEARCH FINDS NO ADVANTAGE IN LEARNING TO READ FROM AGE FIVE 
http://montrose42.wordpress.com/2010/01/10/early-years-curriculum-where-is-the-evidence/
Governments approach to early reading may not be evidence based
(Spin on SUGGATE FINDINGS)

Late readers close learning gap
Science Alert 2010
Suggate study description
http://www.sciencealert.com.au/news/20100401-20448.html

Research Finds No Advantage In Learning To Read From Age Five 
Contributor: Voxy News Engine 
Monday, 21 December, 2009

Th/early reading/Suggate-reading_age.pdfis summary is quite well detailed and discusses all three of  
Suggate's studies.

file:///home/cliff/Desktop/early%20reading/Suggate-reading_age.pdf
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The case for late intervention: Once a good reader, always a good reader.
Krashen, S., & McQuillan, J. (1997). 
In C. Weaver, (Ed.), Reconsidering a balanced approach to reading (pp. 409-422). 
Urbana, IL: National Council of Teachers of English. 
/early reading/02344Chap14.pdf 
From Abstract:
Krashen and McQuillan review much of the research demonstrating that children and adults  can  become 
good readers, even if they  do  not do so in their  early elementary years. The solution? Late intervention  
focusing on  massive free voluntary reading. The authors begin by discussing the case for free reading, and 
move on to  explore evidence that there is no critical period for learning to read, examples of home-
schooled children who became successful late readers, evidence from "recovered" dyslexics (see Fink,  
chapter 13), and Malcolm X as  a specific, historical case. Krashen and McQuillan respond to five possible  
objections to late intervention  focusing on massive free voluntary reading.
From references:
Francis, D., Shaywtiz, S., Stuebing, K., Shaywitz, B., & Fletcher, J. (1996). Developmental lag versus deficit models of 
reading disability: A longitudinal, individual growth curve analysis. Journal of Educational Psychology, 88, 3–17.

Juel, C. (1988). Learning to read and write: A longitudinal study of 54 children from first through fourth grades. Journal of 
Educational Psychology, 80, 437–47.

Mason, J. (1993a). Without a curriculum. Growing Without Schooling 94, 28.

Mason, J. (1993b). Reading at 10. Growing Without Schooling 91, 11. 

Mott, I. (1993). Reading at 11. Growing Without Schooling 91, 11. 

Cognitive and linguistic factors in reading acquisition
Ludo Verhoeven • Pieter Reitsma • Linda S. Siegel
Reading and Writing Quarterly (2011) 24:387–394
DOI 10.1007/s11145-010-9232-4
Introduction to Journal volume
/early reading/reading acquisition.pdf
This article is stuffed with specialist terms and concepts, but also includes references to comprehension vs.  
decoding and to longitudinal research that shows that early reading ability does not predict later ability.  
So it could help strenghten questions about the value of early training.
The UNEVALUATED BIBLIOGRAPHY appears to be worth looking at more closely.

SCHOOL START AGE

Montrose Blog
CAMBRIDGE PRIMARY REVIEW : http://montrose42.wordpress.com/2009/10/22/cambridge-primary-
review/
School Starting Age-the debate sharpens and polarizes
ref to: NFER (School Starting Age: European Policy and Recent Research (2002)
See 'Cambridge Primary Review' heading below

The Gift of Time: Enactments of Developmental Thought in Early Childhood Practice 
http://ecrp.uiuc.edu/v5n1/graue.html
M. Elizabeth Graue, University of Wisconsin-Madison
Janice Kroeger, Kent State University
Christopher Brown, University of Wisconsin-Madison, 
Early Childhood Research and Practice, Vol.5, 1, 2003

http://ecrp.uiuc.edu/v5n1/graue.html
http://montrose42.wordpress.com/2009/10/22/cambridge-primary-review/
http://montrose42.wordpress.com/2009/10/22/cambridge-primary-review/
file:///home/cliff/Desktop/early%20reading/reading%20acquisition.pdf
file:///home/cliff/Desktop/early%20reading/02344Chap14.pdf
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from the abstract:
The article follows small groups of children who delayed kindergarten entry, those who were relatively  
young but entered on time, and children retained in kindergarten to gain an understanding of how time 
promotes development. The article examines how ideas about typical development override attention to  
individual development. Further, such ideas promote a teacher-distant approach in which opportunities to  
scaffold learning are frequently missed.

Biblio includes:
Graue, M. Elizabeth. (1993b). Ready for what? Constructing meanings of readiness for kindergarten. Albany: State 
University of New York Press. ED 355 012.

Graue, M. Elizabeth, & DiPerna, James C. (2000). Redshirting and early retention: Who gets the "gift of time" and what 
are its outcomes? American Educational Research Journal, 37(2), 509-534. EJ 624 132.

Meisels, Samuel J. (1999). Assessing readiness. In Robert C. Pianta & Martha J. Cox (Ed.), The transition to  
kindergarten (pp. 39-66). Baltimore, MD: Paul Brooks. ED 438 026.

Morrison, Frederick J.; Griffith, Elizabeth M.; & Alberts, Denise M. (1997). Nature-nurture in the classroom: Entrance age, 
school readiness, and learning in children. Developmental Psychology, 33(2), 254-262. EJ 543 39

School start age 'should be six'
The UK  Professional Association of Teachers wants later school start.
BBC 2007
http://news.bbc.co.uk/2/hi/uk_news/education/6925642.stm

Guardian
Under-sevens 'too young to learn to read'
Prof. Lillian Katz views: address at Oxford.  2007
http://www.guardian.co.uk/uk/2007/nov/22/earlyyearseducation.schools

Turning boys off? Listening to what  five-year-olds say about reading
Judy Lever-Chain
Literacy Volume 42 Number 2 July 2008
/early reading/Turning boys off_ Listening to what five-year-olds say about reading.pdf
abstract:
This paper reports the first part of a 2-year longitudinal study, which examined the impact of age of entry to  
school on the reading development of 60 summer-born boys during Key Stage One. The sample was drawn 
from 18 schools in six Local Education Authorities operating different admissions policies. Thirty-one had  
attended nursery part-time, while 29 had experienced full-time reception class before their fifth birthday 
and before statutory age of entry to school. The data offer an original portrayal of learning to read through 
the voices of a group of 5-year-old boys as they reflected on home and school literacy events relating to  
reading. Reading acquisition was examined within a theoretical model which incorporates attitudinal  
factors as intrinsic and defining components of reading literacy. The data draw attention to the centrality of  
these factors in the complex structure which supports the process of reading acquisition, acknowledging the  
need to investigate this process fromthe perspective of the child. This paper discusses the findings in the  
context of the boys’ early years experience and the implications in the light of the widespread debate about  
age of entry to school and appropriate early years practice. The data suggest the current widespread skills-
based approach to reading often ignores the crucial motivational elements that make a real reader and that  
the formality associated with this approach may be damaging reading attitudes in the youngest children of  
our reception classes.
A few important recent references appear in the UNEVALUATED BIBLIOGRAPHY

file:///home/cliff/Desktop/early%20reading/Turning%20boys%20off_%20Listening%20to%20what%20five-year-olds%20say%20about%20reading.pdf
http://www.guardian.co.uk/uk/2007/nov/22/earlyyearseducation.schools
http://news.bbc.co.uk/2/hi/uk_news/education/6925642.stm
http://ceep.crc.uiuc.edu/eecearchive/digests/ej-cite/ej543395.html
http://ceep.crc.uiuc.edu/eecearchive/digests/ed-cite/ed438026.html
http://ceep.crc.uiuc.edu/eecearchive/digests/ej-cite/ej624132.html
http://ceep.crc.uiuc.edu/eecearchive/digests/ed-cite/ed355012.html
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School Starting Age: European Policy and Recent Research 
Caroline Sharp 
Paper presented at the LGA Seminar ‘When Should Our Children Start School?’, LGA Conference Centre, 
Smith Square, London, 1 November 2002 
/early reading/44410.pdf
EXCELLENT overview and summary of issues and evidence through 2002. Biliography good, not great:  
consult article.
from summary:

The impact of school entry age on academic achievement 

•  There is a lack of conclusive evidence concerning the benefits of starting school at different ages. 

•  The best available evidence suggests that teaching more formal skills early (in school) gives children an initial 
academic advantage, but that this advantage is not sustained in the longer term. 

•  There are some suggestions that an early introduction to a formal curriculum may increase anxiety and have a 
negative impact on children’s self esteem and motivation to learn.  The long-term impact of different early childhood 
curricula would seem to be an important topic for further research. 

International studies of achievement 

•  Top-performing countries in the TIMSS study had a school starting age of six, as did those participating in the 
earlier IEA study of reading attainment.  However, this cannot be taken as evidence of a causal link between later 
starting and better achievement, because many factors could  contribute to the higher achievement demonstrated in 
these countries. 

•  One small-scale study has focused on mathematics attainment among a group of  children in England and Slovenia. 
This  suggested that the much earlier school starting age in England did not provide  any lasting advantages in terms 
of mathematical attainment. 

The impact of different curriculum approaches in the early years 

•  A small-scale study in the USA suggested that disadvantaged children experiencing three different pre-school 
curricula all made initial gains, but there were longer-term differences in ‘real-life’ measures.  Children who had 
experienced a more academic, teacher-led curriculum at age four were experiencing more problems as adults than 
those who had experienced a play-based curriculum with more opportunities to choose their own learning activities.  

•  A longitudinal study in England (linked with the EPPE project) found that higher than expected progress in the 
early years was associated with ‘sustained shared thinking’ between pupils and adults.  This in turn was linked with 
an equal balance between child- and adult-initiated activities, and adults who used open-ended questioning to extend 
children’s  thinking.  Staff who were qualified encouraged children to engage in activities with high cognitive 
challenge.  Other key features of effective settings were: differentiation and feedback; adult support for children in 
talking through conflict situations; and parental partnership centred on developing the educational environment at 
home.  The study concluded that the most effective settings provide an equal balance between a teacher-directed 
approach and an approach in which children are provided with free access to a range of learning environments in 
which adults support children’s learning. 

•  Two small-scale English studies have suggested that child-initiated activities may be important in contributing to 
children’s greater task-involvement, independence and persistence. 

•  A US review of pre-school programmes  for disadvantaged children concluded that the most effective curricula 
tended to emphasise exploration, language development and play. 

•  Children from homes where they are exposed to books, and to adults who enjoy reading, tend to read earlier. 
Children who can read early do better later, but formal teaching of reading skills at an early age does not appear to 
give children a lasting advantage.   

What we can say is that a later start does not appear to hold back children’s  progress (although it is important not to 
forget the important contribution made by children’s experiences at home and in pre-school).  Certainly, there would 
appear to be no compelling educational rationale for a statutory school age of five or for the practice of admitting 
four-year-olds to school reception classes. 

file:///home/cliff/Desktop/early%20reading/44410.pdf
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FINLAND, SWEDEN, ETC.

The education of six year olds in England, Denmark and Finland: An international 
comparative study
Office for Standards in Education, UK 2003
/early reading/ofstedreportenglish (1).pdf
This report compares and contrasts the educational experiences of six year olds and the provision that is  
made for them in a small sample of settings in England, Denmark and Finland, in order to contribute to the  
national debate about early education in England.Two particular aspects of that debate have informed the  
timing and focus of this study. First, the recent announcement of a Primary National Strategy for England 
has prompted fresh debate about the primary curriculum and the extent to which teachers should be able to  
determine what they teach and how they teach it. The Danish and Finnish education systems provide us  
with the opportunity to examine devolved and de-regulated approaches to the curriculum and pupils’  
assessment which are more akin to those which existed in England before the introduction of the National  
Curriculum. Both countries have virtually no national testing or performance targets and their teachers  
have a high degree of autonomy in planning the curriculum. Second, the effect of different starting ages on 
pupils’ achievement, during and at the end of compulsory education, is also the subject of lively discussion  
in England.The discussion has intensified following the publication of a number of international studies  
comparing the attainment of pupils in different countries. In England, children are required to attend  
school in the term after their fifth birthday. By contrast, Finland and Denmark and a small number of other  
countries delay compulsory education until the beginning of the academic year in which children reach 
seven.

TIR Project  2008/2009 - 
To consider ways of improving the UK’s Early Years Education Systems through a comparative  study of the  
Finnish Education System (reading and language development) and the approaches to its delivery
Mabel Ann Brown, Faculty of Education, Health and Sciences
/early reading/mabel_ann_brown_-_ways_of_improving_the_uks_early_years_education_systems.pdf

A Land of Readers
Irmeli Halinen, Pirjo Sinko, and Reijo Laukkanen
Educational Leadership: Reading Comprehension, Oct 2005 | Vol 63 | Number 2, pp. 72-75 
Finland has made a commitment to literacy—and it shows.
/early reading/el200510_halinen.pdf
Overview of Finnish approach to literacy

Early literacy practices and the Finnish national core curriculum 
Riitta-Liisa Korkeamäki And Mariam Jean Dreher 
J. Curriculum Studies, 2011, VOL. 43, NO. 1, 109–137 
/early reading/finnish.pdf
abstract:
In 2004 the Finnish National Board of Education launched a new curriculum framework that includes  
principles, instructional aims, and a brief list of content by subject areas. The intent of this framework is  
that teachers should interpret the core curriculum at the local level and apply it in their own schools and 
classrooms. This approach encourages teachers to use their professional knowledge and take into account  
their students and the learning environment in applying and implementing the curriculum. This case study  
sought to understand how this core curriculum has been implemented by way of observations of language  
and literacy lessons in 8 grade 1 and grade 2 classrooms during a 2-month period. The observations and 
the analysis were guided by earlier research conducted in classroom identified as ‘excellent’ in the US. The  

file:///home/cliff/Desktop/early%20reading/finnish.pdf
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resulting data, in turn, were compared with the core curriculum. The findings show that, although some of  
the principles and the content of the core curriculum were reflected in practice, there were inconsistencies  
between the instructional methods used in the classrooms and the principles set in the core curriculum.  
Although some areas of the core curriculum were well represented in classroom language and literacy  
practices, others were covered only in part or not at all during the observation period.
Bibilography mostly Finnish.

Hard-Wired for Innovation? Comparing Two Policy Paths Toward Innovative 
Schooling 
Scott Ellison , University of Tennessee, Knoxville 
International Education, Fall, 2009
/early reading/innovative.pdf
ABSTRACT 
The task of this study is to compare two policy approaches to fostering, or "hard-wiring," educational  
innovation in public schooling: the marketplace approach and the Finnish approach. The results suggest  
that an innovative public education sector is characterized by decentralized decision-making, institutional  
space for risk-taking, and strong support systems to both encourage risk-taking on the part of education  
actors and to spread innovative ideas throughout the education system. Results also suggest that there are  
several areas in need of further inquiry including the development of a foundational understanding of  
educational innovation, the need for better data on the ability of competitive markets to foster educational  
innovations and the kind of innovations they incentivize, and the need for better data on the role innovation 
plays in Finland's success in academic achievement.
This paper contextualizes these approaches with an eye toward US Charter Schools.  UNEVALUATED 
BIBLIOGRAPHY.

Education policies for raising student learning: the Finnish approach
Pasi Sahlberg, World Bank, Washington, DC, USA 
Journal of Education Policy, 22:2, 147-171 (2007):
/early reading/finnish approach.pdf
abstract
This article argues that system-wide excellence in student learning is attainable at reasonable cost, using  
education policies differing from conventional market-oriented reform strategies prevalent in many other  
countries. In this respect, Finland is an example of a nation that has developed from a remote  
agrarian/industrial state in the 1950s to a model knowledge economy, using education as the key to  
economic and social development. Relying on data from international student assessments and earlier  
policy analysis, this article describes how steady improvement in student learning has been attained  
through Finnish education policies based on equity, flexibility, creativity, teacher professionalism and trust.  
Unlike many other education systems, consequential accountability accompanied by high-stakes testing and 
externally determined learning standards has not been part of Finnish education policies. The insight is  
that Finnish education policies intended to raise student achievement have been built upon ideas of  
sustainable leadership that place strong emphasis on teaching and learning, intelligent accountability,  
encouraging schools to craft optimal learning environments and implement educational content that best  
helps their students reach the general goals of schooling.

A short history of educational reform in Finland 
Pasi Sahlberg, April, 2009 
/early reading/A short history of educational reform in Finland FINAL.pdf
Not so short really, and with a lot of detail concerning history, policy, implementation, and outcomes.
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Paradoxes of educational improvement: The Finnish experience 
Pasi Sahlberg 
Scottish Educational Review, 2010
/early reading/finland-SER 2010 Article Reader.pdf
An interesting and discursive history of Finnish education in the context of Finnish history, with thoughts  
about the future.

Times Educational Supplement
The Finnish line on school at six 
Summary of differences in early schooling: UK vs scandinavia. 2003
http://www.tes.co.uk/teaching-resource/The-Finnish-line-on-school-at-six-382660/

A Comparison of the National Preschool Curricula in Norway and Sweden
Marit Alvestad & Ingrid Pramling Samuelsson, 
Early Childhood Research and Practice, Vol. 1, No. 2, 1999
http://ecrp.uiuc.edu/v1n2/alvestad.html

The Effect of Mixed-Age Classes in Sweden
Elly-Ann Lindström and Erica Lindahl,
Uppsala University & The Institute for Labour Market Policy Evaluation
Scandinavian Journal of Educational Research, Vol. 55, No. 2,   April 2011
/early reading/mixed age.pdf
Abstract:
Mixed-aged (MA) classes are a common phenomenon around the world. In Sweden, these types of classes  
increased rapidly during the 1980s and 1990s, despite the fact that existing empirical support for MA 
classes is weak. In this paper, the effect of attending an MA class during grades 4–6 on students’ cognitive  
skills is estimated. Using a unique survey with information on students, parents, and teachers, it is possible  
to control for many factors that could otherwise bias the results. A negative effect on short-run cognitive  
skills, as measured by grade 6 cognitive tests, was found. This effect is relatively large—almost 5 percentile  
points—and robust to a rigorous sensitivity analysis. On grade 9 credits the effect is still negative but  
smaller in size and not statistically significant.
Is this study cautionary?

A Recent Swedish Attempt to Weaken State Control and Strengthen School Autonomy: 
the experiment with local time schedules 
LINDA RÖNNBERG, Umeå University, Sweden 
European Educational Research Journal, Volume 6, Number 3, 2007
 /early reading/swedish.pdf
from abstract
In 1999, after a series of far-reaching reforms aiming at decentralisation, deregulation and increased local  
autonomy in Swedish education, the Government decided to introduce a five-year experiment, which would  
develop these reform efforts even further. Even though Swedish compulsory schools already were the most  
autonomous in Europe with regard to decision making on school time, an experiment which allowed 
schools to freely decide time allocation and time management was launched. ....Based on this analysis of  
the experiment, it is concluded that if reform efforts are made to increase school autonomy, they should not  
one-sidedly be focused on increasing local actors’ freedom of action (such as abolishing the national time 
schedule). Such efforts should also be accompanied by measures to reinforce local actors’ capacity for  
action. Unless local actors can make use of the discretion given to them by a superior (political) body, local  
autonomy will be far less than was intended, since freedom to act exceeds the actual capacity to act. 
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THE ROSE REPORT AND PHONICS

Independent review of the teaching of early reading
Final Report, Jim Rose, March 2006, Dept. for Education and Skills, UK
/early reading/Independent review of the teaching of early reading.pdf
UNAVOIDABLE. This probably asks for attention: it is a comprehensive 'official' document that deals  
relatively concretely with mandated principles and their implemantation. Its advocacy leans toward emphasis  
on synthetic phonics, which he assumes should be explicitly introduced 'by age 5'. While it deemphasises  
fomal 'direct instruction' it still seems blind to many of the wider values involved in child development.

HOWEVER see Education Journal 97, p 27, 2006-7
The Rose Report in Context
Margaret M. Clark, Newman College of HE, Birmingham
/early reading/The_Rose_Report_in_Context1.pdf
VERY USEFUL brief critique of the Rose Report, above. Salient points include: (1) The Clackmanshire  
research which is the centerpiece of the report's enthusiasm for synthetic phonics is flawed, not adequately  
validated yet, and does not fully support the claims Rose makes (ex: word recognition skills dramatically  
advanced, but not reading comprehension.). (2) A particularly pregnant argument can be derived that,  
given the evidence that late readers catch up to early ones, and that teaching reading early absorbs more 
time and resources than teaching it later, devotion to a wider curriculum is a better use of precious school  
time at these ages.(3) There may have been commercial interests involved in the report's presentation. And 
(4) What is being made of the report neglects parts of what the report actually says.

Dominc Wyse and Usha Goswami (Cambridge) also dispute the emphasis of the Rose Report on 'synthetic  
phonics': 
Synthetic phonics and the teaching of reading
British Educational Research Journal, Volume 34, Issue 6, p691-710, 2008
DOI:10.1080/01411920802268912
http://www.tandfonline.com/doi/abs/10.1080/01411920802268912?journalCode=cber20
from abstract:
A review of the teaching of early reading in England commissioned by the UK Government recommended  
that synthetic phonics should be the preferred approach for young English learners. In response, all English 
schools have been told to put in place a discrete synthetic phonics programme as the key means for teaching 
high quality phonic work. In this paper we analyse the evidence presented by the review to support the‐  
change to synthetic phonics. We show that the review provided no reliable empirical evidence that synthetic  
phonics offers the vast majority of beginners the best route to becoming skilled readers. We analyse the  
available empirical evidence in English, and show instead that the data support approaches based on 
systematic tuition in phonics. There is also evidence that contextualised systematic phonics instruction is  
effective. However, more research is needed, particularly with typically developing readers, in order to  
determine whether contextualised systematic phonics is more effective than discrete systematic phonics.

/early reading/wyse.pdf

UNEVALUATED BIBLIOGRAPHY

This EXCELLENT article concentrates on how the Rose report has grossly overstated the case for  
phonics, by showing, for example, other governments' recomendations and their basis in studies. They also  
question the very early introduction of phonics advocated by the Rose Report.
Synthetic phonics and the teaching of reading: the debate surrounding England’s 
‘Rose Report’

file:///home/cliff/Desktop/early%20reading/wyse.pdf
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Dominic Wyse and Morag Styles, Faculty of Education, University of Cambridge
Literacy Volume 41 Number 1 April 2007
/early reading/RoseEnquiryPhonicsPaperUKLA.pdf
from conclusions:

The Rose Report’s conclusion that synthetic phonics should be adopted nationally as the preferred method  
for the teaching of early reading is not supported by research evidence. The available research evidence  
supports systematic tuition in phonics at a variety of levels (e.g. phoneme, onset-rime) combined with  
meaningful experiences with print. The Rose Report’s conclusions are based on assertion rather than 
rigorous analysis of appropriate evidence...

....The ambiguous notion of ‘‘leading edge practice’’ is used as a rationale for the opinions in the report.  
The lack of attention to research evidence seriously calls into question the extent to which the remit for a  
‘‘thorough examination of the available evidence and engagement with the teaching profession and 
education experts’’ (p. 19) has been met.

extracts from refs:

BERNINGER,V.W.,VERMEULEN,K.,ABOTT, R.D.,McCUTCHEN, D., COTTON, S., CUDE, J., DORN, S. and 
SHARON, T. (2003) Comparison of three approaches to supplementary reading instruction for low-achieving second-grade 
readers. Language, Speech, and Hearing Services in Schools, 34, pp. 101–116.

DOMBEY, H. (2006) How should we teach children to read? Books for Keeps, 156, pp. 6–7.

JOHNSTON, R. and WATSON, J. (2004) Accelerating the development of reading, spelling and phonemic awareness skills 
in initial readers. Reading and Writing: An Interdisciplinary Journal, 17, pp. 327–357.

JOHNSTON, R. and WATSON, J. (2005). The effects of synthetic phonics teaching of reading and spelling attainment: A 
seven year longitudinal study. Retrieved 10 December 2006, from http:/ 
/www.scotland.gov.uk/Resource/Doc/36496/0023582.pdf

WYSE, D. (2003) The National Literacy Strategy: a critical review of empirical evidence. British Educational Research 
Journal, 29.6, pp. 903–916.

Policy and research: Lessons from the Clackmannanshire Synthetic Phonics
Sue Ellis , University of Strathclyde, Scotland

Journal of Early Childhood Literacy, 2007 7: 281

DOI: 10.1177/1468798407083660 

/early reading/Policy and research_ Lessons from the Clackmannanshire Synthetic Phonics Initiative.pdf

Abstract: 
This article explores why policy makers in England and Scotland responded so differently to the  
Clackmannanshire study on synthetic phonics. It suggests that a deeper understanding of the national and 
local policy contexts can explain Scotland’s response. Analysis of the wider context of the  
Clackmannanshire initiative supports Moss and Huxford’s (2007) argument that literacy problems cannot  
be couched within a single paradigm’s field of reference, and that policy makers need to consider evidence  
from different paradigms if they are to make robust decisions.

Very thorough and dense both concretely and with respect to interpretation. The UNEVALUATED 
BIBLIOGRAPHY also desrves attention.

Putting a spin on reading: The language of the Rose Review
Jeff Hynds , University of Sheffield, UK

Journal of Early Childhood Literacy, 2007 7: 267

DOI: 10.1177/1468798407083661 

/early reading/Putting a spin on reading_ The language of the Rose Review.pdf

Abstract: 
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The Rose Review, a so-called Independent Review of the Teaching of Early Reading, was published by the  
British Government’s Department for Education and Skills in March 2006, as a result of criticism from 
Members of Parliament and others, and dissatisfaction with certain aspects of the National Literacy  
Strategy in England. For reasons that are unclear, the remedy that the Review proposed, now adopted by 
Government, was the wholesale imposition on teachers of a narrow and reductionist approach to reading 
called ‘synthetic phonics’. Knowing the controversial nature of this approach, which has very dubious  
research backing, and faced with almost universal opposition to it, the Review needed to argue its case very  
persuasively indeed. This it did by making considerable use of the readily available and politically-inspired  
techniques of spin doctoring. In this article I analyse the language of the Review in an endeavour to  
illustrate how this was done.

As is evident from the abstract, this is an unequivocal attempt to assasinate the basis, legitimacy, and  
motives of the Rose Report. Enjoy.

Following is an EXCELLENT history, explanation, and critique of the model of reading (SVR) endorsed  
by the Rose Report. She really thinks it through, and while doings justice to the SVR, makes evident a lot of  
relevant factors ignored or overlooked by the SVR.

THE SIMPLE VIEW OF READING
Henrietta Dombey, University of Brighton, 2009
/early reading/THE SIMPLE VIEW OF READING.html

Initial Teacher Education website

http://www.ite.org.uk/

excerpts from refs:
Burgess, S.R. (2006). The development of phonological sensitivity. In D. K. Dickinson & S. B.Neuman (Eds.), Handbook 
of early literacy research, Volume 2, pp. 90-100.

Byrne, B. (1998) The Foundation of Literacy: The child’s acquisition of the alphabetic principle.Hove, UK: Psychology 
Press.

Castles, A. (2006). The dual route model and the developmental dyslexias. London Review ofEducation, 4 (1), pp. 49-61. 

Coltheart, M., Rastle, K., Perry, C., Langdon, R., & Ziegler, J. (2001). DRC: A dual route cascaded model of visual word 
recognition and reading aloud. Psychological Review, 108, pp. 204-256.

Goodman, Y.M., Watson, D.J. & Burke, C.L. (2005) Reading Miscue Inventory: From evaluation to instruction Katonah 
NY: Richard C. Owen.

Goswami, U. (2008) Reading, complexity and the brain. Literacy, 42 (2) pp. 67-74.

Kirby, J.R. & Savage, R.S (2008) Can the simple view deal with the complexities of reading?Literacy, 42, (2) pp. 75-82.

McWilliam, R.A., Scarborough, A.A., & Kim, H. (2003). Adult interactions and child engagement.Early Education and 
Development, 14, pp. 7-27.

Paris, S.G. & Stahl, S.A. (Eds.) (2005) Children's reading comprehension and assessment.Mahwah, NJ: Lawrence Erlbaum 
Associates.

Plaut, D.C. (2005). Connectionist approaches to reading. In M.J. Snowling & C. Hulme (Eds.), Thescience of reading: A 
handbook. pp. 24-38 Oxford UK: Blackwell publishing.

Strauss, S.L. & Altwerger, B. (2007) The logographic nature of English alphabetics and the fallacy of direct intensive 
phonics instruction. Journal of Early Childhood Literacy 7, (3), pp. 299-319.

Wolf, M. (2008) Proust and the Squid: The story and science of the reading brain Cambridge UK:Icon Books.

The book above might be an interesting read, but may be too 'popular' to provide direct utility for  
contesting 'the authorities.' Still here is a link to the Amazon 'preview'.

http://www.amazon.co.uk/Proust-Squid-Story-Science-Reading/dp/1848310307/ref=sr_1_1?
s=books&ie=UTF8&qid=1318208610&sr=1-1

http://www.amazon.co.uk/Proust-Squid-Story-Science-Reading/dp/1848310307/ref=sr_1_1?s=books&ie=UTF8&qid=1318208610&sr=1-1
http://www.amazon.co.uk/Proust-Squid-Story-Science-Reading/dp/1848310307/ref=sr_1_1?s=books&ie=UTF8&qid=1318208610&sr=1-1
http://www.ite.org.uk/
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Can the simple view deal with the complexities of reading?
John R. Kirby and Robert S. Savage

Literacy Volume 42 Number 2 July 2008

/early reading/Can the simple view deal with the complexities of reading_.pdf
Abstract:
We review the Simple Viewof Reading (SVR)model and examine its nature, applicability and validity. We 
describe the SVR as an abstract framework for understanding the relationship between global linguistic  
comprehension and word-reading abilities in reading comprehension (RC). We argue that the SVR is  
neither a full theory of reading nor a blueprint for instruction. Nevertheless we argue that the model is  
helpful in conceptualising these broad skills and thus in planning for teaching and learning.We review 
empirical evidence concerning the SVR, suggesting that it provides a good fit to much scientific data on 
typical and atypical development, and variation among students across the school age range.We also  
indicate several areas in which we think the SVR is incomplete or in need of further empirical support.  
These include the way in which word decoding is conceptualised, the ways in which RC is measured, RC 
strategies, the role of reading fluency reading with illustrations and second-language reading.
This fairly technical treatment of the SVR may still offer, to careful readers, good leverage to help make its  
limitations more widely evident.Looking into the UNEVALUATED BIBLIOGRAPHY, with its many recent  
references, appears to be a good way to learn more about the issues involved.

Reading practice in Irish primary classrooms: too simple a view of reading?
Tara Concannon-Gibney and Brian Murphy
Literacy Volume 44 Number 3 November 2010
/early reading/Reading practice in Irish primary classrooms_ too simple a view of reading-Concannon-
Gibney-2010.pdf
Abstract
This article investigates issues surrounding the adoption of the ‘simple view’ of reading. While this theory  
of the reading process has recently been espoused as the official view of early reading instruction in  
England, a recent Irish study, discussed in this article, indicated that this view of reading is also  
widespread among Irish teachers. This article argues that a less simple view of reading recognising the  
importance of cognitive flexibility, metacognition and explicit comprehension strategy instruction in  
reading needs to be promoted among all educators. A lack of emphasis on such explicit reading 
comprehension instruction has been found to be a common thread in research conducted in the United 
States, in England and in Ireland and is often linked to reading underachievement. Hence, the authors  
conclude that the implementation of a more holistic and inclusive ‘balanced’ model of reading development  
is immediately imperative in reading classrooms, both in Ireland and internationally.
Important research about the teaching of reading in Ireland. UNEVALUATED BIBLIOGRAPHY should  
be evaluated because it offers one of the few points of entry into research in Ireland

‘To be or not to be?’: The politics of teaching phonics in England and New Zealand 
JANET SOLER, Open University,UK
ROGER OPENSHAW, Massey University College of Education, New Zealand 
Journal of Early Childhood Literacy, 2007 7: 333 
DOI: 10.1177/1468798407083662 
/early reading/`To be or not to be_'_ The politics of teaching phonics in England and New Zealand.pdf
Abstract: 
There is currently intense national and international interest in which particular methods of teaching  
reading are the most effective for early literacy acquisition.The great bulk of research work that is cited in  
these debates, however, focuses almost exclusively on the evaluation and comparison of particular  
programmes underpinned either by phonics or whole language approaches (Soler and Openshaw, 2006).  
Despite the fact that policy makers and literacy educators around the world are able to draw upon a  

file:///home/cliff/Desktop/early%20reading/%60To%20be%20or%20not%20to%20be_'_%20The%20politics%20of%20teaching%20phonics%20in%20England%20and%20New%20Zealand.pdf
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common body of literacy research, there is a huge variation in the extent to which phonics is adopted as the 
major programme in different national contexts.This article provides a comparative study of the widely  
differing reception accorded the teaching of phonics in England and New Zealand respectively. 

This is a first-rate treatment especially of historical poltitical and policy issues with a very well developed  
UNEVALUATED BIBLIOGRAPHY.

ECF response to phonics screening proposal. 2007
Many arguments against  'phonics decoding' focused early reading programs. Good summary of what is  
currently known about learning to read, developmental differences, and the importance of experientally  
rich curriculum.
/early reading/ECFphonics.pdf
The Early Childhood Forum (ECF) is a coalition of 61 professional associations, voluntary organisations 
and interest groups united in their concern about the wellbeing, learning and development of young children 
from birth to eight, their families, and the practitioners who work with them. ECF aims to bring together 
partners in the early childhood sector to promote inclusion and challenge inequalities, and to  champion 
quality experiences for all young children and families.

Parallel in time with the Rose Report a comprehensive review, not cited in the report, was released:
A Systematic Review of the Research  Literature on the Use of Phonics in the Teaching 
of Reading and Spelling
Carole J. Torgerson, Greg Brooks, Jill Hall   (Universities of York and Sheffield) 2008
/early reading/torgerson.pdf
Much of this contests the reliability of the phonics research, and proposes better standards for it. The 
authors, though they effectively moderate the strength of the case made by the Rose Report and 
acknowledge that things are perhaps more complex than its underlying research seems to claim, are 
themselves advocates of an important role for phonics in learning reading. What comes up persistently is  
(1) that phonics seems most helpful where children are at risk or challenged and (2) it does not really seem 
to facilitate comprehension.
A briefer, but in some ways less interesting overview of the above report, by the same authors, is here:
The Use of Phonics in the Teaching of Reading and Spelling
EBP Briefs 3(2), 1-12
/early reading/3-2-june-2008.pdf

A systematic meta-analytic review of evidence  for the effectiveness of the ‘Fast 
ForWord’ language intervention program
Gemma K. Strong, Carole J. Torgerson, David Torgerson, and  Charles Hulme
Universities of York and of Birmingham, UK
Journal of Child Psychology and Psychiatry 52:3 (2011), pp 224–235 
doi:10.1111/j.1469-7610.2010.02329
/early reading/systematic meta-analytic review of evidence for effectiveness of ‘Fast ForWord’ language 
intervention program-Strong-2010.pdf
abstract
Background: Fast ForWord is a suite of computer-based language intervention programs designed to  
improve children’s reading and oral language skills. The programs are based on the hypothesis that oral  
language difficulties often arise from a rapid auditory temporal processing deficit that compromises the  
development of phonological representations. 
Methods: A systematic review was designed, undertaken and reported using items from the PRISMA 
statement. A literature search was conducted using the terms ‘Fast ForWord’ ‘Fast For Word’ ‘Fastforword’ 
with no restriction on dates of publication. Following screening of (a) titles and abstracts and (b) full  
papers, using pre-established inclusion and exclusioncriteria, six papers were identified as meeting the  
criteria for inclusion (randomised controlled trial (RCT) or matched group comparison studies with  
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baseline equivalence published in refereed journals). Data extraction and analyses were carried out on 
reading and language outcome measures comparing the Fast ForWord intervention groups to both active  
and untreated control groups. 
Results: Meta-analyses indicated that there was no significant effect of Fast ForWord on any outcome 
measure in comparison to active or untreated control groups. 
Conclusions: There is no evidence from the analysis carried out that Fast ForWord is effective as a  
treatment for children’s oral language or reading difficulties. 
While this is only one proprietary phonics teaching program, its failure to deliver would seem to put into  
question either the use of automated tools for integrating children into human literacy or the particular  
physiological principle, thought to support the primacy of phonics in learning reading, that the program is  
based on. The UNEVALUATED BIBLIOGRAPHY is generally quite technical wih a good number of recent  
references.

Times Educational Supplement
Read our lips, says Ofsted: phonics is not a panacea
News- Published in TES Newspaper on 19 November, 2010 - By: Helen Ward
http://www.tes.co.uk/article.aspx?storycode=6063585

The Ofsted investigation is not critical of the method as a whole - saying it is key to achieving high  
standards - but it warns that "some of the tenets" are in danger of introducing an "artificial ceiling" and 
reducing "the motivation of children who want to explore books".

The Ofsted authors found that the systematic teaching of phonics was key to achieving high reading  
standards. And after visiting 12 outstanding schools, they also praised schools that had adapted schemes in  
a "pick-and-mix" approach....

The report also points out that monitoring schools' compliance to a single scheme can obscure the fact that  
the approach may not actually be working.

It found that "some of the tenets of synthetic phonics, such as inflexibly adhering only to decodable books  
(books which only include certain words) until the child no longer needs formal systematic phonics  
teaching, could introduce an artificial ceiling and reduce the motivation of children who want to explore  
books and take on the challenge of reading for themselves"...

The logographic nature of English alphabetics and the fallacy of direct intensive 
phonics instruction 
Steven L. Strauss Franklin Square Hospital, Baltimore, USA
Bess Altwerger Towson University, Baltimore,Usa 
Journal of Early Childhood Literacy, 2007 7: 299 
DOI: 10.1177/1468798407083664 
/early reading/logographic nature of English alphabetics and fallacy of direct intensive phonics 
instruction.pdf
Abstract:
US government mandates to implement intensive phonics instruction in elementary classrooms invoke an  
alleged scientific superiority of this approach over more meaning-centered models. But curiously absent  
from this scientific enterprise is a study of the phonics system itself. Advocates of intensive phonics have not  
demonstrated that the commonly taught patterns are capable of imparting the desired amount of decoding 
abilities to developing readers. In fact, the English phonics system operates at a level of complexity that  
essentially defies teachability. The explanation for this level of complexity is the logographic nature of  
English alphabetics. Recent neuroimaging research does not independently support intensive phonics,  
despite claims to the contrary, because the capacity of magnetic resonance imaging (MRI) machines to  
identify brain regions used for decoding says nothing about the role of decoding in reading. Neuroimaging  
does not distinguish the phonological processing of a decoding model of reading from the graphophonic 
processing of a meaning-centered model. A recent multiclassroom study comparing distinct reading 
instruction practices found that letter-sound patterns were actually learned better by children in whole  
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language classrooms than children in intensive phonics classrooms.We conclude that neither linguistic,  
neuroscientific, nor classroom research has demonstrated the superiority of intensive phonics over  
meaning-centered approaches to reading.
Detailed and technical refutations from the US of the primacy of phonics for teaching reading.  
UNEVALUATED BIBLIOGRAPHY, emphasising US research, worth exploring.

Flaws with proposed reading test
NAHT (National Association of Head Teachers, UK) 1/12/2010

Brief article

http://www.naht.org.uk/welcome/comment/key-topics/assessment/flaws-with-proposed-reading-test/

 The proposed Year 1 Phonics Screening Check is troubling and the outcomes may misdirect efforts in  
schools. If reading is about finding the meaning in words, this test, as proposed, will tell us little about  
someone's reading ability. The danger of a new league table focused on the wrong things is significant.  
Although the DfE has the grace to call it a ‘phonics’ check, the White Paper still refers to it as a ‘reading  
check’. For those who remember the much derided Schonell Reading Test, this will be familiar territory,  
with its sequence of words out of context, this time with the addition of up to 50% being non-
words.Worryingly, the government seems to have overlooked the fact that reading is all about getting  
meaning from the written word. Pupils will have no chance to employ any strategies apart from phonics,  
which means that many children who have already started to read, but who are hearing impaired, have 
speech and language difficulties, or have simply been blessed with a strong visual memory, will fail the test  
completely. We urge the government to listen carefully to heads and teachers before imposing a new 
orthodoxy on schools.

REVIEW OF BOOK--Perspectives on the teaching and learning of phonics
COOK, M. (Ed.) (2002). United Kingdom Reading Association. ISBN: 1897638310
Liz Poole, University of London

Journal of Research in Reading, 2004

/early reading/Book Review_ Perspectives on the teaching and learning of phonics.pdf

Quite a bit of material critical of 'simple' phonics referenced here.

READING BY SIX

This is the current form of  the problem: the unquestioned goal of reading by 6 setting the agenda for the 
programs used:
Reading by six: how the best schools do it
Ofsted, 14 Nov 2010 
Ref: 100197
/early reading/Reading by six.pdf
from abstract:

The best primary schools in England teach virtually every child to read, regardless of the social and 
economic circumstances of their neighbourhoods, the ethnicity of their pupils, the language spoken at home 
and most special educational needs or disabilities.

A sample of 12 of these schools finds that their success is based on a determination that every child will  
learn to read, together with a very rigorous and sequential approach to developing speaking and listening 
and teaching reading, writing and spelling through systematic phonics.
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file:///home/cliff/Desktop/early%20reading/Book%20Review_%20Perspectives%20on%20the%20teaching%20and%20learning%20of%20phonics.pdf
http://www.naht.org.uk/welcome/comment/key-topics/assessment/flaws-with-proposed-reading-test/


<-contents                                                                                                                                                                         page 31

Invest in resources and teachers says Ofsted Report
NAHT (National Association of Head Teachers, UK) 1/12/2010
Brief article
http://www.naht.org.uk/welcome/comment/key-topics/inspections-and-accountability/reading-by-six/?
locale=en
NAHT General Secretary, Russell Hobby, commented on the Ofsted Report, ‘Reading by Six’, saying....
...“Phonics is a powerful tool in the hands of a skilled professional, but it's not the only tool they need.”  
Said Mr Hobby. "Good classroom management and understanding pupils creates the foundation for  
phonics to flourish."  The report says that some schools "placed emphasis on story time to teach effectively.  
Some used imaginative play effectively and encouraged children to speak more in structured sentences.  
Some schools found it suitable to teach in attainment groups and others sent children home with books at  
differing levels of difficulty.”  Russell Hobby emphasised the importance of high-quality training and  
development for teachers “to enable them to identify and put into practice strategies appropriate to their  
pupils' individual needs.”

news.com.au

UK youngsters 'unable to speak and listen properly,' says report
http://www.news.com.au/world/uk-youngsters-unable-to-speak-and-listen-properly-says-report/story-
e6frfkyi-1225953563934
The report, Reading by Six. How the best schools do it, found young children in Britain were starting  
kindergarten unable to speak properly or listen because of too much noise at home. The UK Office for  
Standards in Education (Ofsted) said constant noise from televisions, siblings and raised voices was  
increasingly damaging children's language skills. In some cases children in the schools it visited were still  
in nappies and using dummies. Some schools reported spending days or weeks educating parents and 
improving children's social skills.

"The majority of the schools visited that had nursery classes commented that, increasingly, children joined 
unprepared for learning and with poor listening and speaking skills," Ofsted said. "Lack of preparation  
extended to children arriving who had not been toilet-trained and children with dummies in their mouths."

The report continued, "In these cases, the onus rested with parents or carers, but staff still had to invest  
time in the early days or weeks in educating parents, reducing children's dependency and improving their  
socialising skills.

CAMBRIDGE PRIMARY REVIEW and Robin Alexander

The biggest opposition to the Rose and Ofsted reports, and the 'Reading by Six' offspring is the 
Cambridge Primary Review, 2009, bigger, more comprehensive, and with more academic firepower.  
Its findings, stature, and importance suggest carrying a copy with you to any government meetings. The 
book is here:
http://www.routledge.com/books/details/9780415548717/
some kind of (far too) brief summary is here:
http://www.literacytrust.org.uk/policy/nlt_policy/803_cambridge_primary_review
a better, less brief, prose-like gloss by the project leader, Robin Alexander is here:
http://www.primaryreview.org.uk/downloads/revised_2011-
02/FINAL_REPORT_BRIEFING_REVISED_2_11.pdf
excerpts:

...the report celebrates the research evidence on just how much young children know, understand and can 
do, and argues for an education which heeds their voices and empowers them for life as both learners and 
citizens. The report also argues that childhood s rich potential should be protected from a systemʼ  
apparently bent on pressing children into a uniform mould at an ever-younger age....
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http://www.routledge.com/books/details/9780415548717/
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...The report assesses reaction to the many recent policies and initiatives for primary education and finds  
that while the childhood agenda is applauded, the standards agenda is viewed less favourably; not because  
of opposition to high standards or accountability – far from it – but because of the way the apparatus of  
targets, testing, performance tables, national strategies and inspection is believed to distort children s primaryʼ  
schooling for questionable returns. There is also concern about the policy process, and in this education 
appears to mirror the wider problems recorded by those who see British democracy in retreat. In common 
with other recent studies, the report notes the questionable evidence on which some key educational policies 
have been based; the disenfranchising of local voice; the rise of unelected and unaccountable groups taking key 
decisions behind closed doors; the  empty rituals  of consultation; the authoritarian mindset; and the useʻ ʼ  
of myth and derision to underwrite exaggerated accounts of progress and discredit alternative views.

....For over two decades the word standards  has dominated educational politics. The report re-assessesʻ ʼ  
both the prevailing concept of standards - finding it restricted, restrictive and misleading - and the national  
and international evidence on what has happened to primary school standards in recent years....

...The English insistence on the earliest possible start to formal schooling, against the grain of  
international evidence and practice, is educationally counterproductive. The Early Years Foundation Stage 
should be renamed and extended to age six, and early years provision should be strengthened in its quality  
and staffing so that children are properly prepared - socially, linguistically and experientially - for formal  
learning. The Key Stage 1/2 division should be replaced by a single primary phase, yielding seamless  
progress through Foundation (0-6) and Primary (6-11). The desirability of raising the school starting age  
in line with these changes should then be examined....

...The report unequivocally supports both public accountability and the raising of standards, but  - like  
several others  – it is critical of prevailing approaches to testing in primary schools, and the collateral  
damage they are perceived to have caused. It commends not the marginal adjustment of recent proposals  
but a total re-think. Summative assessment at the end of the primary phase should be retained, but  
assessment for accountability should be uncoupled from assessment for learning. The narrow focus of SATs,  
which treat literacy and numeracy as proxies for the whole of primary education, should be replaced by a  
system which reports on children s attainment in all areas of their education, with minimal disruption andʼ  
greater use of teacher assessment....

....The report finds strong support for the claim that national tests, national teaching strategies, inspection,  
centrally-determined teacher training and ring-fenced finance have together produced a state theory ofʻ  
learning ; and it views as suspect some of what has been imposed. The report argues for a pedagogy ofʼ  
repertoire and principle rather than recipe and prescription, and proposes reforms in teacher training to  
match....

....The Review finds a widespread perception that notwithstanding the delegation of school budgets and 
staffing, the centralisation of the core educational activities of curriculum, assessment, teaching, inspection  
and teacher training has gone too far. The report calls for the responsibilities of government, national  
bodies, local authorities and schools to be re-balanced; and for top-down control and edict to be replaced  
by professional empowerment, mutual accountability and proper respect for research and experience. 

BOOK REVIEWS of Cambridge Primary Review,

by Derek Gillard
Research Papers in Education, Vol. 25, No. 4, December 2010, 495–498

/early reading/Cambridge primary review.pdf

Brief, and definitely worth reading.

By Gemma Moss

Literacy, UKLA, 2010
/early reading/Remaking primary education_ reading Children, their World, their Education_ Final Report 
and Recommendations of the Cambridge Primary Review-Moss-2010.pdf

More detailed and somewhat drier reading.
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The Quality of Learning: assessment alternatives for primary education 
Wynne Harlen

Primary Review Research Survey 3/4, 2007 

 /early reading/Primary_Review_Harlen_3-4_report_Quality_of_learning_-
_Assessment_alternatives_071102.pdf

from introduction 
Why and how we assess our pupils has an enormous impact on their educational experience and 
consequently on how and what they learn. This paper provides a critical review of the assessment system in  
England in the light of evidence from research and practice. It begins by considering the ‘why’ and ‘how’ of  
assessment and then, in section 3, describes how the various purposes and uses of assessment are met in  
England, in the other countries of the UK and in France, Sweden and New Zealand.  In  the fourth section  
alternative methods of conducting pupil assessment for different purposes are considered in relation to  
their validity, reliability, impact on learning and teaching and cost. The main points from this analysis are  
drawn together in the final section, indicating viable alternatives to tests and to the high stakes use of  
measures of pupil achievement. 

Another authoritative and useful document from the Primary Review, with an extensive and worthwhile  
UNEVALUATED BIBLIOGRAPHY

The Trajectory and Impact of National Reform: Curriculum and Assessment in 
English Primary Schools 
Dominic Wyse, Elaine McCreery and Harry Torrance 
Primary Review Research Survey 3/2, 2008 

/early reading/Education_documents_2008_02_29_RSreport1.pdf
from conclusion:
The research evidence cited above seems to indicate that the current intense focus on testing and  test  
results  in  the  core  subjects  of  English,  Maths  and  Science  is  narrowing  the curriculum  and  driving  
teaching  in  exactly  the  opposite  direction  to  that which  research indicates will improve learning and 
attainment.  That is, good quality teaching will employ a variety  of  methods  and  tasks,  including  small  
group  work  and  investigative  work,  but currently teaching in the upper primary school comprises little  
more than whole class ‘cued elicitation’ (Edwards and Mercer 1987) and direct test preparation...

Again, a lengthy and excellent paper with a matching UNEVALUATED BIBLIOGRAPHY.

Governing, Funding and Reforming Primary Education: Four More Research Reports 
from the Primary Review 
/early reading/Governing funding and reforming primary education.pdf

This describes four interim reports released by the Cambridge Primary Review in 2008, concerning the  
funding, governance, inspection, and assessment of primary education. It seems pretty critical. 

Thus:

...all studies shows clearly that change has occurred, and that in 2007 primary classrooms are  very  
different  places  from  the way  they were  in  1988,  or  even  1997. It  records  greater  system coherence 
and improvements in the standards achieved by many pupils, ‘but a decrease in the overall quality  of  
primary  education  ...  because  of  the  narrowing  of  the  curriculum  and  the  intensity  of  test  
preparation.’  Moreover,  while  one  major  study  reported  significant  changes  in  teachers’  practice,  a  
much  larger  number  showed  that  ‘the  quality  of  teacher-pupil  interaction  on  which  much  learning  
depends has shown  little sign of  improvement and  there  is some evidence of decline  ... At  the same time,  
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the  range of  teaching methods employed  is probably narrower now  than hitherto.’ 

And

...constant change  in quality assurance procedures has proved a great burden and  cause  for  complaint by 
schools and  teachers. While  some  change  is  inevitable  to meet  cultural  and  political  expectations,  
the  degree  and  pace  of change have been exceptionally great  in  the  last  fifteen years  ... The need  to  
address poor provision and poor  teaching  is undisputed, but empirical  studies have  revealed  flaws  in  
the  [Ofsted]  inspection processes and possibilities  for  improvement  ...  It  is  important  that policy on  
quality assurance should inspire  the maximum  possible  trust  between  politicians,  parents  and 
professionals.’ Report  4/3  also warns  that  ‘many  research studies point  to  the  tendency of narrowly-
focused  inspection  to distort  the curriculum.  Inspection should  therefore continue  to cover  the  full  
range of provision and/or be alive  to this danger where inspection is selective.’ 

At about the same as The Cambridge Primary Review, Robin Alexander gave an address which touches 
matter near to our hearts:

'World class schools’ – noble aspiration or globalised hokum
Robin Alexander, Faculty of Education, University of Cambridge, Cambridge, UK
Journal of Comparative and International Education, 40: 6, 801 — 817

/early reading/alexander-WorldClassSchools.pdf

from abstract:

...The paper anatomises ‘world class’, a concept, slogan, aspiration or claim which is now in routine use in  
the educational discourse of anglophone countries. Fuelled by international student achievement surveys  
such as Trends in International Mathematics and Science Study (TIMSS) and Programme for International  
Student Assessment (PISA), ‘world class’ speaks to  a supremacist and nationalistic mindset which  
contrasts with other measures of national progress, especially in relation to equality and well-being, and 
with those other kinds of global consciousness which are essential to interdependence, sustainability and 
the United Nations goal of Education for All (EFA). ‘World  class’ is also methodologically reductionist,  
elevating simple statistical correlation over the exploration of culture and, as the McKinsey report shows’,  
it may confine the analysis of educational cause, consequence and solution to the realm of the banal,  
misleading or even meaningless.

More from Robin Alexander:

Legacies, Policies and Prospects: one year on from the Cambridge Primary Review
THE 2010 BRIAN SIMON MEMORIAL LECTURE, Saturday 6 November 2010 

Institute of Education, University of London 
FORUM,  Volume 53, Number 1, 2011 

/early reading/alexander-Simon_lecture_in_FORUM_53_1_web.pdf

And also from Robin Alexander:

Education For All, The Quality Imperative and the Problem of Pedagogy  
Robin Alexander 
Create Pathways To Access, Research Monograph No 20, April 2008 
/early reading/alexander-2.pdf
Monograph comissioned by Indian Government is for education policy enthusiasts only, perhaps. There is  
an awful lot here, though.
Extensive UNEVALUATED BIBLIOGRAPHY with a good number of recent references.
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And again from the scholarly, eloquent, and authoritative Robin Alexander:
Where There is No Vision ...
ROBIN ALEXANDER 
FORUM, Volume 49, Numbers 1 & 2, 2007 
/early reading/alexander-3.pdf
ABSTRACT 
Plowden’s 40th anniversary coincides with the launch of a new enquiry – the 2006-08 Primary Review –  
into the condition and future of primary education in England. This article outlines the scope, character  
and aspirations of the Primary Review, points up similarities and differences with Plowden, and draws  
some important lessons from the Plowden experience. Along the way, the article argues for Plowden to be  
rescued from the tangle of well-meaning interpretations and less well-meaning myths which have obscured 
its actual text; and stresses the need for a vision for primary education which provides a proper moral  
response to the fragile condition of the world which today’s children will inherit. 

A 2010 address by Robin Alexander on the public dimensions of 'literacy' with reflections on the poltical  
and media receptions and uses of various schools studies reports:
Speaking but not listening? Accountable talk in an unaccountable context
Literacy Volume 44 Number 3 November 2010
/early reading/Speaking but not listening_Accountable talk in an unaccountable context-Alexander-
2010.pdf

Still no pedagogy? Principle, pragmatism and compliance in primary education 
Robin Alexander, University of Cambridge, UK 
Cambridge Journal of Education, Vol. 34, No. 1, March 2004 
/early reading/Still no pedagogy_ Principle, pragmatism and compliance in primary educatio...pdf
Abstract
This article revisits Brian Simon’s 1981 judgement that for deep-seated historical reasons English  
education lacks a coherent and principled pedagogy. Given that since 1997 the tide of educational  
centralisation has added teaching methods to those aspects of schooling which the UK government and/or  
its agencies seek to prescribe, it is appropriate to test the continuing validity of Simon’s claim by reference  
to a major policy initiative in the pedagogical domain: the government’s Primary Strategy, published in  
May 2003. This article defines pedagogy as both the act of teaching and its attendant discourse and 
postulates three domains of ideas, values and evidence by which both are necessarily framed. It then 
critically assesses the Primary Strategy’s account of some of the components of pedagogy thus defined,  
notably learning, teaching, curriculum and culture, and the political assumptions which appear to have  
shaped them. On this basis, the Primary Strategy is found to be ambiguous and possibly dishonest,  
stylistically demeaning, conceptually weak, evidentially inadequate and culpably ignorant of recent  
educational history. 

EDUCATIONAL POLICY AND REFORM

Robin Alexander likes this book:
BOOK
Education by Numbers: The Tyranny of Testing
Warwick Mansell, 2007
Previous to December 2008, curriculum and testing correspondent for the Times Educational Supplement
ISBN-10: 1842751999, ISBN-13: 978-1842751992

http://www.educationbynumbers.org.uk/reviews/
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from authors description:

During my research, I expected to be challenged, and maybe even to have to change my working 
hypothesis, that the system was being undermined by fundamental flaws. However, what staggered me was  
how the evidence just piled up on the deficit side, and how it became clearer and clearer that this structure  
had very few defendants. I struggle, now, to think of anyone familiar with the intracies of this system who 
defends it in detail, apart from the Government and, perhaps, opposition politicians. And in four years or  
so, now, specialising in this subject I have still have not heard a convincing argument in favour of hyper-
accountability which is convincingly argued with pupils’ interests, rather than those of politicians or other  
adults who wield power in this regime, genuinely to the fore.

Countering Standardization
Julie Landsman
Educational Leadership, May 2007
/early reading/Countering Standardization.pdf
An attractive, concise, appealing 'magazine-like' article that could be helpful in several contexts.

BOOK
Reinventing Schools, Reforming Teaching From Political Visions to Classroom 
Reality
By John Bangs, Assistant Secretary in Education, Equality and Professional Development for the National 
Union of Teachers, UK.
John MacBeath, Emeritus Professor and Projects Director for the Commonwealth Centre for Education at 
the University of Cambridge, UK
Maurice Galton, Professor Emeritus and Senior Researcher for the Commonwealth Centre for Education at 
the University of Cambridge, UK.
Published 16th September 2010 by Routledge – 214 pages
from description at link below:

What lessons can we learn from the relationship between policy-makers and schools over the life of the  
‘New’ Labour and its predecessor Conservative government? What happened to ‘Education, Education,  
Education’ as it travelled from political vision to classroom practice? What are the lasting legacies of 13  
years of a reforming Labour government? And what are the key messages for a coalition government?

These are the questions addressed to the architects of educational reform, their critics and the prophets of  
better things to come. The 37 interviewees include ministers past and present, journalists, union officials,  
members of lobby groups and think tanks....

http://www.routledge.com/books/details/9780415561341/

This appears very interesting and authoritative. Check also the reviews available at the link above. It is  
also sampled at google books:

http://books.google.co.uk/books?id=vM-20RTgKfQC&printsec=frontcover#v=onepage&q&f=false

Assessing the Rationales for Educational Reforms: An Examination of Policy Claims 
About Professional Development, Comprehensive Reform, and Direct Instruction: 
http://eaq.sagepub.com/content/41/3/480.short
Educational Administration Quarterly August 2005 vol. 41 no. 3 480-519
doi: 10.1177/0013161X04269618 
ABSTRACT ONLY: This Journal appears to be unavailable through the University of Limerick. 

http://eaq.sagepub.com/content/41/3/480.short
http://books.google.co.uk/books?id=vM-20RTgKfQC&printsec=frontcover#v=onepage&q&f=false
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The Early Literacy Support Programme (ELS) and the blend and clash of national 
educational policy ideologies in England 
Janet Soler and Alice Paige-Smith , The Open University, UK 
Early Years, Vol. 25, No. 1, March 2005, pp. 43–54
/early reading/UK policy clash.pdf
abstract:
In this article we consider the development of key policy issues in England, related to the area of literacy  
learning and children who are considered to have difficulties in literacy in their early years. We trace the 
tensions which have arisen since the 1980s between different policies and practices in these areas. These  
tensions include pressures to raise standards of literacy and to support children with difficulties, and the  
establishment of a prescribed curriculum for young children. In particular, we focus on the blend and clash 
of national educational policy ideals in areas related to literacy and children who have been categorised as  
having ‘special educational needs’, and how these have influenced the development of the Early Literacy 
Support Programme (ELS) (DfES, 2001a; 2001b). This is a programme set up by the Department for  
Education and Science in England for children in Year 1, aged 5 to 6 years old. 
Highly topical UNEVALUATED BIBLIOGRAPHY. 

Teaching under the new Taylorism: high-stakes testing and the standardization of the 
21st century curriculum 
WAYNE AU 
J. Curriculum Studies, 2011, VOL. 43, NO. 1, 25–45 
/early reading/teaching to test.pdf
abstract:
The application of the principles of scientific management within the structure, organization, and curriculum of  
public schools in the US became dominant during the early 1900s. Based upon research evidence from the  
modern day era of high-stakes testing in US public education, the fundamental logics guiding scientific  
management have resurfaced 100 years later, as teachers’ classroom practises are increasingly standardized by 
high-stakes testing and scripted curriculum. As such, this paper offers a critical analysis of the changes  
made to teaching in modern times and argues that public school teachers in the US are teaching under  
what might be considered the ‘New Taylorism’, where their labour is controlled vis-à-vis high-stakes testing  
and pre-packaged, corporate curricula aimed specifically at teaching to the tests. The UNEVALUATED 
BIBLIOGRAPHY, weighted toward the US experience, is very extensive and mostly recent.

Stories of Compliance and Subversion in a Prescriptive Policy Environment
John MacBeath
Educational Management Administration & Leadership, 2008 36: 123 
/early reading/Stories of Compliance and Subversion in a Prescriptive Policy Environment.pdf
ABSTRACT:
In their commitment to raising standards successive Conservative and Labour governments have moved 
progressively to tighter prescription of school policy and  more far reaching proscription of practices  
deemed unacceptable. This article examines how 12 headteachers construct the policy environment and how  
they respond to it in the schools they lead. The evidence base is 12 in-depth interviews with headteachers,  
in six primary schools and six secondary at the outset of the TLRP/ESRC research project Learning How to  
Learn. This subset of headteacher interviews from the total number were selected for this article because  
these 12 interviews were accompanied by the fullest data set of complementary interviews, questionnaire  
and observation data which will be the subject of other papers to follow. The interviews provide a baseline  
picture of how these school leaders were talking about leading learning in their schools and the authority,  
or ‘warrant’ they referred to in validating their views. Patterns of compliance and subversion are examined  
with reference to theories of organizational, and ‘double loop’ learning.
These personal accounts make very interesting reading, and cast some 'real world' light on the what  
implemented policies actually mean. UNEVALUATED BIBLIOGRAPHY is brief, but looks like it has some  
useful references.
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EDITORIAL--The state of England's schools: critical voices
Terry Wrigley
 Improving Schools, 12: 3 2009 
/early reading/The state of England's schools_ critical voices.pdf
Worthwhile introduction to special issue of Journal. 
Brief but significant UNEVALUATED BIBLIOGRAPHY

Being a ‘professional’ primary school teacher at the beginning of the 21st century: a 
comparative analysis of primary teacher professionalism in New Zealand and England 
Terry Locke, Graham Vulliamy, Rosemary Webb and Mary Hill
University of Waikato, New Zealand;  University of York, UK; University of Auckland, New Zealand 
Journal of Education Policy , Vol. 20, No. 5, September 2005, pp. 555–581 
/early reading/UK vs New Zealand.pdf
abstract
This article analyses findings from two studies conducted collaboratively across two educational settings,  
New Zealand and England, in 2001–2002. These studies examined the impact of national educational  
policy reforms on the nature of primary teachers’ work and sense of their own professionalism and 
compared these impacts across the two countries. Adopting a policy ethnography approach, using in-depth  
interview data from samples of teachers in each country, it is argued that there have been discursive shifts  
in the meaning of the three key terms, autonomy, altruism and knowledge, embodied in the classical  
professionalism triangle. These shifts reflect policy-makers’ moves from a ‘professional-contextualist’  
conception of teacher professionalism towards the ‘technocratic-reductionist’ conception that accompanies  
neo-liberal educational reforms in many countries. Teachers in both countries experienced increasing 
constraints on their autonomy as they became far more subject to ‘extrinsic’ accountability demands.  
Whether these demands were perceived as enhancing or diminishing teacher professionalism depended on 
the manner in which they were filtered through the profession’s defining quality, namely teachers’ altruistic  
concerns for the welfare of the children in their care. Interesting UNEVALUATED BIBLIOGRAPHY.

Border crossings
John MacBeath
Improving Schools, 2009 12: 81 
/early reading/Border crossings.pdf
Abstract:
This article comments on international consequences of performativity cultures and curriculum standardization,  
focusing particularly on the situation in England. It highlights the divide between youth culture and school  
learning, and the particular damage for poorer students. It argues the impact of the English performativity  
regime on teacher morale and learner engagement, the negative effects of ‘workforce remodelling’ and the 
problems arising from incoherent inclusion policies. Despite the problems caused by the policy regime, the  
article ends by highlighting innovative schools which have been courageous enough to swim against the tide.
Excellent and well written account of the struggle against bureaucratic and  totalitarian educational  
policy. Brief but interesting UNEVALUATED BIBLIOGRAPHY.

Principled narrative
JOHN MACBEATH, SUE SWAFFIELD and DAVID FROST
Int. J. Leadership In Education,  July–September 2009, Vol. 12, No. 3, 223–237
/early reading/Principled narrative.pdf
Abstract:
This article provides an overview of the ‘Carpe Vitam: Leadership for Learning’ project, accounting for its  
provenance and purposes, before focusing on the principles for practice that constitute an important part of  
the project’s legacy. These principles framed the dialogic process that was a dominant feature of the project  
and are presented, explained and illustrated in the article. The account concludes with a brief discussion 
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about the use of principles and illustrative vignettes as resources for further development. 
Neither the abstract not title makes clear the international scope and ambition of the ‘Carpe Vitam’ project  
under description. It is certainly worth checking out this paper. UNEVALUATED BIBLIOGRAPHY is brief  
but interesting.

COMMENTARY--Immaculate consummation: learning meets leadership
PETER GRONN
Int. J. Leadership In Education, July–September 2009, Vol. 12, No. 3, 311–318
/early reading/Immaculate consummation_ learning meets leadership.pdf
A bit more about the important ‘Carpe Vitam’ project described above.

Can there be an alternative to the centralized curriculum in England?
Jon Berry, University of Hertfordshire and Convenor of the Anti-SATs Alliance, UK
Improving Schools, 2009, 12: 33
DOI: 10.1177/1365480208100244
/early reading/Can there be an alternative to the centralized curriculum in England_.pdf
Abstract:
Schools and teachers in England have found themselves coerced into a situation where high-stakes testing,  
scrutiny of ‘performance’ and the generation of data for competitive league tables have dominated the  
educational experience of young people. There is a growing recognition from all quarters that this model is  
failing and that alternative – and more creative – approaches are needed. The article examines whether  
there is sufficient professional confidence and autonomy to challenge the current hegemonic position.

Is this the end of a deeply flawed system?
NAHT (National Association of Head Teachers, UK) 14/12/2010
Brief article
/early reading/NAHT Is this the end of a deeply flawed system .html

NAHT members expect this to be the last year of a deeply flawed system. Responding to the publication of  
primary school league tables on the 14th December, NAHT general secretary Russell Hobby comments:

"With the publication of this year's Key Stage 2 league tables we again confuse, conceal and disparage  
school performance.

We firmly believe that every parent has a right to good quality information on their child's learning and the  
quality of their local schools. The current system of league tables provides neither. They say nothing about  
the quality of teaching and downplay the fantastic work of many schools in the most challenging 
circumstances. League tables paint a hugely misleading picture.  

The recent evidence from PISA and other international studies is clear: England stands almost alone in its  
punitive approach to schools; an actively harmful approach which stifles the energy and creativity that  
drive genuine improvement in favour of narrow drilling for tests and compliance with targets.  

We firmly hope and expect that this is the last year of an inadequate system which is failing to meet the  
needs of pupils, parents or schools. We look forward to a system based firmly on progress and on providing  
rich and meaningful data to local families

ERIC #: EJ756637
Title: New Labour and Education: An Evidence-Based Analysis
Authors: Galton, Maurice
Descriptors: Teacher Burnout; Student Attitudes; Educational Testing; Foreign Countries; Holistic Approach
Source: FORUM: for promoting 3-19 comprehensive education, v49 n1 p157-178 2007
Peer-Reviewed: No          Publisher: Symposium Journals. Web site: http://www.wwwords.co.uk/forum/
Publication Date: 2007-00-00, Pages: 22
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Pub Types: Journal Articles; Reports – Evaluative
/early reading/new-labour+ed.html
Abstract:
This article looks at the evidence concerning performance and progress in the primary school over the  
lifetime of New Labour's tenure in government since 1997. It examines the claims made by New Labour  
that the Literacy and Numeracy Strategies have been an outstanding success and have changed the ways  
that teachers teach. On the evidence of the author's own research and that of other independent researchers  
this claim appears contentious. Attainment targets are still to be reached, pupils' attitudes to core subjects  
and liking of school have declined, and teacher stress has increased. Far from changing teaching so that it  
has become more "interactive", whole-class teaching appears to have become more didactic and less  
challenging. The article concludes by arguing that the latest revisions of the Primary Strategy, while  
attempting to deal with some of the problems identified by the research, will also fail unless the continuing  
emphasis on accountability and testing is also reappraised.
ABSTRACT ONLY: This Journal appears to be unavailable through the University of Limerick. 

ERIC #: EJ896480
Title: Has New Labour's Numbers Drive Done Lasting Damage to State Education?
Authors: Mansell, Warwick
Descriptors: Private Sector; Accountability; Public Schools; Public Education; Politics of Education; 
Educational Objectives; Educational Policy; Government Role; Foreign Countries; Student Evaluation
Source: FORUM: for promoting 3-19 comprehensive education, v52 n2 p205-212 2010
Peer-Reviewed: No
Publisher: Symposium Journals. Web site: http://www.wwwords.co.uk/forum
Publication Date: 2010, Pages: 8
Pub Types: Journal Articles; Reports – Evaluative
/early reading/new labour+ed-2.html
Abstract: The last government's emphasis on results statistics--implicit in its systems for holding  
teachers to account--as the be-all-and-end-all of a good education, reflected the largely undebated victory  
of one set of possible aims for schooling over another. Pragmatism beat idealism, as schools' priorities  
were reshaped along similarly calculating lines to those of New Labour. Education policy seemed to  
become about raising schools' results to appease sceptical parents who might otherwise depart to the  
private sector, just as the party fought the Conservatives by trying to appeal to middle-class voters in  
marginal seats. But the policy has had major flaws, which may undermine state education in the long run.
ABSTRACT ONLY: This Journal appears to be unavailable through the University of Limerick. 

Editorial for special issue:

National curriculum assessment in England: how well has it worked?  Perspectives 
from the UK, Europe and beyond
Educational Research, Vol. 51, No. 2, June 2009, 131–135

Chris Whetton, National Foundation for Educational Research, UK

/early reading/National curriculum assessment in England_ how well has it worked_ Perspect...pdf

Worthwhile: brief, readable, and informative.

The development and consequences of national curriculum assessment for primary 
education in England
Dominic Wyse, Faculty of Education, University of Cambridge, Cambridge, UK
and Harry Torrance, Education and Social Research Institute, Manchester Metropolitan University
Educational Research, Vol. 51, No. 2, June 2009, 213–228
/early reading/development and consequences of national curriculum assessment for prim...pdf
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Abstract:
Background: In 2008 primary education in England reached, historically, another important phase in its  
development. Government reviewed the primary curriculum and some aspects of the national system of  
assessment. These government reviews coincided with an independent Primary Review based at the  
University of Cambridge to which the authors of this article contributed one of the research surveys.
Purpose: The main aim of the article is to review research and other evidence about the development of  
national curriculum assessment in England since 1988. Some historical background is also provided about  
the period pre-1988.
Sources of evidence: The main source of evidence is significant research studies that have shown the impact  
of national curriculum assessment on teachers and pupils.
Main argument: The evidence shows that there were gains in national curriculum test scores up to 2000 but  
that they then plateaued. The research evidence reveals a number of negative consequences of the  
implementation of a ‘high stakes’ national assessment system in England.
Conclusions: It is concluded that greater emphasis on appropriate formative assessment strategies would  
be of benefit to pupils. The replacement of a high stakes assessment system with a system of sampling in  
order to evaluate educational progress nationally is also recommended. Important evidence contra high 
stakes testing here. Extensive UNEVALUATED BIBLIOGRAPHY with several recent references.

Formative assessment for all: a whole-school approach to pedagogic change 
Mark Priestley and Daniela Simeb , Institute of Education, University of Stirling, UK and Department of 
Educational and Professional Studies, University of Strathclyde, UK 
The Curriculum Journal , Vol. 16, No. 4, December 2005, pp. 475 – 492
/early reading/Formative assessment for all_ a whole-school approach to pedagogic change.pdf
abstract
Scotland’s Assessment is for Learning initiative (AifL) seeks to introduce a coordinated national system for  
assessment in schools. Formative assessment is a major plank in this. The initiative has moved beyond its  
pilot phase and it is intended that it will be adopted by all Scottish schools by 2007. This article draws  
upon the case-study of a primary school that has adopted a whole-school approach to enacting the  
formative assessment principles of AifL since 2004. It utilizes Margaret Archer’s social theory to analyse  
and explain the processes of change that have underpinned the development of formative assessment in the  
school. The article argues that meaningful change in schools can be stimulated by encouraging socio-
cultural interaction among practitioners, via the impetus provided by a central initiative combined with the  
creation of spaces for dialogue and the extension of professional trust and autonomy. 

The reliability of results from national curriculum testing in England
Paul E. Newton, O ce of the Qualifications and Examinations Regulator, Coventry, UKffi
Educational Research, Vol. 51, No. 2, June 2009, 181–212
/early reading/reliability of results from national curriculum testing in England.pdf
Abstract:
Background: National curriculum tests have been administered in England for well over a decade.  
Although reliability evidence has been published, critics have argued that there is not enough evidence (of  
the right kind) and that test results may be insu ciently reliable.ffi
Purpose: This article collates and discusses evidence on the reliability of results from national curriculum 
testing in England. In particular, it examines the claim that at least 30% of students may be awarded  
incorrect national curriculum levels.
Sources of evidence: Empirical evidence is collated froma range of sources (mainly published) focusing  
primarily upon internal consistency, marking consistency and level-setting consistency.
Main argument and conclusion: There still remains some doubt over the extent of misclassification  
associated with national curriculum testing. However, there is no doubt that a substantial percentage of  
students would receive di erent levels were the testing process to be replicated within any particular yearff  
for any particular test. However, although results from national curriculum testing are somewhat  
unreliable, they are not necessarily too unreliable. The author of this fairly technical report works for the 
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testing office, and his conclusions seem suspiciously middle of the road. Still, 30% error is very significant,  
and no doubt a close reading of this paper would yield good arguments against at least current forms of  
high-stakes testing. UNEVALUATED BIBLIOGRAPHY

100 Years of Educational Reforms in Europe: a contextual database 
Christelle Garrouste
European Commission, Joint Research Centre, Institute for the Protection and Security of the Citizen
/early reading/Reforms_jrc57357.pdf
from introduction:
This report presents the macro data on educational reforms collected for SHARELIFE2 . More specifically,  
it targets the national institutional plans or movements that have brought (or attempted to bring) systemic  
change in educational practices during the last century (e.g., pedagogical theories, curriculum reforms and 
operational structures). The objective of this research is to provide an overview of the educational reforms 
that may have affected the skill level of the SHARELIFE population. Hence, given the age of our sample, it  
has been necessary to collect data as far back as the beginning of the 20th century, period at which today’s  
90 year-olds may have enrolled in school programmes. Earlier data was even collected for some countries  
when the educational practices applicable during the education and training period of our sample still  
resulted entirely or partially from reforms anterior to the 20th century.  This database covers all SHARELIFE  
countries (except Switzerland and Poland for which data is still under collection) plus five additional  
countries involved in the SHARE project, namely Finland, Hungary, Ireland and  Israel. It gathers reforms  
at all levels of education, from pre-primary to tertiary education. Table 1.1 provides an overview of the  
data coverage presenting the year (or period) of the earliest reform, by education level and country, that  
influenced the last century’s schooling. Waldorf schooling is just mentioned.

A brief history of a testing time: national curriculum assessment in England 1989–2008
Chris Whetton, National Foundation for Educational Research, UK
Educational Research, Vol. 51, No. 2, June 2009, 137–159
/early reading/brief history of a testing time_ national curriculum assessment in Englan...pdf
Abstract
Background: National curriculum assessment (NCA) in England has been in place for nearly 20 years. It  
has its origins in a political desire to regulate education, holding schools accountable. However, its form 
and nature also reflect educational and curriculum concerns and technical assessment issues.
Purpose: The aim of the article is to provide a narrative account of the development and changes in NCA in  
England from its initiation to 2008 and to explain the reasons for these.
Sources of evidence: The sources quoted are in the public domain, but in addition to academic articles,  
include political biographies and published o cial papers. ffi
Main argument and conclusions: NCA in England has evolved over 20 years, from an attempt at a  
criterion-referenced system based on tasks marked by the children’s own teachers through to an externally  
marked examination system. This change reflects the political purposes of the system for accountability,  
and the pressure associated with this has led to growing criticism of the e ects on children and theirff  
education. Nonetheless, the results provided are widely used by the public and government, and the reasons  
for the survival of the system lie in both its utility and the di culty of identifying a new system which isffi  
necessarily an improvement for all the stakeholders involved.
Very interesting narrative history, though I'm not sure it would make a good film.

The Seesaw Curriculum: it's time that educational policy matured
John Elliott
Forum, Volume 53 Number 1, 2011, pages 15-30
This article was unavailable for full access
http://dx.doi.org/10.2304/forum.2011.53.1.15
abstract
The author claims that the UK coalition government's White Paper, entitled the Importance of Teaching,  
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continues to polarise curriculum and pedagogical thinking in England into subject-centred versus child-
centred camps and in doing so takes sides with the former. He argues that government reports - such as Hadow,  
Spens and Norwood - have been concerned with the role and status of the traditional subject-based  
curriculum of the elite grammar schools in a mass educational system. In this policy context cycles of  
curriculum development and reform have tended to seesaw from the subject-centred to the child-centred  
curriculum poles and back again. Attempts to reconcile these conflicting perspectives by locating the subject-
centred curriculum in the realm of educational ends and the child-centred perspective, as exemplified by the  
thought of John Dewey, in the realm of educational methods. In this way the child-centred approach is used 
to improve and broaden access to the traditional subject-based curriculum, while being rendered subservient to  
it. The author goes on to examine Dewey's own integrated conception of the relationship between subjects  
and the child-centred perspective and its implications for curriculum and pedagogy. These are compared 
with the views on curriculum design and teacher training expressed in the White Paper. The author  
concludes that there is a growing gap, between the partial models of mind and its development that inform 
government policy in the field of education and advances towards a broader and more integrated model.  
From the latter standpoint educational policy-making in England will look increasingly disordered.

The Struggle for Democracy in the Local School System
Richard Hatcher
Forum, Volume 53 Number 2, 2011, pages 213-224
This article was unavailable for full access
http://dx.doi.org/10.2304/forum.2011.53.2.213
abstract
The Coalition Government, building on the foundations laid by its Labour predecessor, aims to dismantle  
the local authority system and with it what remains of the accountability of schools to local elected  
government. In this article, a response to Stewart Ranson's in a recent issue of FORUM, the author  
examines his claims for the emergence of new forms of participative governance and suggests an  
alternative approach to taking forward the democratisation of governance in local school systems at  
neighbourhood and local authority levels in the context of conflicting class interests.

Reimagining Kindergarten
ELIZABETH GRAUE
School Administrator, 66, no.10 10-12, 14-15 November 2009
/early reading/reimagining kindergarten.html
excerpt:
Today's kindergarten children are caught in a triple bind--they have more formal schooling but less time to  
explore, practice social skills or build relationships with peers and adults. The expectations they face in  
kindergarten are steep, pitched at what was once seen as 1st grade.
    And despite all this change around them, kindergartners are young children whose needs are distinctly  
different from their older school peers.
    I worry we have overshot the mark. It seems expectations have evolved without a clear sense of purpose  
or of the needs of the children. At the risk of being called an old fogey, I'd say we have done a rotten job of  
articulating what kindergarten should look like and why. The current focus on benchmarks and 
achievement has been so clear and persuasive. It has trumped attention to more developmental views and 
has focused effort on what is tested rather than on what is learned.
    Even when testing doesn't occur until 3rd grade, the back mapping of expectations from the test to  
kindergarten has warped our practice. Yes, it has aligned academic expectations in important ways, but it  
has distorted the goals and practice of instruction. Kindergarten now is built on a model of content rather  
than on the needs of children. Just look at a kindergarten schedule. It is segmented into reading, math,  
science (well, maybe once or twice a month). Play, which once served as the core of kindergarten, is pushed 
out to ensure each classroom has accomplished the required numbers of minutes of content per week. It  
does not make sense to squeeze the life out of kindergarten to cram the content required by the state's 3rd-
grade test.
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SCHOOL AUTONOMY: DECENTRALISATION AND 
GOVERNANCE (see also 'FINLAND AND SWEDEN ETC.')

Institutional Contexts and International Performances in Schooling: comparing 
patterns and trends over time in international surveys
W.H. Adriaan Hofman, Roelande H. Hofman & John M. Gray 
European Journal of Education,Vol. 45, No. 1, 2010, Part II
/early reading/Institutional Contexts and International Performances in Schooling_ compari...pdf
From discussion:
...Our first type of our education system included Ireland, both Belgian systems and The Netherlands. These  
systems had the highest numbers of grant-aided private schools; more than half their pupils attended such 
schools. Furthermore, this type scored highest with respect to freedom of school choice; parents can choose 
freely between schools and normally no action is taken by the state authorities to regulate pupil numbers in  
these schools which are mostly privately- run by school boards composed of the parents whose children 
attend them. However, parents involved in school councils are allowed only consultative power. In sum,  
schools in this group performed very well in international terms.
Worthwhile UNEVALUATED  BIBLIOGRAPHY.

School autonomy and educational performance: within-country evidence 
Jean Hindriks, Marijn Verschelde , Glenn Rayp  and Koen Schoors  
CORE DISCUSSION PAPER, December 2010 
/early reading/core_documents_coredp2010_82web.pdf
Abstract 
This paper shows the value of school autonomy for educational performance. To fully capture the  
informational  advantage  of  local  actors, we  define  school  autonomy  as  the  operational empowerment  
of  the  principals  and  teachers.  The  Flemish secondary  school  system  in Belgium  is  analyzed  as  it  
is  has  a  long  history  of  educational  school  autonomy,  but considerable  variation  between  schools  
in  school  staff  empowerment.  Combining  detailed school level and pupil level data from the PISA 2006 
study with a semiparametric hierarchical model, we  find  strong  indications  that operational  school  
autonomy  is  associated with high educational  performance  if  appropriate  accountability  systems  are  
active.  Sensitivity  tests show that both low and high-performers benefit from this kind of school autonomy. 
Fairly technical methodology and discussion, interesting concerning Flanders.

Comparing key dimensions of schooling: towards a typology of European school 
systems 
R.H. Hofman, W.H.A. Hofman ,and J.M. Gray
University of Groningen, Groningen, The Netherlands;  
Faculty of Education, University of Cambridge, Cambridge, UK 
Comparative Education , Vol. 44, No. 1, February 2008, 93–110 
/early reading/Comparing key dimensions of schooling_ towards a typology of European schoo...pdf
abstract
‘Institutional context’ has come to play an important role in the explanation of differences in ‘effectiveness’  
between schools. But what is meant by such a concept differs from system to system. In this study we typify  
education systems based on indicators of institutional contexts such as: the financial base of public-private  
education/schools, differences in their governance structure, locus of control, and the degrees of freedom of  
(parental) school choice available in countries. We develop configurations of education systems based on 
these institutional context characteristics and establish the relationships between quality and equity of West  
European education systems and certain institutional characteristics.
Well developed and potentially useful analysis
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School Autonomy in Europe: Policies and Measures 
Eurydice: The information network on education in Europe, 2007
/early reading/eurydice.pdf
table of contents:
Chapter 1:  Implementation of School Autonomy: Underlying Rationale, 
                  Historical Background and Policy Framework  9 
1.1.   The 1990s: decade of expansion of school autonomy  9 
1.2.   Different schools of thought in different decades  11 
1.3.   School autonomy: a top-down policy imposed on schools  14 
Chapter 2:   Levels of School Autonomy and Types of School Decision-making  17 
2.1.   Areas of responsibility and degree of autonomy  17 
2.2.   Decision-makers in schools  28 
2.3.   Role and composition of school management bodies  37 
Chapter 3:   School Autonomy and Accountability  39 
3.1.   Models of school accountability: diversity and constraints  39 
3.2.   Formalising school accountability  42 
Conclusion and Perspectives  45 
This well-presented, thorough, and official 65 page report contains too much to summarize.

School Leaders’ View on Market Forces and Decentralisation: Case Studies in 
a Swedish Municipality and an English County 
Björn Söderqvist, Institute of International Education, Stockholm University, 2007
/early reading/FULLTEXT01.pdf
from abstract
The fndings indicate that the educational systems of Sweden and England differ in many aspects, even if both  
can be described as decentralised. While the Swedish system gives the schools a high degree of autonomy,  
whereby the school leaders are responsible for almost everything in the daily running of the school, the  
English system includes more aspects of centralism, and provides less local decision making. The fndings  
also indicate that the school leaders in Swedish municipalities are more satisfed with both decentralisation  
and market  forces  in schooling  than  their English colleagues. Several plausible interpretations  could  be  
made  of  the  interview  answers  from  the  school leaders, but it seems that the higher degree of  
decentralisation in the Swedish educational system is perhaps the most important factor in this case. 
This is a long comprehensive paper which includes a historical dimension as well as extensive comparisons  
and TWO large worthwhile UNEVALUATED BIBLIOGRAPHIES.

Leading learning in the self-evaluating school
John MacBeath, University of Cambridge Faculty of Education, Cambridge, UK
School Leadership and Management, Vol. 28, No. 4, September 2008, pp. 385-399
/early reading/Leading learning in the self-evaluating school.pdf
Abstract:
Governments around the world have adopted school self-evaluation as an essential corollary to the local  
management of schools. Typically this has been accompanied by prescribed frameworks, indicators and 
scoring systems, tending to promote a form of ritual self-inspection rather than an ongoing and dynamic  
process of self-evaluation. It is argued that these have derived more from an accountability imperative than 
an improvement motive and as such have tended to disempower rather than empower schools. This article  
examines the inherent tensions between external accountability and internally driven school improvement.  
The example of Hong Kong’s new relationship with schools is used to illustrate how those issues play out in  
the implementation of large-scale reform, drawing parallels and contrasts with Ofsted’s New Relationship  
with Schools in England. The responsiveness of Hong Kong’s Education Development Bureau to evidence  
from independent research carries lessons for other countries in which such evidence has been ignored or  
marginalised by policy-makers. It is, in many respects, an exemplary case study of change management.
Concrete, far reaching, and very broad treatment of many assessment issues.
UNEVALUATED BIBLIOGRAPHY looks to be excellent.
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Improving learning through whole-school evaluation: moving towards a model of 
internal evaluation in Irish post-primary schools  
Deirdre Mathews, NUI Maynooth, (Dissertation, 2010)
/early reading/Ed_D_Thesis_D_Mathews_May_2010.pdf
from abstract
This study explores the concept of school evaluation and in particular how the Irish education system and 
post-primary schools  can successfully move from a centrally controlled system of evaluation to a model  
based on school self-evaluation. Within a context of increasing interest in school evaluation nationally and 
internationally, the relationship between evaluation, decentralised decision  making and increased school  
autonomy is discussed. The purpose of evaluation and its importance in fulfilling accountability and 
improvement needs is acknowledged. The impact of the introduction of whole-school evaluation, as a model  
of external  evaluation, on schools whose quality assurance heretofore was assessed predominantly through 
state examinations is investigated. The formal introduction of internal evaluation to schools in Ireland,  
advanced through recent social partnership agreements, anticipates that schools will assess their teaching  
and learning practices through the use of a specific framework. The extent to which post-primary schools  
engage in internal evaluation and the support required to enhance this is examined.
Obviously, this is very relevant, it also includes a large UNEVALUATED BIBLIOGRAPHY concerning  
school autonomy and assessment.

Empowering Parents and Building Communities : The Role of School-Based Councils 
in Educational Governance and Accountability 
Gavin Shatkin, Alec Ian Gershberg, University of Michigan & The New School
Urban Education , Volume 42 Number 6 , November 2007 
/early reading/Empowering Parents and Building Communities.pdf
abstract
This article builds and explores the hypothesis that parent and community participation in school  
governance can have positive impacts on community development by fostering improvements in school  
performance and school– community relations and by acting as a catalyst for collective action around 
community-development issues. It does so through case studies of reforms for school-based management  
that have led to the creation of school-site councils that include parents and community representatives in  
Kentucky, Hawaii, Chicago, and El Paso. The article finds that the hypothesized outcomes can occur where  
parents are given meaningful decision-making authority in schools, nongovernmental organizations provide  
training and advocacy for parents, and principals actively facilitate parent involvement.
This lengthy paper includes a review of the literature concerning parent participation in schools and 
community development which is reflected in the UNEVALUATED  BIBLIOGRAPHY.

The Effects of Moving to More Autonomous School Structures:  Academy Schools and 
Their Introduction to English Education 
Stephen Machin and James Vernoit, October 2010 
Department  of  Economics,  University  College  London  and  Centre  for  Economic Performance, 
London School of Economics 
/early reading/academies_James Vernoit.pdf
Abstract 
In  this  paper,  we  study  a  high  profile  case  of  where  changing  school  structures resulted  in  schools  
having  more  autonomy  and  flexible  governance,  namely  the introduction of academy  schools  to  the  
English  secondary  school  sector. We consider  the impact of academy status on pupil  intake, pupil  
performance and on pupil performance  in neighbouring  schools  using  a  difference-in-difference  
approach  comparing  how  these outcomes altered in academy schools compared to their (non-academy)  
predecessor school relative to changes in a set of matched comparison schools. Our results suggest  that  
moving  to  the more autonomous academy school structure may well have yielded performance  
improvements,  that  the quality of  intake went up and there is some limited evidence of positive spillovers  
to neighbouring schools. It seems that becoming an academy takes a while to yield such benefits.  
Meanwhile, in the controversial policy discussion about academies, our results (at least so far) do seem to  
place a relatively positive slant on the programme introduced by the Labour government of 1997-2010. 
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The State and Education Policy: The Academies Programme
BOOK edited by Helen M. Gunter,  Continuum, 2011
preview:
http://books.google.com/books?id=iY6wsNj5nisC&printsec=frontcover#v=onepage&q&f=false
Table of Contents
Introduction: Contested Educational Reform, Helen M Gunter 
1. Academies and the Law, David Wolfe 
2. Local Government Against Local Democracy: A Case Study of a Bid for Building Schools for the Future
    Funding for an Academy, Richard Hatcher
3. The Birth of Norwich’s First School Academy: A Case Study, John Elliott
4. Academy Consultation Meetings: Local Discourse on a National Policy, Kirsten Purcell
5. Academies in the Public Interest: A Contradiction in Terms? Alan Dyson and Harriet Rowley
6. From Reality to Vision: The ‘Birth’ of The Petchey Academy in Hackney, David Daniels
7. What Works? An Empirical Assessment of Strengths, Weaknesses and Next Steps for the Academies
    Initiative, Judy Larsen, Valerie Bunting and David Armstrong
8. Are Academies Working? Stephen Gorard
9. 'Rapidly improving results': Penetrating the Hype of Policy-based Evidence, Terry Wrigley
10. Academies, Policy Networks and Governance, Stephen J Ball
11. Joining up the Dots: Academies and System Coherence, Ron Glatter
12. The New Enterprise Logic of the Academy Programme, Brian J. Caldwell
13. International Perspectives on Academies: Lessons Learned from Charter Schools and Choice Options
     Around the Globe, Ellen Goldring and Madeline Mavrogordato
14. Academies and the Myth of Evidence Based Policy: Limits and Possibilities, Denis Gleeson
Conclusion: Public Education and Academies, Helen M Gunter 

Autonomy, Participation and Learning: Findings from Argentine Schools, and 
Implications for Decentralization 
Gunnar S. Eskeland, Center for International Climate and Environmental Research, Norway,
 Deon Filmer, Development Research Group, World Bank, Washington, DC, USA 
Education Economics , Vol. 15, No. 1, 103–127, March 2007 
/early reading/Autonomy, Participation and Learning_ Findings from Argentine Schools.pdf
Abstract 
Student learning can be raised by school autonomy and parental participation through separate channels,  
but this paper suggests a mutually supportive effect. Increased school autonomy increases the rent that can  
be distributed among stakeholders at the school, while institutions for parental participation (such as a  
school board) empower parents to command a higher share of this surplus, for instance through student  
learning. Results from a sample of sixth-grade and seventh-grade Argentine students and their schools  
suggest that autonomy and participation raise student test scores in such a multiplicative way. For  
subsamples of children from poor households, children of uneducated mothers, schools with low mean 
family economic status, and public schools, the results are the same or stronger. The data available do not  
allow the potential endogeneity of autonomy and participation to be ruled out with certainty. If  
decentralization moves responsibility from the center toward local level governments, the results are  
relevant if this raises autonomy and participation in schools. More generally, the results are relevant for  
efforts to moving decision-making towards users and the local community. More importantly, perhaps, we  
illustrate the importance of checking who is empowered when higher-level strings are loosened.

Local Autonomy or State Control? Exploring the Effects of New Forms  of Regulation 
in Education 
European Educational Research Journal, Volume 6, Number 3, 2007
/early reading/regulation.pdf
This Introduction to the journal issue is worth reading for summarising articles describing how the  
ostensive furtherance of 'school autonomy' becomes a trojan horse for centrally asserted control.
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Charter school authorizers and student achievement 
Deven Carlson, Lesley Lavery, John F. Witte, University of Wisconsin-Madison, United States
Economics of Education Review, 2011
/early reading/charter authorizers.pdf
ABSTRACT 
In this paper we analyze the relationship between charter school authorizers and student achievement. We 
perform this analysis using a 10-year panel dataset from Minnesota, a state that permits four distinct types  
of authorizers—local school boards, postsecondary institutions, nonprofit organizations, and the Minnesota  
Department of Education. The results of the analysis indicate that there is no statistically significant  
relationship between charter school authorizing type andmeanlevels of student achievement. However, the  
analysis also reveals that schools authorized by nonprofit organizations exhibit substantially more 
variability in achievement than schools authorized by local school boards.
This seems like it could be at least informative. Worthwhile UNEVALUATED  BIBLIOGRAPHY.

Accountability and Flexibility in Public Schools: Evidence from Boston's Charters and 
Pilots
Atila Abdulkadiro, Joshua D. Angrist , Susan M. Dynarski , Thomas J. Kane, Parag A. Pathak 
Quarterly Journal of Economics, 2011
/early reading/61945.pdf
Abstract 
We use student assignment lotteries to estimate the effect of charter school attendance on student  
achievement in Boston. We also evaluate a related alternative, Boston's pilot schools. Pilot schools have  
some of the independence of charter schools, but operate within the Boston Public School district and are  
covered by some collective bargaining provisions. Lottery estimates show large and signicant score gains  
for charter students in middle and high school. In contrast, lottery estimates for pilot school students are  
mostly small and insignicant, with some signicant negative effects. Charter schools with binding  
assignment lotteries appear to generate larger gains than other charters.
As one would expect from these sources, this is exhaustive vis its analysis of Boston's Charter Schools, and 
its UNEVALUATED BIBLIOGRAPHY on Charter School research in general is the largest I've seen.

Eyes on the Curriculum : How One Charter School Resisted Test-Driven Pressures
Paul Skilton-Sylvester
Dissent Fall 2011
/early reading/Eyes on the Curriculum_ How One Charter School Resisted Test-Driven Pressur...pdf

Dare to Be Different
Selma Wasserman
Phi Delta Kappan, 88, no.5, January 2007
/early reading/dickens.pdf
A well written, vivid and concrete account of a Vancouver school that was able to actualize education 
despite the 'pressures of accountability'.

Inside Charter Schools: Unlocking Doors to Student Success
Betheny Gross
National Charter School Research Project , Center on Reinventing Public Education, University of 
Washington, 2011
/early reading/charter.pdf
This is a 36 page, well-framed and well-written, balanced and informative, treatment of issues belonging to  
autonomy, governance, standards, and community in education, with an excellent bibliography.  
RECOMMENDED.
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The Road to Autonomy: Can Schools, Districts, and Central  Offices Find Their Way? 
Erin Dillon
Education Sector Reports, 2011
/early reading/Autonomy_Report_RELEASE.pdf
A long report on issues of Charter Schools, governance, and school autonomy in Washington D.C., USA.  
The UNEVALUATED BIBLIOGRAPHY looks current and worthwhile.

Differences in Scholastic Achievement of Public, Private Government-Dependent, and 
Private Independent Schools : A Cross-National Analysis 
Jaap Dronkers and Peter Robert, European University Institute, and ELTE University and TARKI Social 
Research Institute
Educational Policy, 2008 22: 541 
DOI: 10.1177/0895904807307065 
/early reading/Differences in Scholastic Achievement of Public, Private Government-Dependent, and 
Private Independent Schools.pdf
abstract
The gross differences in scholastic achievement among public, private government-dependent, and private  
independent schools in 22 countries are analyzed with Programme for International Student Assessment  
2000 data. In a multilevel approach, the authors estimate these sector effects, controlling for sociological  
characteristics of students and parents, school composition, teaching and learning conditions of schools,  
and students’ and principals’ perception of the climate of their schools. The main explanation of their gross  
differences in scholastic achievement is the better social composition of private schools, both government  
dependent and independent. But pupils at private government- dependent schools have a higher net  
educational achievement than do comparable pupils at public schools with the same social composition.  
The explanation of these remaining net differences in scholastic achievement seems to be their better school  
climate. These net differences in scholastic achievement between public and private school sectors are  
equal across nations, despite historical differences of educational systems. Both the analysis and 
conclusions of this well thought out paper could prove useful. Worthwhile UNEVALUATED  BIBLIOGRAPHY

Decentralisation and School-Based Governance: A Comparative Study of Self-
Governing School Models
David T. Gamage and Joseph Zajda
Globalisation, Comparative Education and Policy Research, 2009, Volume 8, Part 1, 3-22, 
DOI: 10.1007/978-90-481-2703-0_1
This article was unavailable for full access
http://www.springerlink.com/content/k1w8v0uh302071l7/
abstract
This study presents a comparative study of the self-governing school (SGS) models developed in Australia,  
USA, Britain, Spain, the Czech Republic, New Zealand, South Africa, Hong Kong, and Thailand. The study  
includes the different approaches adopted in the introduction of SGS based on the current literature and 
small- and large-scale research projects undertaken by the authors in the above systems. In an examination  
of the management of school systems around the globe, there appears to be significant shifts towards  
decentralisation and devolution of authority to schools. The study shows that all major models of  
decentralisation are characterised by devolution of power and authority, autonomy, participatory decision-
making and flexible funding with accountability.

Trusting schools and teachers: developing educational professionalism
Gerry McNamara, and Joe O'Hara, Dublin City University
Peter Lang, 2008
Below are links to the publisher's description,
http://www.peterlang.com/index.cfm?
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http://www.springerlink.com/content/k1w8v0uh302071l7/
file:///home/cliff/Desktop/early%20reading/Differences%20in%20Scholastic%20Achievement%20of%20Public,%20Private%20Government-Dependent,%20and%20Private%20Independent%20Schools.pdf
file:///home/cliff/Desktop/early%20reading/Differences%20in%20Scholastic%20Achievement%20of%20Public,%20Private%20Government-Dependent,%20and%20Private%20Independent%20Schools.pdf
file:///home/cliff/Desktop/early%20reading/Autonomy_Report_RELEASE.pdf
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event=cmp.ccc.seitenstruktur.detailseiten&seitentyp=produkt&pk=46401&concordeid=68638
...and to the Google Books preview
http://books.google.com/books?id=wi1h0_YwLQsC&printsec=frontcover#v=onepage&q&f=false
This book is about developing self-evaluating schools and teachers and it is Irish, hence very relevant.

Responsibility and School Governance 
Ann Allen, Ohio State University, Columbus 
Michael Mintrom , University of Auckland, New Zealand 
Educational Policy , Volume 24 Number 3 , May 2010  439-464
/early reading/Responsibility and School Governance.pdf
abstract
The concept of responsibility is highly relevant to the organization of public schooling. Through public  
schools, adult citizens allow for the formal nurture and training of children to become full citizens, able to  
participate in our shared social, economic, and political life. With growing awareness of the importance of  
effective schooling to individual and collective well-being, wide-scale attempts have recently been made to  
reform school governance in the United States and internationally. The authors show how use of a  
responsibility framework can generate important insights into such reform efforts and their effects.  
Scholars and practitioners have done well incorporating accountability into the language of policy and 
practice. Little has been said about responsibility. The authors address this omission and apply their  
framework to interpret two distinctive reform strategies: (a) efforts to strengthen mayoral control over  
urban schools and (b) the creation of charter schools. 
An explicit discussion of the notion of responsibility vs. accountability may give some worthwhile leverage.

The Relationship between Teacher Autonomy and Stress, Work Satisfaction, 
Empowerment, and Professionalism 
L. Carolyn Pearson , University of Arkansas at Little Rock 
William Moomaw , University of West Florida 
Educational Research Quarterly v29 n1 2005
/early reading/EJ718115.pdf
Abstract 
The purpose of this study was to examine the relationship between teacher autonomy and on-the-job stress,  
work satisfaction, empowerment, and professionalism.  Using a reliable and valid measure of curriculum 
autonomy and general teaching autonomy (TAS), it was found that as curriculum autonomy increased on-
the-job stress decreased, but there was little association between curriculum autonomy and job satisfaction.  
It was also demonstrated that as general teacher autonomy increased so did 
empowerment and professionalism.  Also, as job satisfaction, perceived empowerment, and professionalism 
increased on-the-job stress decreased, and greater job satisfaction was associated with a high degree of  
professionalism and empowerment.  The results of this study also indicate that autonomy does not differ  
across teaching level (elementary, middle, high school).
Teacher retention, this would indicate, may be facilitated by curricular autonomy.

Impact of No Child Left Behind on Curriculum and Instruction in Rural Schools 
Deborah Powell, and Heidi J. Higgins, University of North Carolina at Wilmington 
Roberta Aram, Missouri State University 
Andrea Freed, University of Maine, Farmington 
The Rural Educator, 31(1), 19-28, 2009
/early reading/EJ876130.pdf
Abstract
This article examines the influence of the No Child Left Behind Act on the decision making of rural  
principals and teachers about curriculum and instruction as well as the possible long-term effects on rural  
education. Data were gathered from 101 rural elementary school principals in Missouri and 76 rural  

file:///home/cliff/Desktop/early%20reading/EJ876130.pdf
file:///home/cliff/Desktop/early%20reading/EJ718115.pdf
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http://books.google.com/books?id=wi1h0_YwLQsC&printsec=frontcover#v=onepage&q&f=false
http://www.peterlang.com/index.cfm?event=cmp.ccc.seitenstruktur.detailseiten&seitentyp=produkt&pk=46401&concordeid=68638
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elementary school teachers in Maine. Missouri principals were concerned about losing their autonomy and 
abilities to be instructional leaders. Maine teachers reported that NCLB benefited some groups of students  
more than others and that it has a negative effect on student motivation. There were significant changes in  
instructional time for some subjects and non-instructional time for recess and kindergarten nap time. The  
most important influence on principals’ educational vision for the future and the need for professional  
development was meeting AYP and raising test scores. 
This research shows that the lack of autonomy with NCLB has notable disadvantages. It is dense well  
argued and passionate.

EARLY YEARS FOUNDATION STAGE AND TICKELL REPORT

Montrose Blog
THE NAPPY CURRICULUM- SOME TEETHING PROBLEMS? 
http://montrose42.wordpress.com/2009/09/16/the-nappy-curriculum-some-teething-problems/
The Early Years Foundation Stage, known as the “nappy curriculum”, was introduced last September as a 
way to track the progress of children before they turn five. 2009

A Study of the Transition from the  Foundation Stage to Key Stage 1
Dawn Sanders, Gabrielle White, Bethan Burge, Caroline Sharp, Anna Eames, Rhona McEune and Hilary 
Grayson
National Foundation for Educational Research, (NFER), UK, 2005
/early reading/transition year-2005.pdf
biased excerpt:
Interviews with  children  highlighted  the  influence  of  the  curriculum  and pedagogy  on  children’s  
enjoyment  of  learning.  Children  valued  their experiences  in Reception  and  regretted  the  loss  of  
opportunities  to  learn through  play.  Some were worried  by  the workload  expected  in Year  1, found 
writing difficult and were bored by the requirement to sit and listen to the teacher.
This document tries to evaluate the transition from informal to more formal schooling in the UK, which is  
done when the children are still quite young. There are lots of collations of different perspectives, but  
somehow it all does not seem very child centered. See the study below. UNEVALUATED BIBLIOGRAPHY

‘We used to play in Foundation it was more funner’: investigating  feelings about 
transition from Foundation Stage to Year 1
Julie Arline Fisher, Oxford Brookes University, Institute of Education,
Early Years, Vol. 29, No. 2, July 2009, 131–145
/early reading/'We used to play in Foundation, it was more funner'_ investigating feelings...pdf
Abstract:
In English schools, transition from the Foundation Stage (at age five) into Year 1 (the first year of ‘primary  
school’) has been identified as lacking continuity. A range of government initiatives has led to marked 
differences in the pedagogy that underpins classroom practice in these two consecutive year groups, which,  
in turn, has raised concerns at both local and national level. This paper explores the reason for these 
pedagogical differences and the impact they have had on children’s experiences of being a learner.  
Drawing on a research project undertaken in one local authority, it examines the feelings of children,  
parents and teachers leading up to the transition into Year 1 and considers what impact the differing  
pedagogies in the Foundation Stage and Year 1 may have on children’s feelings about and confidence in  
themselves as learners.
The UNEVALUATED BIBLIOGRAPHY may have more interesting material than this article, which seems  
less than courageous in its approach.
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An Independent Report on the Early Years Foundation Stage to Her Majesty’s 
Government
Dame Clare Tickell
/early reading/the-early-years-foundations-for-life-health-and-learning.pdf
Together with this glossy presentation, theree was also released...
The Early Years Foundation Stage (EYFS) Review - Report on the Evidence
/early reading/the-early-years-foundation-stage-eyfs-review-evidence-report.pdf
...which is a more organised presentation with, I think, more data. The report  has caused much discussion 
in the UK. From the Stiener/Waldorf perspective it has been somewhat beneficial, allowing them to secure  
exemptions from some of the early standards testing. Rather than attempting to summarise it from its own 
contents, I've included below many articles and consultations from different perspectives that include  
summaries of parts of it.

Times Educational Supplement
Four for the future: how Tickell's early-years vision will take shape
Helen Ward, 8 April, 2011 

http://www.tes.co.uk/article.aspx?storycode=6076723

After sifting through 3,300 evidence submissions, the Government- commissioned Tickell report concluded 
last week that the Early Years Foundation Stage should be overhauled, slashing the assessment and 
bureaucratic burden on professionals. Dame Clare also called for more schools to be exempted from the  
system altogether. Here, Helen Ward examines the key recommendations

....Dame Clare has called for an immediate exemption for all Steiner schools, a small number of which  
have already won exemptions from part of the EYFS framework. She has also asked the Government to  
consider allowing other groups of independent schools to opt out en masse rather than having to go 
through the exemption process individually.

....Separate assessments of children’s phonics abilities should be scrapped and replaced with an overall  
assessment of reading skills, the review has recommended. Phonics should still be taught, but teachers  
should use a wide variety of techniques to help prepare children for reading, it says.

The review says that although children’s attainment in phonics has improved, this is not reflected in their  
reading scores - and one of the stumbling blocks is the application of phonic knowledge....

EYFS REVIEW: The key points in an interview with Dame Clare Tickell 
Catherine Gaunt, 30 March 2011, 12:00am  

/early reading/110421_sclark_eyfs_review_tickell_report.pdf

Communication and language should be given greater emphasis than literacy in young children's  
development, the review into the Early Years Foundation Stage recommends. 

•  EYFS should stay manadatory for all early years providers  

•  Three 'prime' areas of learning: communication and language; personal, social and emotional  
development; physical development  

•  69 early learning goals cut to 17 
 

The Tickell review of the Early Years  Foundation Stage – what does it mean for 
playwork?  - 2011

SkillsActive Blog summary
/early reading/tickell summary.pdf

This document is too concise in its organisation to warrant summary here. 
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TACTYC - Association for the Professional Development of Early Years Educators - 
EYFS CONSULTATION - 2011
 /early reading/view-EYFS-Consultation-response.pdf

From our initial reading, while certain aspects of the Framework have been improved – for example, the  
reduction in the number of areas of learning and development; the identification of underpinning ‘prime’  
areas of learning and development – we haveserious concerns about a number of issues....   

This document is too concise in its organisation to warrant summary here. 

Early Childhood Forum response to the Tickell Review of the Early Years Foundation 
Stage  - 2011
/early reading/ECFEYFSweb1.pdf

The Early Childhood Forum (ECF) is a voluntary organisation hosted by the National Children’s Bureau  
(NCB). It is a coalition of 61 professional associations, voluntary organisations and interest groups united  
in their concern about the well-being, learning and development of young children from birth to eight and 
their families. 

This document is too concise in its organisation to warrant summary here.

Independent Schools Council (ISC) Article on Tickell Report  - 2011

/early reading/tickell-isc-co-uk.pdf

This document is too brief to warrant summary here.

Pearson Centre for Policy and Learning – The Tickell Report  - 2011

/early reading/tickell-pearsoncpl-com.pdf
This document is too brief to warrant summary here.

The Tickell Review of the EYFS is not the final word
Julian Grenier
/early reading/juliangrenier-tickell-com.pdf

This document is too discursive to warrant summary here.Well done, though, I think.

PISA AND PIRLS INTERNATIONAL RANKING REPORTS: 
PRE-PRIMARY ED. AND LITERACY

Progress in International Reading Literacy Study
Readers and Reading: National Report for England 2006
Liz Twist, Ian Schagen  and Claire Hodgson of the NationalFoundation for Educational Research
/early reading/ED504613.pdf
This is a comprehensive overview as of 2006 (the next one should be out in 2012). It is comparative, but at  
first glance gives little traction for argument pro or con re early reading. It may be useful for background,  
however.

The Guardian, November 29, 2007, 
England plunges in rankings for reading
http://www.guardian.co.uk/uk/2007/nov/29/schools.booksnews

http://www.guardian.co.uk/uk/2007/nov/29/schools.booksnews
file:///home/cliff/Desktop/early%20reading/ED504613.pdf
file:///home/cliff/Desktop/early%20reading/juliangrenier-tickell-com.pdf
file:///home/cliff/Desktop/early%20reading/tickell-pearsoncpl-com.pdf
file:///home/cliff/Desktop/early%20reading/tickell-isc-co-uk.pdf
file:///home/cliff/Desktop/early%20reading/ECFEYFSweb1.pdf
file:///home/cliff/Desktop/early%20reading/view-EYFS-Consultation-response.pdf


<-contents                                                                                                                                                                         page 54

Here are the PISA/OECD tables for reading and math at age 15, showing the UK and Ireland close to the  
bottom. They must be doing something wrong, and even their own principles would suggest that the  
problems could well be with their approach to early childhood education.
PISA 2009: Student performance at age 15 and ECEC
8th Meeting of the OECD Network on Early Childhood Education and Care, Paris, 6-7 December 2010
http://www.oecd.org/dataoecd/63/61/46746322.pdf
Here is the PISA/OECD publication contextualizing the findings in the table above. They have a broad 
definition of preprimary education, and the countries which show the most advantage from it are—though  
not explicitly acknowledged in the paper—NOT the ones that emphasise early academic training.
Does participation in pre-primary education translate into better learning outcomes at 
school?
http://www.oecd.org/dataoecd/37/0/47034256.pdf

PISA tests: don’t rush to judgement but these scores do raise serious questions
NAHT (National Association of Head Teachers, UK) 11/12/2010
Brief article - Warwick Mansell
http://www.naht.org.uk/welcome/comment/blogs/warwick-mansells-blog/?blogpost=409

....while results at GCSE soared, those in PISA have gone backwards.....

the PISA scores do lend further support to the hypothesis that, while England’s education system has  
become very accomplished, in recent years, at targeting pupil performance at particular indicators of  
success – domestic test and exam measures – if you change the test, or the measure, the picture can change  
dramatically, even to the extent that “progress” evaporates.

This is vital, of course, since pupils who have been taught to do well in the context of particular exams, but  
are then unable to transfer that to contexts away from that particular set of tests arguably will have  
received little deeper benefit from the results drive, in terms of understanding.

England’s accountability system, then, in forcing schools to focus so overwhelmingly on domestic test and 
exam success, has not been successful at all in raising standards as measured by the PISA tests, which do 
stress the need for pupils to apply their understanding. Has the narrow focus of accountability – implicitly  
prized as useful in achieving measurable results at least by policy-makers in the New Labour era - got in  
the way of teaching for more general understanding which can be picked up through other tests?

There is no doubt, too, that the PISA figures cast doubt on Labour’s literacy and numeracy strategies,  
introduced in 1998. If these strategies had truly raised pupils’ long-term understanding, progress ought to  
be seen in all international testing studies, for both primary and secondary pupils, not just in some of them...

PISA 2009 Results: What makes a school successful? : resources, policies and practices
Here is a Google books link to this PISA volume, and to a suite of other PISA volumes, check it out to  
see what you are missing!

http://books.google.com/books?id=t-NBYqkE-osC&source=gbs_navlinks_s

EXCELLENT:
Moving up the Grades: Relationship between Preschool Model and Later School 
Success

Early Childhood Research and Practice, Volume 4 Number 1, 2002
Rebecca A. Marcon, University of North Florida
http://ecrp.uiuc.edu/v4n1/marcon.html
from abstract:
By the end of their sixth year in school, children whose preschool experiences had been academically  
directed earned significantly lower grades compared to children whohad attended child-initiated preschool  

http://ecrp.uiuc.edu/v4n1/marcon.html
http://books.google.com/books?id=t-NBYqkE-osC&source=gbs_navlinks_s
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classes. Children's later school success appears to have been enhanced by more active, child-initiated early  
learning experiences. Their progress may have been slowed by overly academic preschool experiences that  
introduced formalized learning experiences too early for most children's developmental status.
The bibliography is also very rich, some selections here:
Becker, Wesley C., & Gersten, Russell. (1982). A follow-up of follow through: The later effects of the direct instruction 
model on children in fifth and sixth grades. American Educational Research Journal, 19(1), 75-92. EJ 271 993.

Burts, Diane C.; Hart, Craig, H.; Charlesworth, Rosalind; & DeWolf, Michele. (1993). Developmental appropriateness of 
kindergarten programs and academic outcomes in first grade. Journal of Research in Childhood Education, 8(1), 23-31. EJ 
493 673.

Charlesworth, Rosalind; Hart, Craig H.; Burts, Diane C.; Mosley, Jean; & Fleege, Pamela O. (1993). Measuring the 
developmental appropriateness of kindergarten teachers' beliefs and practices. Early Childhood Research Quarterly, 8(3), 
255-276. EJ 474 784.

DeVries, Rheta; Reese-Learned, Halcyon; & Morgan, Pamela. (1991). Sociomoral development in direct-instruction, 
eclectic, and constructivist kindergartens: A study of children's enacted interpersonal understanding. Early Childhood 
Research Quarterly, 6(4), 473-517. EJ 441 873.

Elkind, David. (1986). Formal education and early childhood education: An essential difference. Phi Delta Kappan, 67(9), 
631-636. EJ 337 505.

Kamii, Constance. (1984). Autonomy: The aim of education envisioned by Piaget. Phi Delta Kappan, 65(6), 410-415. EJ 
293 135.

Kessler, Shirley A. (1991). Alternative perspectives on early childhood education. Early Childhood Research Quarterly, 
6(2), 183-197. EJ 431 699.

Marcon, Rebecca. (1990). Early learning and early identification: Final report of the three year longitudinal  
study.Washington, DC: District of Columbia Public Schools. ED 331 934.

Marcon, Rebecca. (1993). Socioemotional versus academic emphasis: Impact on kindergartners' development and 
achievement. Early Child Development and Care, 96, 81-91. EJ 478 144.

Mayfield, Margie I. (1983). Orientation to school and transitions of children between primary grades. Alberta Journal of  
Educational Research, 29(4), 272-284. EJ 292 101.

Miller, Louise B., & Bizzell, Rondeall P. (1984). Long-term effects of four preschool programs: Ninth- and tenth-grade 
results. Child Development, 55(4), 1570-1587. EJ 305 776.

Miller, Louise B., & Dyer, Jean L. (1975). Four preschool programs: Their dimensions and effects. Monographs of the  
Society for Research in Child Development, 40(5-6, Serial No. 162). EJ 138 519.

Mills, Paulette E.; Dale, Philip S.; Cole, Kevin N.; & Jenkins, Joseph R. (1995). Follow-up of children from academic and 
cognitive preschool curricula at age 9. Exceptional Children, 61(4), 378-393. EJ 497 634.

Pfannenstiel, Judy, & Schattgen, Sharon F. (1997, March). Evaluating the effects of pedagogy informed by constructivism: 
A comparison of student achievement across constructivist and traditional classrooms. Paper presented at the annual 
meeting of the American Educational Research Association, Chicago.

Rawl, Ruth K., & O'Tuel, Frances S. (1982). A comparison of three prereading approaches for kindergarten 
students. Reading Improvement, 19(3), 205-211. EJ 269 746.

Schweinhart, Lawrence J., & Weikart, David P. (1997). The High/Scope preschool curriculum comparison study through 
age 23. Early Childhood Research Quarterly, 12(2), 117-143. EJ 554 350.

Schweinhart, Lawrence J.; Weikart, David P.; & Larner, Mary B. (1986). Consequences of three preschool curriculum 
models through age 15. Early Childhood Research Quarterly, 1(1), 15-45. EJ 334 891.

Shepard, Lorrie A., & Smith, Mary Lee. (1988). Escalating academic demand in kindergarten: Counterproductive 
policies. Elementary School Journal, 89(2), 135-145. EJ 382 617.

Stipek, Deborah; Feiler, Rachelle; Daniels, Denise; & Milburn, Sharon. (1995). Effects of different instructional 
approaches on young children's achievement and motivation. Child Development, 66(1), 209-223. EJ 501 879.

Walsh, Daniel J. (1989). Changes in kindergarten: Why here? Why now? Early Childhood Research Quarterly, 4(3), 377-
391. EJ 402 845.

Weikart, David P.; Epstein, Ann S.; Schweinhart, Lawrence J.; & Bond, James T. (1978). The Ypsilanti preschool 
curriculum demonstration project: Preschool years and longitudinal results (Monographs of the High/Scope Educational  
Research Foundation, 4). Ypsilanti, MI: High/Scope Press. ED 156 756.

Zigler, Edward. (1987). Formal schooling for four-year-olds? No. American Psychologist, 42(3), 254-260. EJ 355 124.
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Developing the Communicative Competence and Narrative Thinking of Four and Five 
Year Olds in Educational Settings
Authors: Wilde, Melanie E.; Sage, Rosemary
/early reading/Wilde.pdf
Descriptors: Foreign Countries; Communicative Competence (Languages); Narration; Young Children; 
Teaching Methods; Academic Achievement; Learning Readiness; Reading Readiness; Cognitive 
Development; School Readiness; Oral Language; Intervention; National Competency Tests; Emergent Literacy
Source: Early Child Development and Care, v177 n6-7 p679-693 Aug 2007                 
EJ771134
UNEVALUATED BIBLIOGRAPHY

Pedagogy: the silent partner in early years learning 
Early Years, Vol. 30, No. 1, March 2010, 15–28 
Christine Stephen, University of Stirling, Stirling Institute of Education, Stirling, UK
/early reading/Pedagogy_ the silent partner in early years learning.pdf
From conclusion:
I have suggested areas for inclusion in an agenda for future research in early years education. The  
apparent hesitation that practitioners have in engaging with discussion of pedagogy, their own practices  
and the understandings that underpin their actions seem important topics for further study, along with  
gathering and marshalling empirical evidence on the contribution of child-centred practices and play to  
young children’s learning. The ways in which the range of influences identified in this paper as shaping 
practitioners’ actions impact on children’s playroom experiences should be placed on the agenda too....
...It is important to acknowledge that what practitioners and researchers do will also be influenced by their  
values, just as the curriculum and investment in provision reflect the values of society in general and the  
aims of policy-makers in particular. Debates over pedagogy need to take account of different ways of  
construing children and learning and the purposes of early years provision. Stengel (2000) has described 
teaching as being a moral and technical phenomenon and concludes that part of the difficulty with talking  
about pedagogy is that we have not yet developed a language for teaching that combines the ‘language of  
technique’ (what is effective) with the ‘language of manner’ (what is ethical, moral or caring).
More interesting and concrete than it might appear, as also reflected in the UNEVALUATED 
BIBLIOGRAPHY

An appropriate curriculum for 4–5-year-old children in Northern Ireland: comparing 
play-based and formal approaches 
Glenda Walsh, Stranmillis University College, Belfast, Northern Ireland;
and Liz Sproule, Carol McGuinness, Karen Trew, Harry Rafferty , and Noel Sheehy, Queens University 
Belfast, Northern Ireland 
Early Years, Vol. 26, No. 2, July 2006, pp. 201–221
/early reading/An appropriate curriculum for 4–5 year old children in Northern Ireland_ co...pdf‐ ‐
This paper reports on an investigation into the quality of the learning experiences for 4–5-year-old children  
in Northern Ireland schools in the context of the debate about play-based and formal approaches to  
learning and teaching. Detailed observations were carried out in 70 Year 1 classes: 38 in traditional Year 1  
classes where the Northern Ireland National Curriculum is being delivered, and 32 in Enriched Curriculum 
classes, where a more developmentally appropriate, play-based and child-centred curriculum is being  
piloted. The quality of the learning experience in each class was assessed using a structured observation  
schedule, i.e. Walsh and Gardner’s Quality learning instrument. Overall the Enriched Curriculum appears  
to be providing 4–5-year-old children in Northern Ireland with a higher-quality learning experience. The 
children are given more opportunities to act independently, are engaged in more challenging activities and 
are more learning disposed, and they show higher levels of emotional, social and physical well-being. The 
findings are discussed in terms of what constitutes an appropriate curriculum for this age group. 
It is possible that the principles and practices here may be cited to justify deviations from some practices in  
ROI. Worthwhile, fairly recent UNEVALUATED BIBLIOGRAPHY
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Implementing a play-based and developmentally appropriate curriculum in Northern 
Ireland primary schools: what lessons have we learned? 
Glenda Margaret Walsha, Carol McGuinness, Liz Sproule, and Karen Trew
Early Years, Vol. 30, No. 1, March 2010, 53–66 
/early reading/Implementing a play-based and developmentally appropriate curriculum in Nor...pdf
In the United Kingdom tensions have existed for many years between the pedagogical traditions of pre-
school, which tend to adopt developmentally oriented practices, and the more formal or subject-oriented  
curriculum framework of primary school. These tensions have been particularly acute in the context of  
Northern Ireland, which has the earliest school starting age throughout Europe. In response to  
international research evidence and practice, a play-based and developmentally appropriate curriculum,  
known as the Enriched Curriculum (EC), was introduced as a pilot in Year 1 and 2 classes in over 100 
primary schools in Northern Ireland between 2000 and 2002 and continued until the Foundation Stage 
became statutory for all primary schools in 2007. This paper outlines four key lessons that have been  
learned from the first four years of the evaluation of this experience. These include the value and the  
meaning of a play-based curriculum; the importance of teachers’ confidence and knowledge; teaching  
reading in a play- based curriculum; and easing transitions in a play-based curriculum.
Obviously, the early school start in Northern Ireland partially is meant to ameliorate social divisions. As  
such, because perhaps the academic thrust need not be so single minded as in the UK, schools there can 
look at play as a more plausible curricular element?
This UNEVALUATED BIBLIOGRAPHY is definitely worth evaluating.

Through a different lens: exploring Reggio Emilia in a Welsh context 
Trisha Maynarda , Centre for Child Research,  Swansea University, Swansea, UK
Sarah Chicken,; University of the West of  England, Bristol, UK
Early Years, Vol. 30, No. 1, March 2010, 29–39
/early reading/Through a different lens_ exploring Reggio Emilia in a Welsh context.pdf
abstract:
In Wales, concerns about the perceived over-formalisation of young children’s educational experiences led 
to the introduction of a Foundation Phase Framework for children aged three to seven years that advocates  
a more holistic, play-based approach. Following the staging of the Reggio Emilia travelling exhibition,  
funding was secured for a project in which teachers explored Reggio philosophy and practices as a means  
of gaining insight into their thinking and pedagogy. Given the introduction of the Foundation Phase, the  
project also intended to support teachers’ explorations of child-led learning. Looking at their practice  
‘through another lens’ exposed teachers’ commitment to an approach dominated by prescribed, subject-
related outcomes. This approach influenced the way in which the teachers interpreted key aspects of Reggio 
philosophy and contributed to their difficulties with ‘supporting’ child-led learning. The paper concludes  
that moving away from a ‘subject-centred’ approach, particularly when the Framework includes prescribed 
learning outcomes, may be extremely challenging for teachers.
This paper, is valuable because it describes Reggio Emilia and also because it refers to the Welsh  
orientation toward the early years, both of these are reflected in its UNEVALUATED BIBLIOGRAPHY

 OTHER GOVERNMENT REPORTS AND MANDATES

The Case for Change
November 2010
https://www.education.gov.uk/publications/eOrderingDownload/DFE-00564-2010.pdf
This 'official' 'manifesto' is very internationally oriented, and goes to great lengths to argue for the  
importance of teachers, autonomy for them and thier schools, and peer development arrangements between  
teachers.
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Investigating the role of language in children’s early educational outcomes 
Sue Roulstone James Law, Robert Rush, Judy Clegg, Tim Peters , 2010
Research Report DFE-RR134 
/early reading/DFE-RR134.pdf
from 'executive summary':
This project looks at what we know about the early communication environment in a child’s first two years  
of life, and the role this plays in preparing children for school using data from a large longitudinal survey  
of young people (ALSPAC - the Avon Longitudinal Study of Parents and Children). It examines the  
characteristics of the environment in which children learn to communicate (such as activities undertaken  
with children, the mother’s attitude towards her baby, and the wider support available to the family) and  
the extent to which this affects a child’s readiness for school entry (defined as their early language skills,  
reading, writing, and maths that they need to help them in school).  
Key Findings 
•  There is a strong association between a child’s  social background and their readiness for school  as  
measured by their scores on school entry assessments covering language, reading, maths and writing.  
•  Language development at the age of 2 years predicts children’s performance on entry to primary school.  
Children’s understanding and use of vocabulary and their use of two or three word sentences at 2 years is  
very strongly associated with their performance on entering primary school.  
•  The children’s communication environment influences language development.  The number of books  
available to the child, the frequency of visits to the library, parents teaching a range of activities and the  
number of toys available are all important predictors of the child’s expressive vocabulary at 2 years. The 
amount of television on in the home is also a predictor; as  this time increased, so the child’s score at  
school entry decreased. 
•  The communication environment is a more dominant predictor of early language than social background.  
In the early stages of language development, it is the  particular aspects of a child’s communication  
environment that are associated with language acquisition rather than the broader socio-economic context  
of the family.   
•  The child’s language and their communication environment influence the child’s performance at school  
entry in addition to their social background. Children’s success at school is governed not only by their  
social background; the child’s communication environment before their second birthday and their language 
at the age of two years also have a strong influence.  
This recent UK government report may be useful because itemphasises many factors important to  
Steiner/Waldorf educators, but its apparent purpose is to identify and find ways of addressing barriers to  
early formal schooling. The UNEVALUATED BIBLIOGRAPHY is large and should be looked at.

Northern Ireland: Dept. of  Education documents

Curricular Guidance for Pre-School Education
/early reading/preschool_guidance.pdf
Assessment for Learning for Key Stages 1 and 2
/early reading/AfL-Guidance-KS12.pdf
Assessment for Learning, A Practical Guide
/early reading/AfL_A Practical Guide.pdf

These may of be interest for comparison with ROI and the UK.

Does DIBELS  Put Reading First?
NANCY RANKIE  SHELTON, University of Maryland  Baltimore County, Baltimore, Maryland
BESS ALTWERGER, Towson University, Towson, Maryland
NANCY  JORDAN, Washington, DC
Literacy Research and  Instruction, 48:  137-148,  2009 

file:///home/cliff/Desktop/early%20reading/AfL_A%20Practical%20Guide.pdf
file:///home/cliff/Desktop/early%20reading/AfL-Guidance-KS12.pdf
file:///home/cliff/Desktop/early%20reading/preschool_guidance.pdf
file:///home/cliff/Desktop/early%20reading/DFE-RR134.pdf


<-contents                                                                                                                                                                         page 59

DOI:  10.1080/19388070802226311
/early reading/DIBELS-US assessment.pdf
Schools across the  nation are responding to  reading  assessment mandates by  turning to DIBELS 
(Dynamic Indicators of Basic Early Literacy Skills), a program endorsed by  the Federal Reading First  
Grant Office,  to  assess  fluency  on  a  range of reading-related  tasks. DIBELS makes strong claims  
regarding  its usefulness in documenting reading  progress  and  predicting  success on standardized tests  
and  is  frequently used to group and level students  for  intervention and  instruction.  This articleaddresses  
the effectiveness of using DIBELS to assess  second-grade  readers  and  presents  an analysis of the  
relationship  between  DIBELS  Oral Reading Fluency (DORF) and authentic reading. Our data  show no 
connection between DORF and students' oral  reading  fluency and comprehension  of authentic  literature  
and questions  the  usefulness  of DIBELS.
This study and its negative findings refers to a US government assessment protocol. I have not pursued its  
details, but there are ample references in the UNEVALUATED BIBLIOGRAPHY, along with other recent  
references of interest.

LEARNING READING AND HOW IT'S TAUGHT

Times Educational Supplement
How Children Read
Brief history of use of different reading methods with some emphasis on phonics. 2004
http://www.tes.co.uk/article.aspx?storycode=397306

Teaching Reading – a History
Robert McCole Wilson
www.zona-pellucida.com/wilson10.html
www.zona-pellucida.com/wilson11.html
Very interesting and readable.

Speaking Out for Language : Why Language Is Central to Reading Development
David K. Dickinson, Roberta M. Golinkoff, and Kathy Hirsh-Pasek
Educational Researcher, 2010 39: 305 
DOI: 10.3102/0013189X10370204
/early reading/Speaking Out for Language.pdf
from conclusion:
Taken together, our argument is that the NELP report has the unfortunate and unintended outcome of  
minimizing the crucial contribution of oral language to reading. The report overlooked the fact that  
language is unique among precursor abilities in its pervasiveness for both early and later reading  
competencies and for the duration of its effects on reading comprehension as code breaking turns into  
meaning making. The underrepresentation of the importance of language may have resulted, in part, from 
the developmental period that the panel was directed to examine and from the decision to tally direct effects  
and use them as the  sole metric for determining the relative importance of predictor variables.
The US NELP (National Early Literacy Panel) report, 2008:
http://www.nifl.gov/earlychildhood/NELP/NELPreport.html
Seems analogous in objectives to the ROSE REPORT (above), in emphasising reading as decoding. This  
paper is eloquent and detailed in arguing for what should be obvious, as such it is highly recommended. 
UNEVALUATED BIBLIOGRAPHY seems worth exploring.
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An ecological view of literacy learning
Peg Syverson
Literacy Volume 42 Number 2 July 2008
/early reading/An ecological view of literacy learning.pdf
Abstract:
This article refutes the common, persistent belief in literacy learning as a linear, sequential process best  
broken down into small steps that can be taught mechanically in order to produce timely, quantifiable  
‘outcomes’, regardless of the vast diversity among learners, teachers, institutions of learning, communities,  
cultures, media and languages. This naive and simplistic belief, which flies in the face of virtually all evidence  
from direct observation, research on literacy learning, evolutionary biology, cognitive science, psychological  
and social science research, neurophysiology, educational theory, public policy, anthropology and 
communication, nevertheless remains well entrenched, despite its destructive consequences. Presented here  
is the evidence in support of an alternative view, an ecological perspective which takes into account the  
complex ecosystems within which teachers and learners learn, adapt, interact, communicate and connect.  
Furthermore, it presents a sensible and humane model for documenting and assessing learning and 
teaching ecologically, the Learning Record. This model is well supported both theoretically and practically,  
with over 20 years of successful implementation for thousands of students at every level, from pre-school to  
graduate school; in every discipline, from maths to biology to writing; and across diverse student populations, 
from inner-city schools to reservation schools, migrant populations, students with disabilities and newly  
arrived English language learners. The assessment model proposed here may be worth looking into.

BOOK
Interdisciplinary perspectives on learning to read: culture, cognition and pedagogy
Janet Soler ed., Taylor & Francis, 2010 - Education - 258 pages
Blurb:
Interdisciplinary Perspectives on Learning to Read brings together different disciplinary perspectives and 
studies on reading for all those who seek to extend and enrich the current practice, research and policy  
debates. The breadth of knowledge that underpins pedagogy is a central theme and the book will help  
educators, policy-makers and researchers understand the full range of research perspectives that must inform  
decisions about the development of reading in schools. The book offers invaluable insights into learners  
who do not achieve their full potential. The chapters have been written by key figures in education, psychology,  
sociology and neuroscience, and promote discussion of: comprehension gender and literacy attainment  
phonics and decoding digital literacy at home and school bilingual learners and reading dyslexia and special  
educational needs evidence based literacy visual texts. This book encompasses a comprehensive range of  
conceptual perspectives on reading pedagogy and offers a wealth of new insights to support innovative  
research directions. The following link should go to Ch15: Colin Harrison's Why do policy-makers find 
the 'simple view of reading' so attractive, and why do I find it so morally repugnant? (see below)
http://books.google.com/books?
hl=en&lr=&id=_DSJArWnphgC&oi=fnd&pg=PA207&dq=reading+literacy+early+%22rose+report
%22&ots=KVBZU3OU0s&sig=-Fn8ix74P4QHWQGQoZL76UwYp2Y#v=onepage&q=reading
%20literacy%20early%20%22rose%20report%22&f=false

Also from Colin Harrison (University of Nottingham) 2007
Economic and Social Research Council Seminar - Reading Comprehension: From Theory 
to Practice
What is reading comprehension, why is it so hard to develop, and what do teachers 
need to know about it? 
/early reading/ESRCHarrisonYork2007.pdf
from abstract:
The section on reading comprehension emphasises that the goal of  decoding should be to find meaning;  
that reading helps children develop not just decoding ability, but an awareness of self, and of self in  
relation to others; that reading comprehension is an active, not a passive process, one that involves a  
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triangular relationship between reader, author and text; that reading comprehension does not develop  
spontaneously, but should be supported by the development of strategic comprehension abilities.
Also:
• Decoding and comprehension are two key components of reading, but this does not mean that they 
should be taught separately; the goal of decoding should be to find meaning, and learners need a sense of  
the rewards that meaning can bring. 
• Reading helps children develop not just decoding ability, but an awareness of self, and of self in relation  
to others. 
• Reading comprehension is an active, not a passive process: it involves a triangular relationship between  
reader, author and text, rather than a linear transmission of meaning from author to reader.
More or less indirectly, again, emphasis on comprehension supports deemphasis if teaching reading  
unconditionally early.

Also from Colin Harrison:
Review of  BOOK: Understanding Reading Development. 
Colin Harrison (2004) London: Sage.
 ISBN: 0-7619-4251-3; 203pp.1
/early reading/Understanding Reading Development by Colin Harrison.pdf

Yet another, and somewhat surprising, paper from Colin Harrison:
Postmodern principles for responsive reading assessment 
Colin Harrison 
University of Nottingham, Nottingham, UK 
Journal of Research in Reading, ISSN 0141-0423 , Volume 27, Issue 2, 2004, pp 163–173
/early reading/Postmodern principles for responsive reading assessment.pdf
abstract:
This paper reviews the concept of high-stakes assessment against a background of postmodernism, and 
argues that the inaccessibility of cognitive processes is only one part of the problem of reading assessment:  
even greater challenges are posed by a postmodern analysis, in which an ‘incredulity toward metanarratives’  
leads to a series of six theoretical positions, from each of which is derived a practical imperative that might  
guide us in establishing postmodern principles of assessment. These six imperatives are then explored in  
relation to two practical contexts, one in the area of portfolio or evidence-based assessment, the other in  
the area of computer- based assessment of reading. In both cases, it is argued that, working from first  
principles, the case for using such approaches can be established. Second, it is argued that while both these  
approaches to assessment offer empirical and methodological challenges that have yet to be met, they also  
offer opportunities for valuing the individual subject and diminishing the authority of the author and the  
text in ways that are in harmony with a postmodern position. Interesting, UNEVALUATED BIBLIOGRAPHY.

Towards ecologically valid assessment in early literacy
Susan Hill
Early Child Development and Care, Vol. 181, No. 2, February 2011, 165–180
/early reading/assessment.pdf
Abstract:
This article explores aspects of early language and literacy that may predict later literacy development. It  
explores a range of assessment procedures used for oral language, vocabulary, sentence structure and 
phonology and early reading and writing. The article then describes a small-scale study which highlights  
the disconnections between the oral language and early literacy and suggests that learning to read and 
write is akin to learning a second language for all children. Finally, the article suggests that young 
children’s early language and literacy can best be assessed using ecologically valid procedures rather than  
the narrow high-stakes testing of one or two literacy components.
BIBLIOGRAPHY apparently excellent, but UNEVALUATED.
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Anything but Reading
Stephen Krashen
Knowledge Quest 37 no5 My/Je 2009
Keynote Feature Article
/early reading/krashen.pdf
Amusing, pointed, and well referenced article on the academic fashions that avoid reading in order to teach 
reading. Good critique of phonics too.UNEVALUATED BIBLIOGRAPHY

Learning through literature: the case of  The Arabian Nights
Morag Styles, University of Cambridge, UK 
Oxford Review of Education, Vol. 36, No. 2, April 2010, pp. 157–169
/early reading/arabian nights.pdf
Abstract:
In the last twenty years, the teaching of reading in Britain has moved away from an interest in how children 
take delight in, and make meaning of, their literature to a preoccupation with a mechanistic approach to  
literacy which breaks down texts into bite-sized chunks and fragments reading into a series of isolated skills.  
Although an expensive, comprehensive system for literacy has been put in place with its plethora of related  
materials for teachers and pupils, it has not been particularly successful in raising  literacy standards, and 
it has turned some children away from reading. Using The Arabian Nights as  a case study (the book most  
often mentioned as favourite childhood reading of dozens of famous writers from the eighteenth century to  
the present day, worldwide), I have examined its influence on  certain famous writers living in the nineteenth  
century with particular reference to how it may have shaped their approach to writing fiction. Using a  
cross-disciplinary approach, I have tried to combine the skills and insights of the literary critic and the literary  
historian: the former showing how literary texts work and how writers construct them to provoke a range of  
responses in their readers; the latter exploring the biographical and social context of the emergent writer,  
identifying and evaluating the factors that contributed to developing their particular creative identity. A further  
strand is that of the educator seeking to glean insights from tantalisingly fragmentary historical data which may  
cast light on some contemporary concerns about children’s learning, including debates about the teaching of  
reading. By bringing these different approaches together, my specific intention is to further the understanding 
of one aspect of learning in the modern world—that of children’s reading. The message that my tentative  
findings suggest is that whatever policy initiatives are taken in literacy, encouraging children to take pleasure  
in reading whole books of their own choosing should be a priority. Steiner/Waldorf educators will likely  
enjoy this article, and may be able to emply it in diverse contexts with students, parents, readers of Waldorf  
publications, and even school authorities. Intriguing but UNEVALUATED BIBLIOGRAPHY.

Anna Gillingham: http://en.wikipedia.org/wiki/Anna_Gillingham
On the Orton-Gillingham reading method. 

ERIC #:    EJ864961
Real Books vs Reading Schemes: A New Perspective from Instructional Psychology
Solity, Jonathan; Vousden, Janet
Educational Psychology, v29 n4 p469-511 Jul 2009
/early reading/Solity.pdf
from abstract:
A fiercely contested debate in teaching reading concerns the respective roles and merits of reading schemes 
and real books. Underpinning the controversy are different philosophies and beliefs about how children 
learn to read. However, to some extent debates have largely been rhetoric-driven, rather than research-
driven. This article provides a theoretical perspective derived from instructional psychology and explores  
the assumptions that have been made about the use of real books and reading schemes, which have tended 
to polarise arguments about their respective strengths and limitations. It analyses the structures of adult  
literature, children's real books, and reading schemes, and examines the demands that they make on 
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children's sight vocabulary and phonic skills. The critical high-frequency words and grapheme-phoneme 
correspondences (GPCs) are identified that will enable children to read the majority of phonically regular  
and irregular words that they encounter which, perhaps surprisingly, occur more often in real books than 
structured reading schemes. Learning additional sight words or GPCs is of limited value due to their  
relatively low occurrence in written English and, thus, potentially minimal impact on children's reading.  
Finally, the implications of this research for teaching reading are considered, particularly the complementary 
roles of real books and teaching methods derived from instructional psychology. In the past they have been  
viewed as diametrically opposed and mutually exclusive.
Reading schemes need to be recognized and argued against as an anathema. This paper makes a highly  
technical argument in favor of real books. UNEVALUATED BIBLIOGRAPHY

ERIC #: EJ769531
The Meaning of Marks: Understanding and Nurturing Young Children's Writing 
Development
Authors: Robertson, Rachel
Source:  Exchange: The Early Childhood Leaders' Magazine Since 1978, n176 p40-44 Jul-Aug 2007
Peer-Reviewed: No,    Pages:     5
Publisher: Exchange Press, Inc; Web site: www.childcareexchange.com   Publication Date:  2007
http://www.eric.ed.gov/ERICWebPortal/detail?accno=EJ769531
Pub Types: Guides - Classroom - Teacher; Journal Articles; Reports - Descriptive
Abstract: 
Literacy development has become a primary focus in education. Much attention has been given to statistics  
illustrating American children's lack of achievement in this important learning domain. In an effort to increase  
achievement and encourage competence and success, reading initiatives have blossomed throughout the  
country. While this is commendable and necessary, it is also important to look at the other areas of literacy  
development--speaking, listening, and writing--to ensure complete development. Children develop on a  
continuum of milestones specifically related to writing. They are: (1) random scribbling; (2) controlled  
scribbling; (3) repetitive lines or patterns; (4) letter practice; (5) copy environmental print; (6) name 
practice; (7) invented spelling; and (8) conventional spelling. This article describes each of these  
developmental milestones in detail, and suggests activities teachers can use to support young children and 
build competence at each stage. Suggestions for providing a well equipped writing center are also provided.

BOOK
Talking beyond the page: reading and responding to picturebooks
Janet Evans, ed.
Routledge, 2009
http://books.google.com/books/about/Talking_beyond_the_page.html?id=C44OAQAAMAAJ

BOOK REVIEW-Talking Beyond the Page: Reading and Responding to Picturebooks 
Literacy Volume 44, Number 3, November 2010
/early reading/Talking Beyond the Page_ Reading and Responding to Picturebooks. By Janet Evans (Ed).pdf
Reviews above book, which emphasises aspects of reading overlooked by word recognition doctrines.

Young children’s readings of wordless picture books: What’s ‘self’ got to do with it?
Judith T. Lysaker, Butler University, USA,
Journal of Early Childhood Literacy, April 2006 vol. 6 no. 1 33-55
doi: 10.1177/1468798406062174
/early reading/Young children’s readings of wordless picture books  What’s ‘self’ got to do with it .html
from abstract: 
To understand difficulties in early literacy most research has focused on print related knowledge. Knowing  
about print, however, is only one aspect of reading and may neglect how successful early readers also  

file:///home/cliff/Desktop/early%20reading/Young%20children%E2%80%99s%20readings%20of%20wordless%20picture%20books%20%20What%E2%80%99s%20%E2%80%98self%E2%80%99%20got%20to%20do%20with%20it%20.html
file:///home/cliff/Desktop/early%20reading/Talking%20Beyond%20the%20Page_%20Reading%20and%20Responding%20to%20Picturebooks.%20By%20Janet%20Evans%20(Ed).pdf
http://books.google.com/books/about/Talking_beyond_the_page.html?id=C44OAQAAMAAJ
http://www.eric.ed.gov/ERICWebPortal/detail?accno=EJ769531
http://www.childcareexchange.com/


<-contents                                                                                                                                                                         page 64

develop capacities to enter the text world and make sense of it through a personal, relational experience. To 
explore this other aspect of early literacy I examined the wordless picture book readings of 18 children 
aged 5 and 6 prior to their ability to decode print. Analyses imply that the development of ‘self that reads’  
might be described as a process of movement along a continuum over which a complex, flexible, dialogic  
self-system develops and which then influences the kind and amount of transactional relationship a reader  
has with a text. Acknowledging the importance of the developing ‘self that reads’ during childhood may  
deepen definitions of emergent literacy and broaden our approaches to young readers. 
MAYBE USEFUL. Looks at the stance toward reading as more than about words, and therefore can be  
used to support practice that delays their introduction. UNEVALUATED BIBLIOGRAPHY

RECOMMENDED: The following paper is replete with the nuts and bolts of different programs, a  
worthwhile background read, with probable good talking points extractable. In particular, the most  
successful approach involves cooperative learning, phonics, and professional development.
Effective Beginning Reading Programs: A Best-Evidence Synthesis
Robert E. Slavin-Johns Hopkins University & University of York, Cynthia Lake & Alan Cheung-Johns 
Hopkins University, Bette Chambers-University of York, Susan Davis-Success for All Foundation. 
January, 2009 
The Best Evidence Encyclopedia is a free web site created by the Johns Hopkins University School of 
Education’s Center for DataDriven Reform in Education (CDDRE) under funding from the Institute of 
Education Sciences, U.S. Department of Education.
http://www.bestevidence.org/word/begin_read_Jan_26_2009.pdf
abstract:
This article systematically reviews research on the achievement outcomes of four types of approaches to  
improving the beginning reading success of children in kindergarten and first grade: Reading curricula,  
instructional technology, instructional process programs, and combinations of curricula and instructional  
process.  Study inclusion criteria included use of randomized or matched control groups, a study duration  
of at least 12 weeks, valid achievement measures independent of the experimental treatments, and a final  
assessment at the end of grade 1 or later.  A total of 62 studies met these criteria.  The review concludes  
that instructional process programs designed to change daily teaching practices have substantially greater  
research support than programs that focus on curriculum or technology alone. In particular, positive  
achievement effects were found for Success for All, PALS, phonological awareness training, and other  
programs focused on professional development..

Editorial --Literacy: whose complex activity?
Myra Barrs, Gordon Pradl, Kathy Hall and  Henrietta Dombey
Literacy Volume 42 Number 2 July 2008
/early reading/Literacy_ whose complex activity_.pdf
Introducing a special issue of the journal, a summary of contributors' work around questions concerning  
the subject referred to.Some of this work critiques the Rose Report, and is described in the section, above.

A Review of Recent Research Relevant to the Early Years 
Enriched Curriculum Project - Extended form, September 2001
Sproule, L., Murray, R., Spratt, V., Rafferty, H., Trew, K., Sheehy, N. & McGuinness, C. 
School of Psychology, Queen’s University Belfast 
/early reading/review_recent_research_relevant_to_eye_extendedform.pdf
from intro:
Following the first phase of the Early Years Enriched Curriculum Project (EYECP), CCEA considered that  
it would be useful to draw together and summarise the relevant literature on early years education to serve  
as a resource for critical reflection on the Enriched Curriculum and to inform its continuing refinement. In  
agreement with representatives from CCEA, the pilot project evaluation team (the EYECEP team)  
undertook to examine the relevant research. Though only 2001, this overview is still comprehensive and 
relevant. Its 'executive summary' is, at least, worth looking at.
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ART IN EDUCATION

Promising Findings on Preschoolers’ Emergent Literacy and School Readiness In Arts-
integrated Early Childhood Settings
Roger D. Phillips • Rebecca L. Gorton • Patricia Pinciotti • Anuradha Sachdev
Early Childhood Educ J (2010) 38:111–122
DOI 10.1007/s10643-010-0397-x
/early reading/artistic.pdf
Abstract: 
An approach to early childhood education that integrates visual and performing arts throughout the preschool  
curriculum—Art as a Way of Learning—was  implemented in a program (Promoting and Supporting Early  
Literacy through the Arts) designed to improve the emergent literacy and school readiness of at-risk young 
children in community-based preschool settings. A quasi-experimental pre-post treatment-only design was  
used to explore this program’s potential effects in a real-world setting. Preliminary results revealed  
improvements in young children’s emergent literacy on a number of targeted and standardized measures  
after participation in the program. This arts-integrated approach to the teaching of and learning in young  
children shows considerable promise and warrants a rigorous test of its effects. UNEVALUATED 
BIBLIOGRAPHY looks to be worthwhile for exploring the art in education theme.

Process or Product? The Argument for Aesthetic Exploration  in the Early Years
Deanna Marie Pecaski McLennan. GUEST EDITORIAL
Early Childhood Educ J  (2010) 38:81–85
DOI 10.1007/s10643-010-0411-3
/early reading/aesthetic.pdf
Abstract Early childhood educators often deliberate the difference between the use of arts versus crafts in  
the classroom as learning opportunities. This paper discusses the distinct differences between the two and  
how encouraging young children to engage within art making provides great opportunity for personal and 
communal exploration,expression, and discussion. Open-ended activities that focus on the process, and not  
necessarily the end product, provide children with authentic, differentiated, and holistic methods of  
exploration and learning. Fostering a willingness to creatively engage within an aesthetic problem-solving  
process that allows children to select, represent,and explain their thoughts and actions will help  
themdevelop skills necessary for success in an unknown future. UNEVALUATED BIBLIOGRAPHY looks to  
be worthwhile for exploring the art in education theme.

Understanding How the Arts Can Enhance Learning 
Susan H.Magsamen and Antonio M. Battro
Mind, Brain, and Education, Volume 5—Number 1, 2011
Introduction to Special issue
/early reading/Understanding How the Arts Can Enhance Learning - Magsamen - 2011.pdf
ABSTRACT:
Understanding how the arts can enhance learning has long been discussed and debated among educators,  
students, parents, artists, art historians, and philosophers. Many anecdotal examples reference the value 
and benefits of the arts in a range of fields and learning domains. Emerging methodologies in the brain  
sciences have added new perspectives and research-based approaches to better understand the role the arts  
might play in learning. Psychologists, cognitive scientists, and now neuroscientists are approaching this  
topic by exploring memory, sensory systems, and other biological measures. The interdisciplinary and 
potentially interdependence of these fields to work together to identify the neurological mechanisms 
involved in the arts may offer educators, parents, and child care providers with important information  
about how we learning takes place. By bringing together uncommon and divergent thinking from a wide  
range of disciplines, there is an opportunity to change the way we teach, parent, and serve children using  
the arts to help enhance learning. This issue of Mind,Brain, and Education celebrates the range of approaches  
that are emerging to shed light and insight in this field. Check short but UNEVALUATED BIBLIOGRAPHY.
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Integrating Thinking, Art and Language in Teaching Young Children 
Ping Uu , Teacher Education Department, California State University Long Beach 
International Education, Fall, 2009
/early reading/thinking art language.pdf
ABSTRACT 
This study investigates learning outcomes of four-year-old children at a preschool in P. R. China. The 
children are educated in a school ecology designed to address cognitive, social, linguistic and 
psychological development, where an instructional technique, "Integrating Thinking, Art and Language" 
(ITAL), is applied to support them in developing multiple intelligences. A total of 67 beginning or pre-level  
I Chinese preschoolers participated in the study, whose learning in the first eight months under ITAL 
instruction is examined. Scenarios of ITAL instruction, children's samples and assessment of learning  
outcomes are reported and analyzed. Results indicate that the preschoolers demonstrated significant  
growth in art as well as other subjects, oral language expression and social interpersonal skills through 
producing and communicating about their artwork. Possible adjustments in applying ITAL are also  
suggested.
This interesting attempt to quantify the advantages of multimodal teaching with 'artistic' components  
belongs to a larger literature treating the mentioned 'ITAL' schema. 

The Neuroscience of Art: A Research Program for the Next Decade? 
Jean Pierre Changeux
Mind, Brain, and Education, Volume 5—Number 1, 2011
/early reading/The Neuroscience of Art_ A Research Program for the Next Decade_ - Changeux - 2011.pdf
ABSTRACT:
Works of art can be viewed as elements of a human-specific nonverbal communication system, distinct from 
language. First, the cognitive abilities and skills required for art creation and perception are built from a 
cascade of events driven by a ‘‘genetic envelope’’. Essential for the understanding of artistic creation is its  
epigenetic variability. Second, artistic contemplation and creation may be tentatively viewed as a discrete  
and singular conscious synthesis taking place within the personal global neuronal workspace of external  
perceptions, internal memories and stored emotions. Third, there is a need for rules that constrain and 
restrict in a top-down manner the selection of representations generated by the artist’s brain. Finally,  
artistic creation is a part of the personal history of the artist and stems from an anterior historical  
evolution.
Fairly high level but very brief article by a reknown neurocientist.

Why Arts Integration Improves Long-Term Retention of Content
Luke Rinne, Emma Gregory, Julia Yarmolinskaya, Mariale Hardiman
Mind, Brain, and Education, Volume 5, Issue 2, pages 89–96, June 2011
/early reading/Why Arts Integration Improves Long-Term Retention of Content-Rinne-2011.html
Abstract:
Advocates of the arts agree that the K-12 curriculum should include dedicated time for arts instruction.  
Some have argued further that knowledge and skills acquired through the arts transfer to nonarts domains.  
Others claim that evidence of this kind of transfer is limited and instead argue that the arts cultivate  
valuable dispositions that help students succeed both in and outside of school. Another potential benefit of  
the arts has received little attention, however. Arts integration—the use of the arts as a teaching 
methodology throughout the curriculum—may improve long-term retention of content. A variety of long-
term memory effects well known in cognitive psychology are reviewed, and it is argued that arts integration  
naturally takes advantage of these effects while promoting student motivation. This review of findings and 
applications provides an example of how existing research from neuroscience and cognitive science can 
inform the work of practicing educators.
Full article will soon be available through University of Limerick.
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Going with the flow or back to normal? The impact of creative practitioners in schools 
and classrooms
Maurice Galton, Faculty of Education, University of Cambridge, Cambridge, UK
Research Papers in Education, Vol. 25, No. 4, December 2010, 355–375
/early reading/creative practitioners.pdf
Abstract:
This article describes the work of artists taking part in Creative Partnerships programmes and seeks to  
identify the ways in which they were able to motivate students, some of whom had anti-learning dispositions.  
These creative practitioners approached their task in a number of different ways from the teachers whose  
classes they shared. They tended from the outset to treat students as colearners, employed different  
questioning strategies, and managed risk-taking without reducing the degree of challenge embodied in the  
tasks they set. Crucially, while not condoning misbehaviour they were often able to convey to students that  
they understood the reasons for it by drawing on their own personal experiences of similar situations. Despite  
their acknowledged success, creative practitioners rarely talked with teachers about their classroom 
practices or about the principles and values which under-pinned them. The article concludes with  
suggestions for improving the pedagogic discourse between artists and teachers. This very readable report  
is rich in narrative, anecdote, and practical examples. Fascinating UNEVALUATED BIBLIOGRAPHY

ERIC #: EJ935017
Title: Discoveries from a Reggio-Inspired Classroom: Meeting Developmental Needs 
through the Visual Arts
Authors: Griebling, Susan
Descriptors: Childrens Literature; Visual Arts; Ethnography; Reggio Emilia Approach; Child Development;  
         Teaching Methods; Preschool Children; Art Activities; Creativity; Interpersonal Relationship; Play
Source: Art Education, v64 n2 p6-11 Mar 2011
Peer-Reviewed: Yes
Publisher: National Art Education Association.  Web site: http://www.arteducators.org
Publication Date: 2011-03-00, Pages: 6
Pub Types: Journal Articles; Reports – Descriptive
/early reading/reggio-arts.html
Abstract: Educators from Reggio Emilia encourage educators to see children as competent and strong.  
They persuade educators to acknowledge the children's use of the visual arts as a "language," especially  
during project work. Inspired by the philosophy from Reggio Emilia, the author initiated a 10-week  
ethnographic study of young children in a Reggio-inspired preschool classroom. Through this study, she 
gained an understanding of why these children spontaneously created artworks and gained answers to her  
question: What are young children's purposes for creating in the visual arts? A further review of literature  
revealed that her findings connected with Bendtro and Brokenleg's (2001) model called the "Circle of  
Courage." This connection enhanced the author's understanding of the children's purposes for generating 
visual artworks. This article provides an overview of project work and the Circle of Courage framework  
and an explanation of how the children's purposes, discovered during this study, fit this framework.  
(Contains 5 figures and 1 table.)
ABSTRACT ONLY: This Journal appears to be unavailable through the University of Limerick. 

Artistic Choices: A Study of Teachers Who Use the Arts in the Classroom 
Barry Oreck, New York City Public Schools 
International Journal of Education & the Arts, Volume 7 Number 8, December 8, 2006 
/early reading/EJ807864.pdf
from conclusion:
For these teachers the arts offered an opportunity to express their passions and interests in the world and 
their commitment to children and teaching. They also saw within arts processes techniques that could help  
them reach more students more deeply. The difficulty in studying applications of the arts in the classroom 
comes back to a question of definition. In the moment-to-moment experience of teaching, the line between 
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appreciation of aesthetic qualities in everyday experience and full-fledged arts activities may, at times, be  
difficult to distinguish. To the extent that professional development experiences can stimulate the teacher’s  
creativity and willingness to take risks, demonstrate an artistic model of instruction, and provide personal  
meaning in teaching and learning, they can make a difference in daily teaching practice. 

MISCELLANEOUS

Montrose Blog
Early Years Exemptions
 http://montrose42.wordpress.com/2009/12/31/steiner-schools-early-years-exemption/
Steiner takes the lead

Teaching Matters in Early Educational Practice: The Case for a Nurturing Pedagogy
Nóirín Hayes 
Early Education & Development, 19:3, 430-440, 2008
/early reading/nurturing-eire.pdf
Excerpt:
The high level of traditional, adult-centered teaching is unexpected, particularly given the stated child  
centered nature of the curriculum (Ireland, 1999a) and the belief expressed bymost teachers that the  
development of social skills with peers is most important for children of this age (Hayes et al., 1997).  
Children have limited choice in or control over the activities they engage in and, although teachers are  
recorded as proposing active participation at all times, the findings did not show children actively  
participating in their learning in a manner consistent with that advocated by contemporary early education  
research and literature. This is a cause for concern because such teaching creates the type of learning 
environment or dispositional milieu that research studies indicate cultivates performance rather than  
mastery learning in young children (Carr, 1999, 2001; Dweck, 1999). Read in conjunction with the  
research literature on effective early education (Bowman, Donovan, & Burns, 2001; Kontos, Burchinal,  
Howes, Wisseh, & Galinsky, 2002; Siraj-Blatchford, Sylva, Muttock, Gilden, & Bell, 2002; Sylva, Melhuish,  
Sammons, Siraj-Blatchford,&Taggart, 2004), the findings prompt consideration of the importance of  
process in practice and the potential of a nurturing pedagogy—balancing care and education—to enhance 
the experiences of young children in early educational settings.
A rare critical appraisal of Irish Educational practice with young children.

The Nature, Meaning, and Measure of Teacher Flow in Elementary Schools: A Test of 
Rival Hypotheses 
Karen Stansberry Beard and Wayne K. Hoy 
Educational Administration Quarterly, 2010 46: 426 
DOI: 10.1177/0013161X10375294 
/early reading/Nature Meaning and Measure of Teacher Flow in Elementary Schools_ A Test of Rival 
Hypotheses.pdf
abstract
Purpose: This  inquiry  is  the  first  comprehensive,  empirical  analysis  of  the nature and measurement of  
flow in elementary teachers. The clearest sign of flow is the merging of action and awareness, that is, the  
degree to which an activity becomes spontaneous and automatic and individuals lose conscious awareness  
of  themselves  as  they  perform  a  task  such  as  teaching.  The basic objective of  the research was  to  
examine  the  theoretical  structure and measurement of  flow  in elementary teachers. Research Methods: A 
typical sample of 260 elementary teachers from rural, urban, and suburban elementary schools  in Ohio  
was used  to  test  two rival explanations about the  nature  of  flow. 
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The Nature of Pedagogic Teacher-student Interactions: A Phenomenographic Study 
Denise Beutel , Queensland University of Technology 
The Australian Educational Researcher, Volume 37, Number 2, August 2010
/early reading/Pedagogic Teacher-student interactions.pdf
Abstract: 
Globally, teaching has become more complex and more challenging over recent years, with new and 
increased demands being placed on teachers by students, their families, governments and wider society.  
Teachers work with more diverse communities in times characterised by volatility, uncertainty and moral  
ambiguity. Societal, political, economic and cultural shifts have transformed the contexts in which teachers  
work and have redefined the ways in which teachers interact with students. This qualitative study uses  
phenomenographic methods to explore the nature of pedagogic teacher- student interactions. The data 
analysis reveals five qualitatively different ways in which teachers experience pedagogic engagements with  
students. The resultant categories of description ranged from information providing, with teachers viewed  
as transmitters of a body of knowledge through to mentoring in which teachers were perceived as  
significant others in the lives of students with their influence extending beyond the walls of the classroom 
and beyond the years of schooling. The paper concludes by arguing that if teachers are to prepare students  
for the challenges and opportunities in changing times, teacher education programs need to consider ways  
to facilitate the development of mentoring capacities in new teachers. 
The UNEVALUATED BIBLIOGRAPHY, is dense with other papers which use the term 
'phenomenographic', so it invites further exploration of this idea.

BOOK
ERIC #: ED511421
Title: Early Childhoods in a Changing World
Authors: Clark, Margaret M., Ed.; Tucker, Stanley, Ed.
Descriptors: Young Children; Family Characteristics; Rural Areas; Geographic Isolation; Social Isolation; 
Educational Policy; Early Childhood Education; Foreign Countries; Refugees; Siblings; Grandparents; 
Role; Inclusive Schools; Child Care; Family Life; Information Technology; Decision Making
Publisher: Trentham Books Ltd.  Web site: http://www.trentham-books.co.uk/
Publication Date: 2010-05-00, Pages: 186
Pub Types: Books; Collected Works – General
/early reading/Early Childhoods in a Changing World.html
Abstract: This book challenges taken for granted views of early childhood across the globe. It deepens  
and broadens our understanding of what it means to be a child today and of the challenges children face in  
different parts of the world. It will be essential reading for all who work with young children or are students  
of early years education and professional care. The authors examine the effects of changes in family  
circumstances and of poverty, rural and social isolation and trauma on young children's lives, and consider  
also how new technologies are changing policy in education. The contributors come from the UK, USA,  
Eastern and Western Europe, Australia and two African countries. Each reflects on the nature of childhood  
from their personal perspective, illustrating their theme with case studies. Questions are posed to  
encourage readers to relate the issues to their own environment. The contributors include Jennifer Bowes,  
Stig Brostrom, Eileen Carmichael, Philomena Donnelly, Joanna Einarsdottir, Eve Gregory, Mary James,  
Foster Kholowa, Horatiu Rusu, Sian Wyn Siencyn, Christine Stephen, Allison Tatton Glenda Walsh and 
Lynne Williamson. This book is divided into four sections and contains 16 chapters. The chapters include:  
(1) Introduction: Themes and Issues (Margaret M. Clark and Stanley Tucker); (2) Icelandic Parents' Views  
on Playschool Education and the Transition to Primary School (Johanna Einarsdottir); (3) Starting School  
in Ireland: the Experience of Young Children from the Refugee Community (Hilomena Donnelly); (4) The  
Role of Siblings and Grandparents in the Lives of New Londoners (Eve Gregory); (5) The Challenges for  
Children Experiencing Rural Poverty in Wales (Sian Wyn Siencyn); (6) Isolation and Inclusion in  
Australian Early Childhood Settings (Jennifer Bowes, Kerry Hodge, and Rebekah Grace); (7) Growing Up 
in Rural Malawi: Dilemmas of Childhood (Foster Kholowa and Sue Ellis); (8) Childhood in the World of  
AIDS in South Africa (Mary James); (9) War and Peace in Northern Ireland: Childhood in Transition  
(Glenda Walsh and Dorothy McMillan); (10) Romanian Childhoods: Continuity and Change through 
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Intergenerational Lenses (Horatiu Rusu and Anca Bejenaru); (11) Weaving a New Life: a Somali Family's  
Resettlement in Urban America (Lynne Williamson); (12) The Changing Face of Care for Looked After  
Children in England (Allison Tatton); (13) Integrated Care Strategies and Their Impact on Family Life in  
Glasgow: Parents and Children Together (Eileen Carmichael); (14) Digital Technologies at Home: The  
Experiences of 3- and 4-Year Olds in Scotland (Christine Stephen, Joanna McPake, and Lydia Plowman);  
(15) A Voice in Decision Making: Young Children in Denmark (Stig Brostrom); and (16) Issues for the  
Present and Issues for the Future (Margaret M. Clark and Stanley Tucker).
ABSTRACT ONLY

Comparative and International Education: A Bibliography 
Rosalind Latiner Raby 
Comparative Education Review, Vol. 54, No. S1 (February 2010), pp. S1-S132
/early reading/comparative-biblio.pdf

ERIC #:    EJ745470
Title: The Overdominance of Computers
Authors: Monke, Lowell W.
Descriptors: Access to Computers; Computer Uses in Education; Young Children; Reading 
Readiness; Educational Technology; Elementary Secondary Education; Computer Literacy; Teaching 
Methods; Reading Skills; Child Development; Abstract Reasoning; Thinking Skills
Source: Educational Leadership, v63 n4 p20-23 Dec 2005-Jan 2006
Peer-Reviewed: No
Publisher: Association for Supervision and Curriculum Development. 1703 North Beauregard Street, 
Alexandria, VA 22311-1714.  Web site: http://www.ascd.org.
Publication Date: 2006-01-00
Pub Types: Journal Articles; Opinion Papers
/early reading/monke.pdf
Abstract: Most schools are unwilling to consider decreasing computer use at school because they fear that  
without screen time, students will not be prepared for the demands of a high-tech 21st century. Monke argues  
that having young children spend a significant amount of time on computers in school is harmful, particularly 
when children spend so much outside-school time looking at computers or other screens. In our digitally-
saturated society, children spend more time involved in symbolic abstract environments than they do 
interacting with the real, physical world and living creatures. A consequence of the dominance of computers 
is that this generation of youth will experience 30 percent fewer face-to-face encounters than did the previous 
generation--encounters that are key for reading readiness. Monke recommends concentrating more on the 
essential factors needed for healthy childhood, using tools that tap students' inner resources rather than  
digital tools, and saving in-depth study with computers and about computers for secondary school.
Mainstream, well written and presented, maybe useful to share or hand out. UNEVALUATED 
BIBLIOGRAPHY

Relationship between young children’s habitual computer use and influencing 
variables on socio-emotional development
Hyun Ah Seoa*, Hui Young Chunb, Seung Hwa Jwac and Mi Hyun Choid
Early Child Development and Care, Vol. 181, No. 2, February 2011, 245–265
/early reading/internet-addict.pdf
Abstract:
This study investigates the relationship between young children’s habitual computer use and influencing  
variables on socio-emotional development. The participants were 179 five-year-old children. The Internet  
Addiction Scale for Young Children (IASYC) was used to identify children with high and low levels of  
habituation to computer use. The data for this study were collected using the Socio-Emotional Development  
Scale and questionnaires regarding children’s computer use at home and in the classroom. Results of this  
study show that for computer use both in the home and in the classroom, children with a higher score on 
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the IASYC had a lower score on the Socio-Emotional Development Scale. Conversely, children with a  
higher score on the Socio-Emotional Development Scale had a lower score on the Internet Addiction Scale.  
Moreover, variables regarding children’s computer use at home influenced the children’s score on level of  
habituation more than variables of their computer use in the classroom.
Extremely detailed. UNEVALUATED BIBLIOGRAPHY

Effective Programs in Elementary Mathematics: A Best-Evidence Synthesis 
Robert E. Slavin and Cynthia Lake , Johns Hopkins University 
Review of Educational Research, September 2008, Vol. 78, No. 3, pp. 427–515 
DOI: 10.3102/0034654308317473 
/early reading/Effective Programs in Elementary Mathematics_ A Best-Evidence Synthesis.pdf
abstract:
This article reviews research on the achievement outcomes of three types of approaches to improving 
elementary mathematics: mathematics curricula, computer-assisted instruction (CAI), and instructional  
process programs. Study inclusion requirements included use of a randomized or matched control group, a  
study duration of at least 12 weeks, and achievement measures not inherent to the experimental treatment.  
Eighty-seven studies met these criteria, of which 36 used random assignment to treatments. There was  
limited evidence supporting differential effects of various mathematics textbooks. Effects of CAI were  
moderate. The strongest positive effects were found for instructional process approaches such as forms of  
cooperative learning, classroom management and motivation programs, and supplemental tutoring 
programs. The review concludes that programs designed to change daily teaching practices appear to have 
more promise than those that deal primarily with curriculum or technology alone.
There are aspects of this lengthy, masterful analysis that could serve as a wake-up call for almost any  
school, educational policy or philosophy, or teacher. UNEVALUATED BIBLIOGRAPHY.

WEBSITES
There are many excellent education and alternative websites, and to explore and evalute them would be a  
project beyond this bibliography. Still, I feel I would be remiss to not highlight at least these two:
Education Revolution: Alternative Education Resource Organization (AERO)
http://www.educationrevolution.org/
This is a very active worldwide clearinghouse for everything pertaining to alternative education. I have  
found nothing comparable in breadth and currency.
Excerpt:
     The Alternative Education Resource Organization (AERO) was founded in 1989 by Jerry Mintz. AERO 
is a branch of the School of Living, a non-profit organization founded in 1934 by Ralph Borsodi. AERO's  
goal is to advance student-driven, learner-centered approaches to education. AERO is considered by many  
to be the primary hub of communications and support for educational alternatives around the world.  
Education Alternatives include, but are not limited to, Montessori, Waldorf (Steiner), Public Choice and At-
Risk, Democratic, Homeschool, Open, Charter, Free, Sudbury, Holistic, Virtual, Magnet, Early Childhood,  
Reggio Emilia, Indigo, Krishnamurti, Quaker, Libertarian, Independent, Progressive, Community,  
Cooperative, and Unschooling. One of AERO's areas of expertise is democratic process and democratic  
education, but equally important is the networking of all forms of educational alternatives. It is through our  
work and mission that we hope to create an education revolution.

The 21st Century Learning Initiative
http://www.21learn.org/site/
John Abbott, the author of Overschooled but Undereducated, among other books, pilots this project.
Excerpt:
     The 21st Century Learning Initiative’s essential purpose is to facilitate the emergence of new 
approaches to learning that draw upon a range of insights into the human brain, the functioning of human 
societies, and learning as a community-wide activity. We believe this will release human potential in ways  
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that nurture and form local democratic communities worldwide, and will help reclaim and sustain a world  
supportive of human endeavor.
     The 21st Century Learning Initiative was established in 1995 by a group of English and American  
businessmen and organizations to make sense of research on learning and learning processes that were  
fragmented in many different disciplines, and embedded in many different universities, research institutions  
and businesses around the world.
      It has now reached the stage where it is offering training programs to organizations and groups in the  
United Kingdom and Canada.

STEINER/WALDORF SOURCED MATERIAL

Investigating Literacy Environments in Waldorf and Brain Based Grade One Classes - 
An Ethnographic Comparison
Teacher as Researcher Conference CCE Cape Town, March 31, 2010

JOY LEVIN 

/early 
reading/Joy_Levin,_2010,_Investigating_Literacy_Environments_in_Waldorf_and_Brain_Based_Grade_on
e_Classes_-_an_Ethnographic_Comparison.pdf

This is a preview, WORTH READING, of an MA comparing two independent schools: one using 'brain-
based' paradigms, and the other Waldorf. It is freshly thought, fairly well referenced, and detailed. It  
contains no findings yet, but the interesting comparisons she makes could give excellent talking points. 

Literacy Development in the Rudolf Steiner Early Childhood Program
Elron Gold – director of Periwinkle Preschool, Byron Bay, 2010

http://www.steineroz.com/sites/default/files/Literacy%20Development%20by%20Ellon%20Gold.pdf

A very fine paper of the subject, it cites modern sources, respects other progressive approaches, and could  
be given to people to read. She also has excellently diagrammed how Steiner schools support literacy here.

http://www.steineroz.com/sites/default/files/Literacy_map1by%20Ellon%20Gold.pdf

Alternative attainment targets for the Steiner Schools in Flanders
January 2007
Federatie van Rudolf Steinerscholen in Vlaanderen VZW
http://www.steinerwaldorfeurope.org/wren/documents/Alternative_specific_attainment_targetsMVR.pdf
An account of how a Flanders Waldorf school has navigated negotiations with the state to develop and 
implement alternative assessment criteria. Maybe useful to model or share.

A pleasurable path to literacy: Can Steiner contribute to the literacy debate? 
John Burnett, University of Plymouth,UK
Journal of Early Childhood Literacy, 2007 7: 321 
DOI: 10.1177/1468798407083663 
/early reading/A pleasurable path to literacy_ Can Steiner contribute to the literacy debate_.pdf
Abstract:
Although the recent publication of the Rose Report appears to draw a line in the sand that privileges  
synthetic phonics over other methods in the UK, history indicates a pendulum swing of preference between 
whole-word and phonics since the advent of mass education. Suggesting that the current ‘victory’ for  
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exponents of synthetic phonics is merely a temporary cessation of hostilities in long-standing ‘Reading  
Wars’, this article introduces the idea that Steiner Waldorf teaching has, for generations, offered an 
approach to literacy that has consistently encompassed both phonics and ‘whole-word’ teaching,  
combining this with a traditional ‘spelling’ method. It outlines an approach in which emergent writing  
derived from speaking and listening provides an essentially meaningful initial activity for young children,  
offering them a pleasurable and easy pathway to reading and literacy. The article looks at innovative  
interpretations of Steiner’s original indications regarding the teaching of writing and reading and 
recommends systematic research into existing practice in Steiner Schools.UNEVALUATED 
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